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1 Overview 
 
The report on hand was developed in the framework of the project VILMA: Validation of 
Informal Learning in Mobility Actions. 
 
The survey about different European approaches on a transferable approach to validate 
mobility learning was established in the first project phase. 
 
Leading questions have been: 

• Which kind of mobility activities are being carried out in Europe? 
• Which kind of validation systems exist in Europe and are they appropriate to validate 

outcomes of mobility learning? 
• What kind of validation is meaningful to assess and evidence competence 

development in mobility learning? 
• How can the gap between formalised (employability oriented) and informal (personal 

oriented) learning be bridged? 
• Which topics and competences should be assessed on cognitive, affective and 

activity related level 
• How can they be evidenced in such a flexible way that it satisfies the demands of 

individual learners (in different learning settings and environments) and those 
stakeholders who are potentially interested in their competences? 

• How can this validation contribute to a more profound understanding and to a 
stronger position of mobility activities in adult learning, especially against the 
restructuring of the LLP in the next funding period? 

• How can mobility actions be interlinked with the general concept of the development 
of key competences in order to liaise with other validation efforts like the EQF? 

 
The results, discussions and recommendations are summarised in the VILMA survey. As the 
field of mobility learning is a very dynamic one the survey shall serve as a first input for a 
growing knowledge pool . 
 
As 2nd element a needs analysis investigating the demands of mobility learners in regard to 
validation was carried out. The analysis is done in a mixture of quantitative and qualitative 
research following the principles of action research. Special emphasis has been put on the 
integration of learners and other multilevel stakeholders (mobility participants, mobility project 
coordinators, National Agencies etc.). For this purpose paper-based and online 
questionnaires were developed and combined with preformatted interviews. 
 
Both elements, the survey about existing validation and the needs analysis about were 
blended in order to provide an in-depth, comprehensive report on validating competences 
acquired in mobility learning. 
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2 Background 
 
 
2.1 Introduction/Scope:  
 
European mobility learning 
Following the European Community, “mobility learning” in adult education in its multiple 
forms is playing an increasing role, at local, regional and European levels, as statistics, 
national and European officers state. 
Already 10 years ago the European Council urges its member states to become more active 
in this field: 
“The gap that sometimes exists between educational training programmes and employment 
market, particularly in the fields of technology and foreign languages is an obstacle to true 
geographical mobility between sectors and regions. The resolution encourages the EC, 
member states, and social partners to take initiatives in this area1.” 
 
Learning mobility by increasing labour market mobility can help the European labour market 
overcome the phenomenon of simultaneous labour shortages and surpluses which is evident 
even during the current recession. 
In recent years a clear consensus in Europe has emerged at the political level on the 
objective of expanding transnational education and training opportunities, particularly for 
young people, as well as complementary mechanisms to push it forward.  
 
In the current Lifelong Learning Programme (2007-2013) mobility for learning is a new 
transversal objective for all education and training programmes (school education, higher 
education, vocational training, employment, adult education) and has increased its 
relevance, target goals and funding in relationship to previous programmes . In the first 3 
years of the programme close 900.000 learning mobility periods of students teachers and 
training staff have been funded. 
This objective will be even further enhanced in the next funding programme with a working 
title “Erasmus for all” to cover the period from 2014 to 2020, where transversal  mobility will 
be one main action of the programme.  
 
‘’We are starting our studies or training in a world where the words integration, globalization 
and exchange have become extremely meaningful. We are now applying for jobs and 
placements in multinational companies, and we are likely to work some day in some other 
part of Europe, or of the world”, reports a University student beneficiary of an Erasmus grant. 
And for this increasingly dynamic job market there is no secret:  young people, students, 
university or vocational training, need to gain the necessary skills. (Beckert, 2009). These 
include language skills, adaptability, flexibility, entrepreneurial skills, intercultural communi-
cation skills and learning to learn. 
 
Indeed, the quest for more labour mobility between regions and between jobs is seen by 
European policy makers as well as national member states as an essential part of the Lisbon 
Agenda of the European Union. With the support of all these education and training mobility 
actions, geographical mobility should increase, as well flexibility in the labour market.  
 
A complementary political rationale of the European Commission is the need to ensure and 
promote the right of freedom of movement in the EU, as one of the core “acquis” of the 
European Communities (Krieger, 2006). Mobility is a right and fosters employability, but the 
impact in personal development and personal accomplishment should also be made visible. 

                                                 
1 Council Resolution on skills and mobility, 06.07.2002 
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The European Quality Charter for Mobility puts major emphasize on the recognition and 
certification as well as on evaluation of mobility action learning outcomes. 
However, it is rather difficult to evaluate and validate the acquired competences herein since 
mobility learning activities mainly consist of (rather unplanned) and mainly informal learning 
activities taking place in everyday life of the learners outside their habitual living and learning 
contexts. 
At the same time the evaluation and validation of informal learning is becoming increasingly 
important as a means of enhancing life-long learning. 
 
Against this background comprehensive stock-taking was carried out in the first year of the 
VILMA project. Parallel the needs both of learners and mobility learning facilitators were 
analysed. Deducted from that a draft validation system for the competences acquired in 
mobility learning was established. It will be piloted by the project partners in the course of 
their mobility actions in year 2. 
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2.2 Problem setting: The Validation of Informal Learning in mobility learning 
 
Parallel to mobility learning, also the topic “validation of informal learning” has become 
increasingly important in recent years. The Council of Europe (14 June 2002) adopted a work 
programme and the European Commission published funded calls for the development of 
ways to validate the respective learning experiences2. 
As stated in the recent CEDEFOP publication “European guidelines for validating non‑formal 
and informal learning” it is often a challenge to distinguish between learning for personal and 
for professional purposes. 
This is especially relevant for collaborative learning and learning on mobility since often both 
purposes are mingled. Hence a clear distinction is often not possible - sometimes not even 
favourable. 
Thus the validation of informal learning in mobility actions also tackles the question how to 
achieve a close interaction with formal education and the labour market while, at the same 
time, safeguarding key attributes of independence and the concept of volunteering. 
As far as the individual validation is concerned, with the EUROPASS Mobility Document a 
suitable instrument for recording and proving all periods of transnational mobility for learning 
purposes is available though it is may not be considered as the most adequate tool to be 
applied for adult education. 
 
In informal learning a standardisation in regard to contents (topics), learning objectives and 
envisaged outcomes (competences) is nearly impossible due to the uncountable life 
situations, demands of learners and needs of the beneficiaries. 
This is why most of the countries rather concentrate on validation of learning outcomes that 
are put in relation to standardised levels of qualification. 
However, if it comes to collaborative and mobility learning the major part of competences 
developed relates to personal and social competences that cannot directly be linked with 
standardised and job related systems.  
 
On the political level one can state that there is a two-folded discussion going on – on the 
one hand there is the party that looks on informal and non-formal learning from a rather 
holistic approach focusing on the learners (and validation of their competence developments) 
in a comprehensive real life approach whereas the other party is rather utilitarian and 
employability oriented3. 
 
There are certainly strong and weak points in each of the approaches and instruments – 
however in VILMA we have to focus on the feasibility to evaluate the given informal learning 
situation and validate learners - in our case in European mobility projects and actions. 
 
However, what we can already state at this stage is that there is a lack of a comprehensive 
approach and a consistent set of instruments to assess and evidence the impact of mobility 
learning on the competence development of the individual learner on the basis of a 
comparable reference system and a common European methodology: 

                                                 
2 E.g. in the 2009 Lifelong Learning Programme Call.  
3 A comparison of chapter 3 will show that validation of Informal Learning can lead to completely 

different approaches: 
- focused on the informal and non-formal learning processes  
- focused on the informal and non-formal learning outcomes 
But even this differentiation is only convincing at first sight since also the supporters of the first 

approach will certainly claim that their ultimate goal is the learning outcome of the learner in an 
informal context. 
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More precisely an approach is missing that tackles the questions: 

• How can the gap between formalised (employability oriented) and informal (personal 
oriented) learning be bridged 

• Which topics and competences should be assessed on cognitive, affective and 
activity related level 

• How can they be evidenced in such a flexible way that it satisfies the demands of 
individual learners (in different learning settings and environments) and those 
stakeholders who are potentially interested in their competences 

• How can this validation contribute to a more profound understanding and to a 
stronger position of mobility activities in adult learning, especially against the 
restructuring of the LLP in the next funding period 

• How can mobility actions be interlinked with the general concept of the development 
of key competences in order to liaise with other validation efforts like the EQF. 
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3 Approach and Methods  
 
Before starting to apply and test a suitable approach to validate learning outcomes in 
collaborative learning and mobility learning on the European stage an in-depth stocktaking 
was carried out to clarify basic terms, different kinds and intentions of mobility learning, the 
related acquired competences expected and realised by mobility actions and existing 
validation systems that could make the outcomes of this kind of learning transparent. 
A combination of desk research and questionnaires was applied to set up a qualified picture 
in the field of research. 
 
3.1 Desk Research 
 
3.1.1 Existing validation systems  
After having clarified different meanings of central terms and definitions a literature survey 
was carried out to list and explain the major European approaches to validate learning 
outcomes. 
This step was necessary because the Validation of Learning Outcomes is on the one hand a 
rather new concept (at least on a united European landscape) and on the other hand strongly 
promoted by the major European political and educational stakeholders (CEDEFOP). 
A profound understanding of the basic concepts, approaches and instruments of validating 
formal and non-formal learning is evident to understand the idea and the fundamental 
purpose of the EU-approach. 
Additional a fundamental insight in the validation of non-formal and informal learning 
(outcomes) is key to cover the whole range of competences that are acquired in both 
European collaborative and mobility learning. 
Hence a stocktaking on existing systems for validating learning outcomes was a key element 
of the report on hand. 
The partnership decided to establish one extensive country study on existing validation 
systems as a basis for further discussions and structuring of the report on hand. The 
Lithuanian report on validation is annexed to the report. It refers to the major European 
developments in the field of validating informal and non-formal learning. As it is a rather 
scientific survey it was decided to add it to the report as an addendum for those readers who 
are particularly interested in the developments in the validation systems. 
 
3.1.2 Clarification of terms and definitions 
There is no doubt that due to different backgrounds, cultures and traditions certain terms are 
being used with different meanings in the educational sector in Europe. 
This terminology jungle is on the one hand a nuisance since it leads to long discussions 
about basic concepts which may be obstacles to a problem/solution oriented approach. 
However, there is also the threat that definitions are simply adopted into acting 
recommendations by certain stakeholders that follow certain interests. If some of these 
definitions are connected in a specific context and with proposed approaches and 
instruments it may lead to an exclusion of specific vulnerable learners’ groups and good, 
already proven educational practice. 
To avoid these two issues: Unclear and biased utilisation of central terms and definitions an 
extensive desk research was carried out to present the explanatory models that form the 
basis of the VILMA approach. 
 
3.1.3 Competences acquired in mobility actions 
 
There were a few quantitative research works going on the in past, mainly based on 
quantitative surveys on learners’ ideas and perceptions what they learnt in mobility. 
The results will be summarised and made available in chapter 4. 
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3.2. Needs analysis 
Conceiving the lack of practice research about which competences are being acquired in 
LLP actions the project team decided to carry out an in-depth analysis about this question. 
A two-folded quantitative and qualitative research design was established asking relevant 
stakeholders responsible for mobility and collaborative learning about their ideas about 
mobility learning and the competences developed herein. 
 
 
3.2.1 Online surveys 
The online survey was carried out with a questionnaire consisting of 31 questions. 
It was structured in 4 parts, tackling the following fields: 

• Background and experiences in the specific area of mobility/EU collaboration 
• Knowledge and experiences with validating learning outcomes in the mobility actions 
• Acquired competences 
• Need to validate personal and social competence development 
 

The online questionnaire is annexed and the results are presented in chapter 4.2.4 of this 
report. 

 
3.2.2 Expert interviews 
To back up the results of the online questionnaire xx expert interview questions were 
developed. In their answers the respondents substantiated the reasons for the added value 
of a validation of learning outcomes in rather informalised learning settings (like in mobility 
actions) with the envisaged system of choice (LEVEL5) and the expected additional value for 
the stakeholders taking part in the learning process. 
The interviews were carried out during a conference meeting in May 2011 in Göttingen, 
Germany. Leading interview questions were developed by the research team beforehand. 
In this report the following mobility related questions were extracted4: 
 
Introduction 

1. … 
2. Have you already used the LEVEL5 approach? 
3. If yes, in which context did you use LEVEL5 (project, target group, topic)? 

Please tell us a bit more about the context…. 
4. If no, would you like to use LEVEL5? 

Please tell us a bit more about the context? (project, target group, topic) 
 

Benefits 
5. What do you consider as the main benefits of the LEVEL 5 approach? (Part 1) 
6. How did you use LEVEL 5 in your context? 
7. How would you see yourself using LEVEL 5 in your context?  
8. Why would you recommend LEVEL 5 to others (and to whom)? 

 
Needs 

9. What are the main services that you or users of the LEVEL 5 approach need? (Part2) 

                                                 
4 Other questions related to valorisation and networking issues. 
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3.3 Experimental setting in an EU project (VILMA) to validate learning outcomes 
Based on the results of the needs analysis an inventory of 10 topics has been established 
and converted into reference systems (competence grids) to describe the competence levels 
of mobility learners. 
In the second project year a number of European mobility learning actions and their learners 
will be evaluated with the methodology and the learning outcomes are documented with the 
help of the LEVEL5 approach (3.3.2). This part is not yet part of the report on hand. 
 
3.3.1 Documentation of projects and learning outcomes 
Based on the results of the needs analysis an inventory of 10 topics was established and 
converted into reference systems (competence grids) to describe the competence levels of 
mobility learners. 
 
3.3.2 Experience reports 
In the framework of the project 6 experience reports will be elaborated based on a 
questionnaire and a narrative report form. 
The experience report focuses on the following fields 

• Usability 
• Feasibility 
• Efforts/cost benefit 
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4. Results 
 
4.1 Terms and definitions 
 
 
Introduction 
 
There are a number of fundamental questions arising: 
Can competences acquired in those rather informal learning settings like in a mobility activity 
be assessed and even validated? 
And can we validate exactly those competences that were developed by the learners 
specifically in this learning environment? 
Are we still in the area of validation of informal learning? 
 
The constant utilisation of different concepts under same titles, the different meanings of a 
theme (for instance different definitions on “informal learning”) is a phenomenon that can be 
seen as a major thread throughout the current discussion. 
 
To answer the questions raised above, to avoid meaningless discussions and to lower down 
the political implications behind these approaches it seams useful to clarify some basic terms 
and definitions – or at least to show that there are different connotations of the same terms 
and expressions. 
 
This is why in basic terms and definitions in regard to validation, assessment, accreditation 
and evaluation will be presented and discussed in order to create an awareness what 
different educational stakeholders mean when they talk about “Validation of informal and 
non-formal learning”. In the end this understanding is crucial in order to assign the right 
approach to the task of the project. 
 
 
4.1.1 Validation 
“The term validation is used in a very specific sense in the above text but is used differently 
in the Member States. For some, the term is broadly used to encompass the identification as 
well as the assessment and recognition of non-formal and informal learning” EU Com 20045).  
Apart from different geographical interpretations the term “validation” has not a clear 
definition. 
 
It may be: the act of validating; finding or testing the truth of something, or to prove 
something to be sound or logical. 
Validation means that a product or a service satisfies the needs of the stakeholders. It 
“confirms that something …(e.g. … a service (the author)) consistently fulfils the 
requirements for a specific use”6. 
A basic characteristic of validation is that it serves to certify the conformance to a standard. 
 
The corresponding verb “to validate” has also different meanings7: 

• validate - declare or make legally valid  
• validate - prove valid; show or confirm the validity of something  

                                                 
5  (Footnote Draft Conclusions of the Council and of the representatives of the Governments of the 

Member States meeting within the Council on Common European Principles for the identification 
and validation of non-formal and informal learning, May 2004) 

6  http://www.answers.com/topic/validation 
7  wordnetweb.princeton.edu/perl/webwn 
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• validate - give evidence for  
 
or: 
• the process of gathering evidence to provide a scientific basis for proposed score 

interpretations from a measure or an instrument8. 
 

 
Validation or validity may refer to different purposes: 

• Validity, in logic, determining whether a statement is true or false 
• Validity (statistics), the application of the principles of statistics to arrive at valid 

conclusions 
Validation and verification, in engineering, confirming that a product or service meets the 
needs of its users 
Verification and Validation (software), checking that a software system meets specifications 
and fulfills its intended purpose 
Validation (drug manufacture), documenting that a process or system meets its pre-
determined specifications and quality attributes 
Data validation, in computer science, ensuring that data inserted into an application satisfies 
defined formats and other input criteria 
 
The context of a validation may vary, but the common element is the standard – in 
connection with social science sector and education the following definitions may apply: 
Social validation (psychology), compliance in a social activity to fit in and be part of the 
majority (!). 
Validation of foreign studies and degrees, processes for transferring educational credentials 
between countries 
 
One can derive that “validation” means different things in different contexts and that the 
purpose of validation may vary.  
In the educational sector, one may understand validation of informal learning as 

1. a system to prove valid; show or confirm the validity degrees and credits (and 
competences) in order to facilitate mobility among Europeans  or 

2. as a system to prove valid; show or confirm the validity of a learning approach, a 
learning environment or an informal educational activity 

 
There is no reason why validation of informal learning should only refer to the first purpose.  
 
The EU states that “the identification and validation of non-formal and informal learning 
serves the needs of the individual learner. They support social integration, employability and 
the development and use of human resources in civic, social and economic contexts. They 
also meet the specific needs of those individuals who seek integration or re-integration into 
education and training, the labour market and society” (European Commission, 2004). 
 
However in most of the literature circulating in the year 2010 Validation of Informal learning is 
only connected with the accreditation of prior acquired competences and completely neglects 
the learning aspect (by definition). 
One could ask why this concept is still called “learning” since it contains no element of 
learning anymore, neither from the part of the learner (mostly “unintentional” nor from the 
learning provider (never mentioned in the literature)).  
 
Hence the term “Validation of Informal Learning” is somewhat confusing and one should 
consider to use clearer terms, e.g. “Evaluation in Informal Learning Contexts” or 
                                                 
8 www.utexas.edu/academic/diia/assessment/iar/glossary.php 
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“Assessment of Prior Experiential Learning” or “Recognition of Prior Learning” to avoid 
useless discussions and rather politically driven conflicts. 
 
 
4.1.2 Assessment 
 
Educational assessment is the process of documenting, usually in measurable terms, 
knowledge, skills, attitudes and beliefs9.  
 
Assessment is a process integrated into the instructional activity, innovation or programme 
designed to improve the quality of instruction and the resulting learning outcomes10. 
 
In some definitions assessment is very closely connected with evaluation: 
“To assess - measure: evaluate or estimate the nature, quality, ability, extent, or 
significance11”. 
 
However - in contrast to evaluation - when assessing learners’ performance, assessment is 
not placing value or judgment on it — this would be grading. Assessors simply report a 
learner’s profile of achievement (Wiggins, 201012) 
In this sense assessment is a part of the evaluation process, it goes together with evidencing 
(documenting/visualisation) and contributes to the process of grading or rating. 
 
One may differentiate summative and formative assessment (and evaluation): 
Summative assessment is administered for the purpose of obtaining a final, comprehensive 
evaluation of student knowledge and skills, often for accountability purposes, rather than for 
short-term instructional decision making13.  
In formal education the assessment event contributes to the award of a grade and/or mark.  
Summative assessment leads to a snapshot of a learner's level of achievement in relation to 
a programme of study. Usually, summative assessment is carried out at the end of a period 
of time, or the end of a programme of study14. 
Summative assessments are method of choice when validating or recognising the informally 
acquired competences. 
 
Formative assessment provides feedback to the learning provider for the purpose of 
improving instruction. 
Formative assessment is aimed at understanding and improving learning along the 
progression of students' studies. It involves gathering and interpreting evidence of student 
learning from at least one point prior to the end of the programme 
Formative assessments are not a type of assessment but the way in which the assessment 
results are used. Formative assessments are administered for the purpose of measuring 
progress toward a goal15. 
Formative assessments is best choice for improvement (individual or program level) rather 
than for making final decisions or for accountability16. 
 

                                                 
9 en.wikipedia.org/wiki/Assessment 
10 (see also instructional assessment) www.utexas.edu/academic/diia/assessment/iar/glossary.php 
11 wordnetweb.princeton.edu/perl/webwn 
12 http://teacher.scholastic.com/professional/assessment/studentprogress.htm). 
13 (mdk12.org/process/cfip/Assessment_Literacy_Glossary.html) 
14 www.european-agency.org/agency-projects/assessment-in-inclusive-settings/assessment-in-

inclusive-education-files/glossary.doc 
15 mdk12.org/process/cfip/Assessment_Literacy_Glossary.html 
16 www.oaklandcc.edu/assessment/terminology.htm 
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4.1.3 Evidencing 
 
Evidence in its broadest sense includes everything that is used to determine or demonstrate 
the truth of an assertion17.  
To evidence: 

• To indicate clearly; exemplify or prove. 
• To support by testimony; attest. 

 
To evidence learning outcomes acquired informally this may be demonstrated through a 
portfolio of evidence through to make one’s case for credit or through a more conventional 
assessment format e.g. essay/report or presentation18. 
To evidence informal learning at the workplace an initiative of the f-bb (research institute 
vocational education in Nuremberg developed specific procedures and tools to make 
competences transparent, not important where and how (formal, non-formal or informal)  
they have been acquired (Morawietz, 2010). 
 
When evidencing competences in informal learning one should be aware that, apart from the 
written documentation of learning outcomes (in summative evaluation against set standards) 
the visualisation of competence developments could also be of value for the learner19: 
 
4.1.4 Recognition 
Important stakeholders and authors for the Commission (OBSERVAL, Werquin, 201020) state 
there is some confusion around the term of “validation” and rather concentrate on the 
expression “recognition” of prior learning which seems meaningful. 
 
Recognition in sociology is public acknowledgement of person's status or merits 
(achievements, virtues, service, etc)21. 
In the context of validation it is used similar to the concept of approval; "to give recognition 
for achievements or status of performance; to give credits for the achievements. 
 
This meaning reflects the central objective of the EU’s concept of “Validating informal 
learning” – the accreditation of informally acquired learning outcomes. 
 
4.1.5 Crediting/ Accreditation/ Certification 
Validation of foreign studies and degrees, processes for transferring educational credentials 
between countries. 
To understand the concept of the validation of informal learning stated by the European 
Commission, heading towards a recognition of competences acquired in informal and non-
formal learning it is crucial to see it in the historic development and in connection with the 
goals and objectives. For this purpose central creditation systems shall be briefly presented 
in order to highlight the philosophy, the approaches and mechanisms that finally led to the 
idea to validate informally acquired competences. 
 
 
Qualifications tools within the Copenhagen process: 
The Copenhagen process (European Ministers for Vocational Education and Training (VET); 
European Commission, 2002) for enhanced cooperation in vocational education and training 
(VET) sets three main objectives: promotion of mutual trust; transparency and recognition of 

                                                 
17  en.wikipedia.org/wiki/Evidencing 
18 www.arts.ac.uk/docs/cltad_learningoutcomes.pdf 
19 and may also be important for employers  
20  Patrick Werquin, during the OBSERVAL conference Oct. 13th,2010, Brussels 
21 en.wikipedia.org/wiki/Recognition_(sociology). 
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competences and qualification and the consequent establishment of the basis for increasing 
mobility and facilitating access to lifelong learning. EQF and ECVET were developed as part 
of this political process. Both tools are relatively new as their respective European 
recommendations date from 2008 for EQF and 2009 for ECVET. 
 
 
3.1.6 Evaluation 
Evaluation is systematic determination of merit, worth, and significance of something or 
someone using criteria against a set of standards. In the workplace, an evaluation is a tool 
employers use to review the performance of an employee22. 
This gives us a first idea that evaluation may have a different connotation at the workplace 
(performance) than in “normal” life since evaluation of citizens competences are not being 
measured according to a specific performance. 
 
“An assessment, such as an annual personnel performance review used as the basis for a 
salary increase or bonus, or a summary of a particular situation”23;  
Here, it is even more obvious because the “value” of a person is measured by his/her 
performance and transferred in monetary units (salary). 
Still, this evaluation is systematic determination of merit, worth, and significance of 
something or someone using criteria against a set of standards – but it depends on the 
context and the purpose what, how and against what should be evaluated. 
 
Evaluation is the systematic value determination and evaluation or objective comparison and 
performance assessment in relation to previously set criteria. Evaluation is considered to be 
a process the aim of which is to highlight development needs and suggestions24.  
In regard to the evaluation of the learning processes in Grundtvig courses and partnerships 
the following explanations seems most appropriate: 
”Evaluation is the systematic exploration and judgement of working processes, experiences 
and outcomes. It pays special attention to aims, values, perceptions, needs and resources.” 
(Smith, 2006). 
 
In this connection Smith emphasises that evaluation: 

1. is a research process gathering, ordering and judging information in a methodical 
way, 

2. is more than monitoring since it “involves making careful judgements about the worth, 
significance and meaning of phenomenon” and 

3. also involves developing criteria or standards that are both meaningful and honour 
the work and of those involved 

4. must look at the people involved, the processes and any outcomes that can be 
identified (in a dialogical way) 

5. has both a proving and an improving dimension25 
 
 
3.1.7 Self Evaluation 
 
Self-evaluation of education and/or learning is the process of systematic collection, analysis 
and exchange of data concerning educational processes of either individuals, groups or 

                                                 
22 en.wikipedia.org/wiki/Evaluation_(workplace) 
23  en.wiktionary.org/wiki/evaluation) 
24 www.laurea.fi/internet/en/031_quality/quality_terms.jsp 
 
25  Which points at the value in practice, see also Action Research History, chapter 3.1.1, page 42 ff. 



  
510577-2010-DE-GMP VILMA-Report Page 16 
 
135 

organisations (institutions, etc.) in order to facilitate learning among all parties concerned so 
value judgments and decision-making may be based on evidence rather than on intuition. 
(SEALLL, 2002) 
 
Learning 
Self-evaluation focuses on learning, as the definition suggests. The kind of learning referred 
to is both individual learning and organizational learning. Individuals learn to understand 
better the situation in which they work and the relationship this has to individual and 
collective aims. Furthermore, an organisation can learn from the process and the dynamics 
of the process of self-evaluation. At the same time self-evaluation helps the group of people 
involved to enhance their understanding of how they may operate more effective and 
satisfactorily as a team. Also a lot of other people will learn from their colleagues from the 
process of sharing and dissemination of the results of the self-evaluation. Then they can 
adopt and adapt these results, which will augment the effects and the impact of the self-
evaluation But an organisation is more than a group of individuals - it is an entity in its own 
right. This entity can also learn from the self-evaluation. In an organisation, self-evaluation 
may be used as a continuous management tool. Organisations try to deliver quality. That 
means satisfying the demands and expectations of participants and stakeholders, both 
internal and external to the organisation. self-evaluation provides information about the 
needs of current and potential participants and about the way they assess the services 
provided. A quality organisation seeks to perform efficiently and effectively. Self-evaluation 
gives information on how to take strategic decisions in these matters. 
Both the individual and the collective or organizational learning will have an impact so that 
the quality of work and learning can grow. The innovative capacity of the organization will 
grow with it. In essence, this implies that those who learn from self-evaluation do better and 
know how to improve their work and learning. 
 
Self-evaluation is not only a way to explore the dynamics of one’s own education activities; it 
is also a means to provide evidence of the quality a unit or organisation offers to the outside 
world. By performing self-evaluation a project, an initiative or an organization will be able to 
account for its actions. Self-evaluation provides evidence which may be used to convince the 
outside world that things are running well. Funding agencies, the community, and local, 
national and transnational authorities may be among those in need of convincing. For this 
accounting purpose, self-evaluation may include actions aimed at providing evidence of good 
practice, good learning outcomes, good effects and relative performance, in comparison with 
other similar initiatives. 
 
4.1.8 Learning outcomes 
 
The set of knowledge, skills and/or competences an individual has acquired and/or is able to 
demonstrate after completion of a learning process, either formal, non-formal or informal.26 
 
4.1.9 Competences 
A competence is the ability to apply a synthesis of 

• Knowledge, 
• Skills and  
• Attitudes 

in a particular situation and in a particular quality27. 

                                                 
26 Source: based on Cedefop 2004. 
 
27 The Key Competences for Lifelong Learning – A European Framework is an annex of a Recommendation of 
the European Parliament and of the Council of 18 December 2006 on key competences for lifelong learning that 
was published in the Official Journal of the European Union on 30 December 2006/L394. 
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According to the CEDEFOP a competence is: 
The ability to apply learning outcomes adequately in a defined context (education, work, 
personal or professional development)28. 
CEDEFOP added the comment: competence is not limited to cognitive element (involving the 
use of theory, concepts or tacit knowledge); it also encompasses functional aspects 
(involving technical skills) as well as interpersonal attributes (e.g. social or organizational 
skills) and ethical values. 
 
However the first definition also includes the performance and quality aspect. The context 
element is contained in both definitions, however the rather vague adverb “adequately” leads 
to the necessary specification in the comment. 
To avoid misunderstandings, specifically in regard to the inclusion of attitudes or affective 
competence components (interpersonal attributes/ethical values). 
 
The most problematic aspect of definitions 9 and 10 is certainly the inconsistency of the term 
competence in its own definition and as component of a learning outcome. 
The combination of both definitions reveals a rather tautological relation – a competence 
being an element of itself. 
The author rather suggests to regard learning outcomes as indicators for competence. 
As a consequence learning outcomes (reflecting what a learners knows, is capable to do and 
what he/she performs in terms of autonomy and responsibility29 
 
 
4.1.10 Informal Learning 
 
The differentiation of all possible human learning activities in the categories: 

• Formal education, 
• Non-Formal education, 
• Informal education and  
• Incidental learning 

was only systematically introduced in the early 1980s (Sandhaas, in Haller 1986). 
Evans (1981) differentiated the four categories in the following way: 
 
 
“Informal learning is a natural accompaniment to everyday life. Unlike formal and non-formal 
learning, informal learning is not necessarily intentional learning, and so may well not be 
recognised even by individuals themselves as contributing to their knowledge and skills.” 
European Commission (2000): 
 
Watkins and Marsick proposed the following explanations and differentiations in their “Theory 
of Informal and Incidental Learning in Organisations“ in 1992: 
“Non-formal learning“ is the collective name for all forms of learning, happening in the entire 
environment out of the formalised education system. There is a wide range of partly varying 
definitions for the term “informal learning”. 
This ranges from a characterisation as unplanned, casual, implicit and often unconscious 
learning to learning activities as they are developed by the learners themselves without any 
educational support and up to the equation with “non-formal learning”, i.e. the definition for all 

                                                                                                                                                         
(http://eur-lex.europa.eu/LexUriServ/site/en/oj/2006/l_394/l_39420061230en00100018.pdf 
 
28 Source: Cedefop, 2004, European Commission, 2006a. 
29  Qutatuon from the EQF footnote 
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learning as it is (consciously or unconsciously) practiced out of the formal educational 
system. 
This means: informal learning is a form of instrumental learning, a means to an end. The end 
is not – in contrast to formal learning – the learning itself, but the better solution to an 
extracurricular exercise, a situation request, a life problem by means of learning. 
Informal learning is the generic term, which also comprises this casual and unconscious 
learning as well as a conscious deliberate learning out of schools – whereupon the transition 
between both ways is smooth in practice. 
As formal education is largely context-free learning, informal learning is bound to a specific 
context; it mostly means enacting within a reality context which leads to concrete challenges 
or tasks and to feedback proceedings that are natural (“situated learning”). 
 
Referring to the European Commission’s definition one could add that informal learning is not 
necessarily intentional learning but the impact of informal learning can only be measured in 
intentional (learning) arrangements30. 
 
Development of the Definitions and Explanation Models of Informal Learning: 
Definition of informal learning has always been a complex and challenging process since it 
has been evolving from different contexts during the last decades. 
Informal learning developed some derivates, for instance the concept of “situated learning” 
(lay people learning with experts in vocational contexts – often applied in development aid) 
and certain properties were included from some authors while others focused on others: 
Watkins and Marsik for instance included incidental learning in the definition while Livingston 
(1999) pointed at other aspects like self-learning as a major trait in informal learning. 
 
Furthermore it was modified according to the societal situation - during the years the focus of 
research work and explanatory models shifted; in their early work Watkins und Marsick, 
Volpe and Atkins, for instance, pointed at emancipation aspects of informal learning while 
later (in 1999) they put the learning context and the conditions for learning in the 
foreground. 
 
According to their revised model informal and incidental learning is characterized by the 
following factors: 

• Integration in work and daily routine 
• Internal and external impulse 
• Not a conscious process 
• Often introduced by coincidence 
• Contains an inductive process of reflection and action 
• Often interconnected with learning from others (group learning) 
 

Informal learning can be supported by different means: 
• To deliver room and space for learning 
• To check the environment in respect to learning opportunities 
• To link the attention to learning processes 
• To strengthen ability to reflect  
• To create a climate of cooperation and trust 

 

                                                 
30  Cf.: Overwien 2003: „Das inzidentelle oder implizite, also eher unbewusste Lernen aus dem 

informellen Lernen herauszunehmen ist aus analytischen Gründen sinnvoll. Unter dem Aspekt 
der Planbarkeit von Lernen erscheint es auch am wenigsten beeinflussbar. Wenn es allerdings 
um die Gestaltung von Lernumgebungen geht, ist es wiederum in entsprechende Überlegungen 
aufzunehmen, da es als Lernpotential nicht unterschätzt werden sollte.“ 
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Another perspective is delivered by Dehnbostel (2000), who describes informal learning in 
vocational contexts. 
In “training on the job” situations31 he differentiates between “organized (formal)” and 
“informal” learning. In its organised form learning is intended with fixed learning contents and 
objectives. It delivers theory and delivers acting competence and acting knowledge. 
In contrast, the informal learning strand is not intended; there is no explicit learning objective. 
Dehnbostel (2002) further differentiates informal learning in “reflective” (experience driven) 
learning and implicit (unconscious) learning whereas both modalities are influencing each 
other. 
 
The missing of an explicit learning objective is a criterion that could be found in most of the 
informal learning situations evaluated in the micro-projects by the transnational AC -partners. 
 
Overwien (2005) states that generally, when reflecting informal learning processes, at least 2 
perspectives have to be considered: 

1. The learning subject takes initiative in learning and discovers new contents and 
circumstances – or seen from a different angle - tries to explain own questions arising 
from its (everyday life or specific) context 

2. The second aspect is related to the learning environment and context that decisively 
influence the learning process32: 

 
With regard to the definitions invented by the European commission Overwien doubts that 
the triple differentiation in formal – non-formal – informal will be of much use in practice since 
especially in the non-formal area certified/accredited and non-accredited courses are 
combined under the same heading. Thus he favours a continuum model between formal and 
informal education and meets the position of a team of researchers having worked at the 
Study of the Lifelong Learning Institute, University of Leeds, in 2003: “Formal, non-formal 
and informal learning are not discrete categories, and to think that they are is to 
misunderstand the nature of learning. It is more accurate to conceive ‘formality’ and 
‘informality’ as attributes present in all circumstances of learning” (Colley, 2003). 
 
With regard to informal learning the following hypothesis was formulated: 
As only a reflected activity can be measured and evaluated against certain criteria, the pure 
incidental, non-reflected informal learning activity should be excluded from the scope of the 
observations. 
 
Consequently, we state that the evaluation of non-formal and informal learning activities 
needs the following requirements: 

1. An aim or objective (in contrast to formal or non-formal learning not a learning 
objective (competence) but an activity-related objective) 

2. There must be a process with describable activities 
3. There should be a recordable output 

 
4.2 Competence development in European mobility actions 
In the first project phase the VILMA team inquired the range of mobility actions offered in the 
framework of LLP and other EU funded programmes as well as on national level and which 
competences ought to be acquired there. 
 
4.2.1 Learning in Mobility Actions in the LLP  
 

                                                 
31  “Betriebliches Lernen”. 
32  See also Lewin’s Field Theory in chapter “Action Research” (3.1.1.). 
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Learning through mobility is seen as an important way for young people to strengthen their 
future employability in an increasingly integrated European labour market. 
In adult learning (GRUNDTVIG sector) mobility organised by grass root organisations and 
adult education providers for adult learners is increasing in a phase where recession in adult 
education budgets is a reality. 
However, learning mobility is recognised as a transversal measure in all LLP and youth EC 
funded projects programmes also broadly supported in national and regional schemes to 
foster employability, professional development, as agent for institutional change and 
innovation, personal development, personal self-accomplishment, active citizenship, 
broadening networks, European citizenship, global education and learning organisations. 
 
In 2010 mobility and partnership actions, both decentralised and centralised sum up to a total 
of 41.683 projects with nearly 500.000 participants and a funding amount of 1.094 Mio €. In 
the Youth in Action programme further 330 projects were granted worth 143 Mio € with 
146.700 participants33. 
 

 
The vast majority, 87% of the participants stemmed from Higher Education and received 
funding in the framework of Erasmus followed by the YiA participants (5%), LdV (4%), 
Comenius (3%) and Adult Education (GRUNDTVIG) with 1%) 
 
In practice individual mobility actions, partnerships, trainers’ mobility grants, and senior 
mobility constitute some of the mobility initiatives in support to promoting the values of the 
programmes. 
The high expectations in mobility actions in all the education sectors (and budget’s) are not 
paralleled with sound methods to record the added value of mobility actions, namely in 
regard to acquired competences or learning outcomes of participants, that give substantial 
transparency to the value of the investment in terms of these initiatives. 
 
4.2.2 Programmes to promote mobility on national levels 
 
VILMA partners carried out a desktop research on the spectrum of programmes promoting 
mobility with a learning purpose available on national levels in order to identify the range of 
target groups, project objectives and stakeholders in the field and to further clarify the 
demand for a VILMA approach. This part of the report covers the results of the research, 
which doesn’t claim to be complete, but is a sample giving an overview of the different 
institutions, learning objectives and target groups of mobility actions and summarizes the 
                                                 
33 Facts & Figures about EU mobility programmes in Education, Training, Research and Youth   
(Updated June 2011, Gelabert) 
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findings. Charts with detailed information on the national mobility programmes collected in 
the research are annexed to this report. 
As said above the research on national level represents only a sample of a range of mobility 
programmes offered in the VILMA partner countries. The assignment to the partners was to 
research at least five programmes conducted on national level. Following the findings are 
described and at the end of this chapter put together in a table.  
 
The institutions which promote mobility in relation to learning on national levels can be 
grouped into public institutions on either national or regional level, academic institutions, 
NGOs and private enterprises. The latter are marginal as their promotion of mobility happens 
mostly internally and is not open to the public. Only one Spanish banking company was 
mentioned in this respect, which runs a scholarship programme for researchers and young 
professionals. 
In Italy, Lithuania, Spain and Germany the Ministry of Foreign Affairs promotes mobility, 
mainly addressing apprentices and young professionals offering trainings and internships 
abroad. In one case in Lithuania the aim is the knowledge transfer of headmasters of schools 
and kindergardens. 
Also on national level the Ministries of Education offer a range of programmes, namely in 
Belgium, Spain, Germany and Austria. In Spain these programmes address the sector of 
higher education offering funding for internships of graduates and undergraduates. In the 
other countries the main target group are again young people. In Belgium it’s the promotion 
of school class exchanges, the other programmes fund internships abroad. 
In Austria there is also one programme funded by the Ministry of economic affairs, which 
addresses scientists in order to exchange experiences. 
In Italy, Belgium, Germany, Austria and France a variety of mobility programmes are funded 
through regional governments also. Here again the main target groups are young people 
whose mobility is funded with focus on their employability (internships, exchanges in 
vocational training). 
Besides the mentioned public institutions there are a number of NGOs active in the field of 
promoting mobility. The biggest and well known player here are the UNDESA (UN 
Department of Economic and Social Affairs) offering internships and fellowships for young 
professionals and graduates in Italy, and the UNESCO (UN Educational, Scientific and 
Cultural Organization) addressing young people in Germany, who want to volunteer in 
cultural institutions abroad. 
Further NGOs are mainly active in the academic field (Germany, Austria and Spain) 
contributing to further education and knowledge transfer of academics. Another field of 
activity of NGOs is the development cooperation. Again young people are the main target 
group for volunteering and internship programmes. Often these NGOs cooperate with public 
bodies. 
One assignment of the research was to find out if in any of these programmes certificates are 
issued to document the participants’ progress in relation to their competences. It turned out 
that this information was hard to gather. In most cases it wasn’t possible to find out from 
desktop research only. One thesis developed in this concern was that if not stated in the 
internet in most cases there wasn’t any kind of documentation of competence development, 
because otherwise this could be used for promotion purposes and would be communicated 
in the information on the programmes accessible to the public. 
More detailed information to answer this question we gained from the online survey, 
which/whose results are described in the chapter 4.2.4. 
 
The table below gives an overview of actors and purposes of the mentioned initiatives that 
promote mobility with a learning impetus by countries. More detailed information can be 
found in the annex. 
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Country Funder Target group Objective Certification 
Italy Ministry of 

foreign affairs, 
Universities 

Undergraduates 
and graduates 
(university 
students) 

Internship  

Italy Province of 
Bolzano 

Bolzano 
residents 18-30 

Internship and 
language 

 

Italy UN Dep. Of 
econ. and social 
affairs 
(UNDESA) 

University 
graduates 26 or 
younger 

Internship in 
organizations of 
development 
cooperation 

 

Italy Ministry of 
foreign affairs 

Youths aged 14-
30 

Youth exchange, 
volunteering 

 

Italy UNDESA Young 
professionals, 
graduates under 
29 years 

Fellowship 
programme for 
technical 
cooperation 

 

Belgium Flemish 
government 

Youths 15-25 Intercultural 
competences, 
awareness for 
development 
countries problems 

 

Belgium Flemish 
department of 
education 

Pupils from 15 
onwards 

School class 
exchange 

 

Belgium Flemish, 
German or 
Valonic 
communities 

Youths 16-20 Volunteering, 
national exchange, 
language learning 

 

Belgium Flemish 
government 

Graduates up to 
35 

Internships in 
multinational 
organisations 

 

Germany ESF and 
Ministry of 
Education, 
Deutsch-
Französisches 
Jugendwerk 
(DFJW) 

Unemployed, 
disadvantaged 
18-30 

Mobility, 
employability, 
internship, language 

 

Germany ESF and 
ministry of 
Education 

Unemployed, 
disadvantaged 
18-30, 50-65 

Mobility, 
employability, 
internship, language 

Partly 
Certificate of 
attendance 
or 
EUROPASS 
mobility 

Germany DAAD University 
students 

Knowledge transfer 
in academic field, 
language 

ECTS 

Germany BMZ, NGOs 18-28 Awareness for 
problems of 
developing 
countries, civic 
education 
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Country Funder Target group Objective Certification 
Germany Regional social 

institutions 
16-27 Volunteering in 

social work fields, 
personal 
development 

Certificate of 
attendance 

Germany German ministry 
of foreign 
affairs, 
UNESCO 

18-26 Volunteering in 
cultural institutions 

 

Germany DFG Post docs 
(individual) 

Knowledge transfer, 
scientific research 

 

Lithuania Erasmus BA students, 
university 
teachers (group) 

Mobility, intercultural 
experiences 

 

Lithuania Ministry of 
foreign affairs 

Headmasters of 
schools and 
kindergardens 

Knowledge transfer, 
cultural exchange 

no 

Spain Ministry of 
education 

University 
graduates 

Improving 
employability, 
internship 

 

Spain Ministry of 
education, 
Valladolid 
university 
foundation 

Undergraduates 
in last year of 
studies 

internship  

Spain Ministry of 
Foreign Affairs 
and 
Cooperation, 
Spanish Agency 
for International 
Development 

Young 
professionals in 
sector of 
translation 

Development 
cooperation 

 

Spain La caixa (Bank) Young 
professionals 
and scientists 

Education at highly 
ranked training 
institutions 

 

Spain Fundacion 
Carolina (ppp) 

Academics, 
scientists 

Cooperation Spain-
Brasil 

 

Austria Ministry of 
economic affairs 
and research 

Scientists in life 
science and 
human 
ressources 

Knowledge transfer  

Austria Christian NGOs 19-35 Volunteering in 
development 
cooperation, 
intercultural 
experience 

 

Austria Ministry of 
interior 

Young males in 
civil service 

Contribution to world 
peace, social work 

 

Austria City of Graz, 
private 
companies 

apprentices Vocational 
exchange, language 

 

Austria Leonardo Females under 
30 from Tyrol 

Language, 
employability, 

Placement 
evaluation, 



  
510577-2010-DE-GMP VILMA-Report Page 24 
 
135 

Country Funder Target group Objective Certification 
internships Europass 

France Region 
Aquitaine 

Different target 
groups 

 Europass 
and 
certificate by 
sending 
organisation 

 
Concluding the results of the desktop research for mobility programmes on national levels it 
can be stated that most of the described initiatives address young people at different stages 
of their professional life (from still in school to unemployed to young graduates) and aim 
more or less directly at the improvement of the participants capacity to successfully find their 
place in professional life and contribute to the competitiveness of the national economies. 
Other target groups like senior volunteers are marginal in respect to funding on national 
levels. Also it seems that standardized certification of learning outcomes through mobility is 
rather exceptional and in most cases relies on instruments and frameworks from the 
CEDEFOP (ECTS, EUROPASS), which means that results of informal learning are hardly 
even mentioned and if recognised at all only documented in informal ways (certificate of 
attendance, placement evaluation). 
 
4.2.3 Results from the LdV mobility surveys 
 
There is not much material about the acquired competences in mobility actions. As far as the 
subject oriented competences are concerned they differ dependent on the purpose and the 
sector of mobility. When it comes to rather cross-cutting social and personal competences 
the degree of formality decreases and so do the available research works and respective 
data. 
However there have been some research works that focused on the question what is learnt 
through mobility  
In the LLP interim report34 learners were asked about the benefit of the mobility action for 
their professional situation: 
The objective impact of the mobility actions funded for all actions of the Life-long Learning 
programme, now in its mid-phase, is still difficult to estimate. Nevertheless participants 
believe in the effects. A survey, that was published in the Life-long Learning Programme mid 
review report focused in the question: “What has been learned in mobility?” relevant to a 
professional situation. 
 

                                                 
34 source 
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In the survey, individual beneficiaries of different actions of the Life-Long Learning 
programme where asked “to what extent transnational learning activity was relevant to 
enhancing competitiveness, employability and entrepreneurial skills”. Close to 60% of the 
respondents answered that leaning in mobility was highly relevant. Even if the questions 
posed are rather vague, a large number learners think that mobility has had a positive impact 
on their future career or job prospects and that it enhances their entrepreneurship, which is 
one of the EU key competences.  
 
However, these are still very vague statements since all the three constructs 
(competitiveness, employability and entrepreneurship) are neither competences nor specific 
enough to draw any conclusion, what exactly would be the benefit of learning in mobility. 
Nevertheless the figures give us a rather clear idea that most learners think that mobility has 
a positive aspect on their future career. Still 50% think that it also has a positive impact on 
entrepreneurship which is a key competence and can at least be defined along statements 
from EU-publications35. 
 
The study on the “Impact of Leonardo da Vinci Mobility Experiences of trainees” carried out 
by Dagmar Ouzun from 2007 provides more concrete data and a more detailed insight in 
what is learnt in mobility36. The study was based on a large scale questionnaire research 
(26.000 sent; 6.000 respondents). Ouzun clustered the impact of mobility activities on 
“influence on the person, social skills and vocational skills37. 
 
As the following chart shows, the beneficiaries of transnational training mobility consider this 
activity a strong incentive for personal, linguistic, social and professional development. The 
experiences gained abroad have boosted participants self-confidence (70%), their 
adaptability (73%), and inclination to team work (62%). The study also found out that 66% of 
trainees improved their language skills, 65% the ability to manage unexpected situations, 
72% the ability to interact with people, and 71% the ability to handle new challenges.   
 

                                                 
35  Quote: KC in LL; KC8 definition 
36  Study on the Impact of Leonardo da Vinci Mobility Experiences, December 2006 - April 2007” by 

Dagmar Ouzoun. 
37  One can of course ask if “team work” is also a social competence but of course there are also 

other overlappings. 
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Related to the acquired competences, as far as the learners answered, there is a high (60- 
70%) impact on the personal competences and even slightly more (60-73%) on the social 
competences. 
Vocational skills receive clearly lower rates between 41 and 56%) with the exception of team 
work (62%). However, and this is a striking fact: in terms of employability and employment 
results, the study provides undisputable evidence of the positive effects of these 
transnational trainings: 
The research further pointed out, that 58% of the unemployed people involved in Leonardo 
placements found a job after training abroad, 32% found a workplace in another country, 
27% improved the quality of their jobs and 34% got jobs with greater responsibility. 
Apart from these “glue effects” that result in a concrete follow-up employment one can state 
that mobility learning leads to the development of skills and competences that are needed in 
(future) professional life. Hence these competences are being developed in this rather 
informal learning setting and they should be evidenced in order to foster transparency and 
the added value of mobility learning. 
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4.2.4 Results from the VILMA survey  
 
The VILMA project specifically aims at persons who are working in the context of 
transnational mobility learning projects. In this perspective, a large-scale online survey38 was 
conducted among stakeholders of mobility projects in order to 

• identify the current level of acknowledgment of mobility actions as informal learning 
contexts; 

• receive input regarding the interest in tools for the evaluation of competence 
development; and  

• collect feedback regarding competences and competence development mobility 
actions with the purpose of learning. 

 
Survey and needs analysis form the basis of the general competence portfolio, which are 
most interesting for the validation of non-formally and informally acquired competences in 
transnational mobility actions with educational purpose (inventory in the LEVEL5-System) 
and the explicit descriptions of the expected competence developments from the practice 
partners. 
 
To reach the relevant target group, e-mail invitations to fill-in the questionnaire were sent out 
to coordinators and project staff of current and former mobility projects and learning 
partnerships provided by the partners of the VILMA project.  
This chapter sums up the quantitative and qualitative data collected through the survey, by 
presenting 

• the survey demographics; 
• summaries of the quantitative data; 
• and highlights of the qualitative data received through open-ended questions. 

 
4.2.4.1 Survey demographics 
 
The survey was carried out over a period of two months from November til December 2011 
and resulted in overall 80 responses from 16 European countries (including partial answers 
of respondents who did not fill in the full questionnaire). For the following analysis only the 60 
questionnaires, which were completely filled in are taken into account. 
 
The majority of respondents hailed from Lithuania (40%), followed by Italy (17%), Germany 
(8,3%), Spain ( 6,7%), Romania (5%) and Hungary, Ireland and UK with each 3,3%. Each 
one respondent came from Austria, Belgium, Denmark, Latvia, Turkey, Netherlands, Malta 
and Sweden (c.f. figure 3).  
 
 
 
 
 
 
 
 
 
 

                                                 
38 A copy of the survey containing all questions can be viewed online at 
http://appv3.sgizmo.com/reportsview/?key=56958-974367-b89e13604ad1fa4396bbb50d72051eb3 
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Question: Your nationality (please choose from the drop-down menu) 
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Figure 3: Nationalities of respondents 

 
Of all persons taking part 78% were female, 22% male (cf. figure 4). 

 
Question: Sex 

 
Figure 4: Distribution of women and men participating in the survey 
 
When classifying the respondents according to the institutions they work for, most of them 
(58%) work for public institutions, mainly universities, but also municipalities and institutions 
who are involved with culture or adult education. 26% indicated to work for NGOs in the 
education sector, another 21% work in the private adult education sector (cf. fig. 5).  
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Question: You work for a … 

 
Figure 5: Institutions the respondents work for 
 
With a closer look at the field of work the respondents are active in we see below (cf. fig. 6) 
that around 42% work in adult education, 28% in higher education at universities or related 
institutions, 22% come from the field of vocational education and 5% work at schools. 37% 
stated to be active in project development in different sectors and the 35% choosing the 
answer “other” mainly specify to be students and persons active in youth projects or cultural 
institutions. 
 
Question: Your field of work (multiple answers possible) 

 
Figure 6: Working fields of the respondents 
 
The next question addressed concrete funding programmes within the LLP and other 
frameworks the respondents have worked with, to get an idea of the funding bodies that 
promote mobility (cf. figure 7). Multiple answers were possible. There were approximately 
two answers given per question, which means that some or most of the respondents are 
working with the frameworks of more then one LLP programmes.  
In this concern it is interesting to see, that beyond the promotion of mobility within LLP, which 
is of course the majority, 30% of the respondents have further worked in mobility projects 
which were funded nationally or by NGOs. This shows that besides the EU there is 
reasonable interest in mobility on the national levels. Under “other” the specified answers 
mainly subsume further nationally funded mobility programmes, the ESF and Youth in Action.  
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Question: I have been involved in (multiple answers possible) 

 
Figure 7: Working fields of the respondents 
 
To further clarify the background of the respondents it was asked for the individuals’ 
occupation and function within the respective mobility projects they work in. The answers (cf. 
fig. 8) indicate, that almost half of the of the respondents work or have worked before as 
project coordinators (42,4%) or project managers (45,7%). A lesser proportion had been 
involved as a content-related contributor (27%). Other project roles to be further specified, an 
answer given by 39%, are consultant, (external) evaluator, administrative staff, participant 
and teacher. On the second rang of answers the option other to be specified was chosen by 
39%. It is interesting, that the majority (13) of persons who choose this answer were learners 
from mobility projects. Others are evaluators and researchers. 
 
Question: I have been involved in mobility project as (multiple answers possible) 

 
Figure 8: functions within mobility projects 
 
Answers to the next question give evidence of the experience the respondents have in their 
work fields (cf. figure 9). In particular 31% have experience in 5 or more mobility projects and 
another 40% state that they have worked in 2-4 mobility projects so far. Only the rest of 29% 
is new in this field. It can thus indeed be said that the survey was particularly filled in by 
respondents who – due to their experience and involvement – have valuable feedback to 
give regarding competence development in mobility related education projects. 
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Question: I have been involved in… 

 
Figure 9: Respondents’ experience in mobility projects 
 
4.2.4.2 Experiences with evaluating competence development 
 
Asked for the experiences with evaluation of individual competence development only 25% 
of the respondents stated, that they had ever evaluated the individual competence 
development of learners in mobility actions (cf. figure 10). The ones that did were asked to 
describe the ways of doing so. The methods mentioned comprised the Youth Pass and an 
online assessment tool called europe.compass.eu, questionnaires, self-evaluation and 
assessment sessions as well as interviews and reports. 
 
Question: Have you ever evaluated individual competence development of participants in mobility 
projects? 

 
Figure 10: Experiences with evaluation of individual competence development 
 
In contrast to the rather sporadic experiences with evaluation of individual competence 
development, asked on whether any kind of certification to evidence the development of 
personal and social competences of the learners is offered, almost half of the respondents 
(44%) state yes (cf. figure 11). This figure might be explained by taking into account, that the 
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respondents might not personally be involved into the procedure of assessing and certifying 
competences in their projects. 
 
Question: Do you offer any kind of certification to evidence the development of personal and social 
competences of your participants 

 
Figure 11: certification of competence development 
 
Having a closer look at the kinds of certificates, that the respondents named, it shows that 
the understanding of the term certification is very broad:  
The most common way is to give out certificates of attendance or participation. Second 
mostly used are the EUROPASS and the YOUTHPASS certificates. Beyond these three well 
known categories the descriptions of the certificates become more random: “Certificate of 
improved competence, language certificates, certification of the local entity, special short 
open question form; we mail back our evaluation results to the coordinator. The coordinator 
will use the date for a course evaluation but not for a learner certification, further national 
certificates, as: "Kompetenznachweis International" (see also: http://www.nachweise-
international.de/), I do not directly offer this but the evidence of personal and social 
competence gain would be including along since professional competence measures; 
research competence measures - which may lead to a formal award as an advanced 
practitioner or contribute to gaining a research passport.” 
 
Asked, whether the respondents have come across any standardized tool to evaluate 
personal and social competences developed by going abroad only 22% answered yes (cf. 
fig. 12).  
 
Question: Have you come across any standardized tool to evaluate personal and social competences 
developed by going abroad? 

 
Figure 12: Knowledge of standardized evaluation tools  
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As more then ¾ stating they didn’t know any standardized evaluation tool, it shows that the 
recognition of existing tools is little in contrary to the growing demand for the documentation 
of competences, especially in the field of vocational training.  
If the answer was yes the participants in the poll were asked to specify which methods they 
know. Here being mentioned 5 times the EUROPASS mobility supplement is the first rang, 
followed by the YOUTHPASS on rang two. LEVEL5 was mentioned by one respondent, 
same as “Nachweise International", being an element of the COMPASS-europe project 
already mentioned above and which was especially developed for participants in 
international youth-exchange projects. Further the protocol ESAP (European Survey on 
Ageing Protocol), which includes a variety of measures regarding competences was 
mentioned by one single respondent. 
 
The following answers support the former thesis of high demand for certification, 78% of the 
respondents declare interest in certifying competence development gained by participating in 
their mobility project (cf. fig. 13) 
 
Question: Are you interested in certifying the competence development gained by participating in your 
mobility project(s)? 

 
Figure 13: Interest in certification of competence development  
 
Those who declared interest were asked to specify their purposes. It turned out, that the 
reasons why a certification of competences is of interest to the respondents are various, but 
can be grouped into some major objectives (in the order from most often to least often given 
answers): to document the personal and competence development of participants and foster 
their self awareness (20), to improve the participants employability and labour market 
chances by having a documentation of their gain in competences e.g. as a part of ones 
portfolio (15), to evaluate and give evidence about the successful results of the own project 
(8), for marketing reasons (3), to be used as an instrument for the management of personnel 
within the institution (1) and out of personal interest (1). 
 
4.2.4.3 Competence development in mobility actions  
 
Before asking for concrete competences that should be evaluated within mobility projects we 
generally asked what benefits the experts addressed see for their respective target groups. 
The following list displays the text answers given to create a vivid picture of the broad range 
of benefits of mobility for the participants: 
 

Empowerment - self esteem - getting to know new surroundings and enlarging the own 
scope 

For teachers and students - Especially increased levels of social communication, also new 
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methods 

Improve the cultural and social personal network 

Improvement of language Skills 

Intercultural, wider outlook 

Openness to a wider view of their sector of work. Enriching of tools to provide adult 
education. 

Opportunity to be in communication with project partners, new knowledge, information 
share 

To know other countries and other working ways, intercultural aspects, to adapt to new 
situations 

You can meet interesting people, visit different countries. 

International employability 

Internationalisation, tolerance changing attitudes towards others 

Networking and new knowledge 

Networking, new knowledge 

Personal development, professional development 

Personal development; social development, professional development, communication, 

Language competences, gaining a new prospect, being confronted with other management 
and internal organisation 

Increased language skills, motivation, learning opportunities, seeing best examples in their 
fields 

Benefits are: - Language practice - get to know new cultures, mentalities, - working 
experience - developing personal confidence 

Improved language skills, improved soft skills for work, improved cultural awareness, more 
adaptable to different situations, more experienced in their area 

Greater autonomy, increased self- esteem, increased in job skills, increased chance of 
finding work. 

Development of new ideas, development of interesting work networks, development of new 
methodologies 

I am not sure which the empirical definition of „mobility“ is. Physical activity (this is our 
target) is a good predictor of a series of target relevant for "active ageing" 

Intercultural competence, tolerance, foreign languages, increased self sufficiency, increase 
in self-esteem 

Intercultural development, cultural awareness, communication competence, leadership 
competence, development 

Occasion to learn from the experience developed (human and professional point of view); 
acquiring of competences; language improvement 

Development of language skills (English in particular) > better understanding of the variety 
of European realities (cultural, social, economical) > enlarging individual social networks > 
increase of self confidence > encouraging individual flexibility 

Cultural awareness, cross cultural working, sharing of best practice, knowledge utilisation, 
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networking: social and professional personal confidence, self realisation, knowledge 
generation 

We work with different groups on mobility. Most important is the external impulse for the 
learners - they become more flexible and less related to their little world. So: development 
of personal and social competences, right! 

Opportunity to work on unknown ground and be aware of one's strengths and weaknesses -
different culture(s) help in the development of one's personality -communicative skills 
develop 

The major benefits of mobility are: to build self-esteem or confidence, to learn or develop 
skills, to enhance work experience, to be active, to meet new people or broaden your social 
set, to make a difference in someone's life. 

All of the participants can get new competences, can meet different cultures, young people, 
can learn new languages, etc. 

Getting independent and self-confident, broaden horizon, acquire language skills, learn to 
deal with insecurities 

Depends on activities. In Grundtvig courses participants gain knowledge but then they gain 
from networking and general informal learning as well. In youth activities mostly focus is on 
cooperation and skills for youth leaders. 

Professional development, new good practice models and ideas acquired open minded 
orientation, alliances and partnerships 

I have developed a lot of intercultural competences, which are important for working with 
international students. 

Improved self confidence, improvement of one's communication skills (not only the 
language-related ones), improved flexibility 

Improvement of English language, social and communication skills. Wider overview over 
project development process. Integration of different and creative methods into study 
process. 

Cultural history needs cooperation with cultures outside the nation and can benefit from 
intercultural mobility 

A main benefit for participants of trans-national mobility is to see in the offered opportunity 
to gain a new prospective on own behaviour, the ability to communicate and to act in an 
unknown environment. This forces participants to reflect on own strengths and weaknesses, 
to set goals and to make compromises. Most of them return with a different "mind-setting", 
much more target-oriented with a higher self-esteem and opened up for a more 
differentiated view onto the world. 

New experience for diversifying of teaching and to get acquainted with innovative 
approaches in teaching/learning process 

Mobility gives the chance to confront oneself with the unknown, with people who do not 
know the person and with whom it is possible to reinvent-rediscover a new self! Having to 
face cultural and linguistic barriers puts a person in the need to develop communication 
skills and adapting competencies. 

It would encourage participation be more attractive to attend Internationally recognised 
Show that it is not just 'meetings' you are attending Focus the topic better when delivering 
Makes you accountable 
(Original comments taken from the submitted questionnaires) 
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Summarizing the list of benefits resulting from mobility, it is obvious that the majority of 
statements refer to the personal and social development of the participants. It seems that it is 
broadly acknowledged that the areas of development are mainly positive development of sel-
confidence, autonomy, determination on own goals and communication skills. Also often 
mentioned is the broadening of ones horizon by looking at the world from a different angle 
and make new experiences, also improvement of language skills and the access to new 
knowledge was mentioned several times. 
 
The target groups the respondents work with are mainly students (61%), followed by adults 
(57%) and persons in vocational training as well as unemployed (43% and 45%). Around 
30% of the answers indicate volunteers; seniors and professionals as the main target group 
for their mobility projects (cf. fig. 14). 
 
Question: Your target group(s) (you may tick all options that are suitable) 

 
Figure 14: Main target groups of the respondents 
 
First being asked for general benefits of participating in mobility projects the respondents of 
the VILMA survey were then supposed to prioritize five competences, which seem most 
important to be evaluated (cf. fig. 15). 
 
Question: Please select five competences acquired in mobility actions which seem most important for 
you to be evaluated 

 
Figure 15: competences that are considered most important to be evaluated 
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The two competences that are considered most important to be evaluated as outcomes of 
participating in mobility projects are intercultural (68%) and communication competence 
(65%). More than one third of the respondents believe that each flexibility, self-confidence 
and cultural awareness are worth evaluating. One fourth also names autonomy as an 
important competence. The readiness to be mobile, as a precondition to go abroad, is 
something only 12% think worth of being evaluated.  
As the figure above only displays the 7 competences at the top of the ranking, the table 
below evidences the full range of competences to choose from and how many times they 
have been selected. 
 

Competence Number of 
answers 

Percent of all 
respondents 

Intercultural competence  39 68.4% 

Communication competence  37 64.9% 

Problem-solving competence  22 38.6% 

Self-confidence  21 36.8% 

Flexibility  20 35.1% 

Team competence  20 35.1% 

Cultural awareness  19 33.3% 

Knowledge transfer  18 31.6% 

Learning to learn  17 29.8% 

Autonomy  14 24.6% 

Self-reflection competence  11 19.3% 

Entrepreneurship/sense of initiative  11 19.3% 

Leadership competence  11 19.3% 

Diversity management competence  8 14%  

Readiness to be mobile  7 12.3% 

Resource-management  6 10.5% 

Other: cognitive functioning 1 1.8% 

Table 4: competences considered most relevant to evaluate 
 
One of the questions raised within the VILMA partnership was how to rate professional skills 
imparted in relation to social and personal competences gained by participating in mobility 
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projects. The thesis of the partnership was in this concern, that the focus of evidencing 
competences is mainly towards personal and social competences as outcomes of informal 
and non-formal learning processes in mobility actions. 
 
Question: How would you rate theme-related competences (related to content and objective of your 
mobility learning action/project) in contrast to personal and social competences listed above? 

 
Figure 16: Weighing of theme-related vs. personal and social competences 
 
That question was passed on to the participants of the online-poll: “How would you rate 
theme-related competences (related to content and objective of your mobility learning 
action/project) in contrast to the personal and social competences listed above?” 
Almost ¾ of all answers consider theme-related competences as equally important to 
personal and social competences. Each 12,5% answered theme related competences would 
be more respective less important. One person didn’t find them relevant at all (cf. fig. 16). 
 
4.2.4.4 Interest in the VILMA approach 
 
Question: Would you be interested in using a standardized tool for assessing social and personal 
competence development in European mobility actions? 

 
Figure 17: Interest to use a standardized tool for personal and social competence assessment 
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84% answered yes to this question, another 13% narrowed their consent by saying that their 
interest is connected to certain specific interests (maybe, if…) and only two persons (3%) 
stated not to be interested at all (cf. fig. 17) 
 
Preconditions made by the 14% saying maybe were that the tool should be  

• adaptable and suitable for a variety of target groups (jobless, seniors, volunteers) 
• spread broadly and commonly known in the field  
• not too complicated, easy to apply 
• not distracting from objectives 
• fitting demands of current or future projects 
• efficient and reflect results 

 
These answers reflect the demand the VILMA partnership itself identified in order to create a 
feasible approach to validate the outcomes of informal learning through mobility with the 
LEVEL5 method.  
Next those persons having answered the previous question with yes, were asked to specify 
the purposes for which they would like to use the standardized tool for competence 
assessment (cf. fig. 18). Possible answers were given with the option to choose more than 
one. The vast majority of 84% stated, that the main rationale to use a standardized tool for 
competence assessment is for individual professional purposes and the development of the 
participants’ careers. 
The purpose which is considered second most frequently by 53% is the internal improvement 
of quality of the project one works in. On the third and fourth rang self-awareness related to 
contents of the project (51%) and self-awareness/self-reflection of the participants (47%) are 
named.  
The need to justify ones own project within the own institution or for marketing reasons was 
only felt by 14,5% of the respondents. On the other side about one third (33%) has interest to 
create accountability towards the funders of the project using a standardized evaluation tool. 
Two other purposes were additionally named, the use for comparative research and 
methodological development and the increase of triangulation. 
Concluding it is shown, that the interest in evaluating competence development is broad 
based on different intentions, but is mainly seen in relation to creating benefits for the 
participants in mobility actions by giving them evidence of their development as well as to 
improve the project quality.  
 
Question: If yes please specify the purpose (you may tick for several options) 

 
Figure 18: Purposes of using a standardized tool  
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4.2.4.5 Feasibility of assessing competence development within mobility projects  
 
This chapter describes the answers, that were given in relation to the conditions the 
respondents would consider applying the REVEAL method in their projects.  
The majority of almost 70% stated, that they would be ready to dedicate a specific part of 
their resources for project evaluation to the assessment of individual learning and 
competence development (cf. figure 19). 15% would take it into consideration, “as long as 
funders approve and the process does not distort existing project goals”, if it is “adequate for 
both participants and project”, “if we can afford it and it does not cost too much”. Another 
16% categorically denied the assignment of resources for the named purpose. 
 
Question: Would you be ready to assign a specific part of the evaluation resources available in your 
project to assess and evidence the development of individual competences within your mobility 
action? 

 
Figure 19: Purposes of using a standardized tool  
 
Following it was asked how much time one would be ready to dedicate to assessing the 
personal competence development of the participants within the overall time budget for 
evaluation (cf. fig. 20).  
 
Question: If yes: Please specify how much time you would allocate to this part of the evaluation (in %): 

 
Figure 20: Time allocation that would be feasible for assessment competence evaluation within the 
overall project evaluation 
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In particular, one third of the respondents (35%) would agree to use more then 20% of the 
overall evaluation time for this issue. 12% would even be ready to assign between 30 and 
50%. The majority of respondents (50%) would dedicate between 5 and 20% of their time to 
the individual competence evaluation within the frame of overall evaluation efforts. Only 15% 
state that they would dedicate less then 5% of their evaluation-time to the task. 
 
Asked about how competences should be evaluated (externally vs. internally or by the 
participants themselves) with the possibility to pick several answers, about half of the 
answers indicated that self-evaluation by participants using specific tools would be the 
preferred mode of evaluation. Further each 42% of all answers indicate preference for a 
combination of external and self-assessment methods or the assessment of competences by 
staff members. Pure external assessment only makes up11% of all answers (cf. figure 21). 
 
Question: How would you like to evaluate the competence development within your project? Would 
you be interested to get external expertise for this task or to evaluate your participants internally (you 
may tick several options)? 

 
Figure 21: Mode of competence development evaluation 
 
Almost all respondents (95%) show interest to learn more about the LEVEL5 method to 
evaluate and validate outcomes of informal learning in mobility actions (cf. fig. 22).  
 
Question: Are you interested in learning more about the LEVEL5 evaluation method? 

 
Figure 22: Interest to learn more about LEVEL5  
 
71% of these would also like to receive further information on the VILMA project and its 
progress (cf. fig. 23).  
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This shows that the VILMA approach presented in the questionnaire is of considerable 
interest to the persons who have participated in the poll. 
 
Question: Are you interested in learning more about the LEVEL5 evaluation method? 

 
Figure 23: Interest in learning more about LEVEL5 
 
Finally almost half of all participants (44%) state their consent about being interviewed in 
order to make further comments on the issue of validating informal learning outcomes gained 
by participating in mobility projects (cf. fig. 24). 
 
Some additional remarks were collected at the end of the poll. “I am very interested in the 
projects outputs; Interesting focus for cross cultural comparative research; It's very difficult to 
estimate the time that I would assign to the evaluation; Very interesting project!; Would be 
great have an intensive VILMA webpage, in case to not overfill personal e-mail; I think it 
would be great to get a generic way of doing this that can transfer to all EU projects involving 
mobilities. I could see that it would benefit other work that this type of generic model could 
transfer to other non mobility work within our organisations and have a much wider benefit. 
Thank you; I would like to introduce the evaluation/validation already in the preliminary phase 
and integrate it in the preparation of the learners in the home country.” 
 
Question: would you like to receive further news about the VILMA project/ the VILMA newsletter? 

 
Figure 24: Interest in further information about VILMA  
 
From these remarks and the submission of 31 e-mail addresses in order to receive further 
information we can conclude that the VILMA approach is on a good track and meets a 
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reasonable demand for qualitative evaluation of competence evaluation in mobility actions 
across the European Union.  

 
 

4.3 Existing instruments to validate learning outcomes 
 
Before choosing a suitable system and deriving a fitting concept to validate or evaluate 
competences in mobility actions, possible tools to assessing and evidencing learning 
outcomes are presented and discussed in chapter 4.3. 
Chapter 4 will start with the presentation and a discussion of the concept of “learning 
outcomes” which is the basis of the formalised European validation systems(4.3.1). 
In order to create awareness for the complexity to evaluate competences in informal learning 
another sub-chapter will deal with the question how human characteristics and performances 
can be measured and visualised (4.2.2).  
The challenge of standardisation will be discussed in another sub-chapter before presenting 
an overview of existing validation and certification systems (4.3.3). This overview reflects the 
basic European system at the given time and includes the credit transfer systems, the 
qualification frameworks and the EUROPASS certification system. 
The following two chapters are focusing on the validation in formalised (4.3.4) and rather 
informal learning contexts (4.3.5). 
Chapter 4.3.6 will compare two assessment and evidencing approaches – the European 
Qualification Frame and a system specifically developed to assess and evidence informal 
learning, called LEVEL5. 
As the VILMA online survey has shown, social and personal competences that are 
particularly developed in all kind of mobility actions and mobility are hardly ever documented 
in an adequate way. 
Hence chapter 4.3.7 will focus on the validation of those social and personal competences  
 
4.3.1 The Concept of Learning Outcomes 
 
For the last few years, learning outcomes came into the focus since no reliable data about 
the quality of teaching and learning were available and input indicators turned out to be not 
reliable and significant enough. Learning outcomes should provide comparable information 
about what learners actually learn and has its origin in outcome-based education (OBE), a 
model of educational structuring. 
 
Definition of term 
Since there is no unique understanding of learning outcomes, a few examples are shown 
below: 
The EU’s view (ECTS - EU, 2004) is that: 

“Learning outcomes are statements of what a learner is expected to know, understand 
and/or be able to demonstrate after a completion of a process of learning.” 

 
The UNESCO definition identifies both outcomes and student learning outcomes although 
they do not differ much in the following way: 
 
Outcomes: 
Anticipated or achieved results of programmes or the accomplishment of institutional 
objectives, as demonstrated by a wide range of indicators (such as student knowledge, 
cognitive skills, and attitudes). Outcomes are direct results of the instructional programme, 
planned in terms of student/learner growth in all areas. An outcome must be distinguished 
from an objective, which is a sought-after result. Generally, each outcome statement should 
describe one effect of the instructional programme, and not accumulate several into one 
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statement. Also, the statements should be clearly detailed and easily understandable by all 
teaching staff and students in the given area or department. 
 
Student Learning Outcomes:  
Statements of what a learner is expected to know, understand, and/or be able to 
demonstrate after completion of a process of learning as well as the specific intellectual and 
practical skills gained and demonstrated by the successful completion of a unit, course, or 
programme. Learning outcomes, together with assessment criteria, specify the minimum 
requirements for the award of credit, while grading is based on attainment above or below 
the minimum requirements for the award of credit. Learning outcomes are distinct from the 
aims of learning in that they are concerned with the achievements of the learner rather than 
with the overall intentions of the teacher. (Vlãsceanu et al., 2004, pp. 41–42) 
 
Many statements of learning outcomes imply that assessment and evaluation of their quality 
can be achieved. 
 
Dimensions of learning outcomes 
Since learning has many dimensions, learning outcomes have to reflect to that fact. 
Naturally, those components are interdependent and overlapping. Some of them can be 
easily measured others not.  
 
Cognitive outcomes 
They refer to knowledge and to the development of intellectual abilities and skills (Posner, 
1992). Different classifications have been made - one of the most important ones is Bloom’s 
taxonomy of educational objectives.  
 
Two distinctions are essential in this context - knowledge and skills.  
Knowledge acquisition involves, according to Bloom, the „remembering, either by recognition 
or recall, of ideas, materials or phenomena“.  
Cognitive skills are based on complex processes of thinking, such as verbal and quantitative 
reasoning, information processing, comprehension, analytic operations, critical thinking, 
problem-solving and evaluation of new ideas. 
 
Non-cognitive outcomes 
Non-cognitive development is mainly seen as „a way of complementing the learning that 
occurs in classroom teaching“ (Middle States Commission on Higher Education, 1996) and 
refers to changes in beliefs or the development of certain values (Ewell, 2005). 
A few attempts have been made to set up a taxonomy of non-cognitive learning outcomes 
and most of them focus on the psychosocial development, which includes self-development, 
relational development, interpersonal and intercultural skills, autonomy and maturity. 
Referring to the validation of outcomes, the non-cognitive ones are much more difficult and 
complicated to be assessed than the cognitive ones, since they are very often measured 
indirectly. 
 
 
Competences 
A more general model was set up by Rycher (2004, p.7), who defines competences as „the 
ability to meet demands or carry out a task successfully and consists of both cognitive and 
non-cognitive dimensions.‘“ Competences are seen as a mixture of action, knowledge, 
values and goals in changing settings (Winch/Foreman-Peck, 2004, p.4).  
Due to that mixture, assessment instruments (e.g. portfolios) consist of complex 
combinations of cognitive, affective and behaviour traits. 
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Learning outcome assessment 
As expected, most of the direct assessments focus on cognitive learning outcomes, since 
they can be easily quantified and measured. 
Surveys and questionnaires sometimes also take non-cognitive outcomes and competences 
into account. 
NUSCHE (2008) survey of 18 different assessments/tests in six countries (Australia, Brazil, 
Canada, Mexico, UK, USA) shows that only four different tests assess general outcomes or 
competences. 
The Graduate Skills Assessment (Australia, 2000) focuses on interpersonal understanding, 
the Course Experience Questionnaire (Australia, 1993) on confidence in tackling unfamiliar 
situations and the ability to plan work, the Collegiate Learning Assessment (USA, 2002) on 
real life tasks such as preparing a memo or policy recommendation by using different types 
of documents and data that must be reviewed and evaluated and last but not least, the 
National Survey of Student Engagement (USA and Canada, 2000/2004) on information, how 
students spend their time and what they achieve from courses and/or extracurricular 
activities. 
 
Assessment process 
The paper shows that all reviewed assessment instruments are developed by external 
organisations (governmental bodies, national statistics agencies, HEI federations, private 
testing companies and non-profit organizations). 
 
Some of the instruments measure the learning outcomes at a certain moment, while others 
also measure the learning progress. The problem concerning single testing is, that those 
tests measure most likely the students‘ cumulative learning outcomes, but not the 
institutional impact.  
Cross-sectional assessment (e.g. control groups) or longitudinal assessments are done for 
measuring the value added to student learning.  
More than half of the analyzed tests are single testings, four are designed as cross-sectional 
ones and another four as cross-sectional. 
 
Assessment Design 
The majority of the tests is a direct assessment of knowledge and skills. Most of them last 
about three to four hours (90 minutes up to 9 hours). The GSA Examination in Australia is 
the only one that also includes non-cognitive aspects - interpersonal understanding. This 
aspect focuses on the student’s ability to make subtle inferences about roles, relationships, 
behaviours, feelings, attitudes and motives, as well as their capacity to recognize potentially 
appropriate responses to complex interpersonal problems. Most of the direct assessments 
represent a combination of metric-based and open-ended. 
Four of the surveys use a questionnaire and two of them a computer assisted telephone 
interview. Those self-assessment instruments focus on indirect evidence in learning and ask 
students to rate their own learning outcomes. 
Most of the standardized assessments are norm-referenced and classify the participants on 
a comparison among them. The problem is that those relative proficiencies are difficult to 
value. On the other hand criterion-referenced assessments define an absolute level of 
performance and constitute the „absolute bottom“ of knowledge and abilities necessary to 
prove competence in a certain domain. 
 
The learner’s motivation 
Since the learner and his or her attitude is a crucial aspect of successful learning processes, 
his or her motivation to perform at his or her best is essential. Therefore, some tests were 
made obligatory for the students and others were linked to awards for a good performance in 
order to motivate the students. 
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Purpose of results 
Most of the assessments serve as basis of decision-making for governments and the 
institutions themselves. Governments use it for example as a system monitoring, for 
accreditation  and re-accreditation and high education institutions for commercial purpose, 
for quality management and so on. 
 
Consequences for mobility learning  
Elisabeth Amtmann (2011) derives recommendations, how the indicated processes and 
instruments can be transferred or adapted to Grundtvig projects, courses, and partnerships. 
The following aspects seem to be important for an appropriate validation of learning 
outcomes in the context of Grundtvig-activities: 

• formative assessment in order to better respond to the needs of the multinational 
participants by adapting the learning design  

• aiming at assessing the learning outcomes and progress linked to the Grundtvig 
activity, not the cumulative learning outcome 

• assessment on an individual-level seems to be the appropriate approach, since the 
individual learner should be in the spotlight 

• assessment of the value added component of Grundtvig courses (European 
Dimension) 

• analysing the Collegiate Learning Assessment for a probable adaptation for 
Grundtvig in order to assess generic skills 

• the definition of appropriate learning outcomes is essential so that the evaluation 
focus is clear 

• the learner’s perspective should be taken into account - maybe their goals do not 
correspond to the learning outcomes set by the management or not intended, but for 
the learner important outcomes are achieved (side effects) 

 
 
4.3.2 The Challenge of Standardisation: Ratings for Levels of Competence 
 
Measurements of abilities, skills, attitudes, etc., are usually based on individual items, which 
will then be combined scores. 
A performance is spread over a certain amount of tasks; the total value of correct solutions is 
understood as an indicator for the performance. 
The measurements are somewhat singular and atomistic performances. When added, 
ratings or reviews can be established from these singular performances. 
They are also used as samples of behavioural categories. 
 
This procedure assumes that the development of precise measuring instruments to be tested 
is based on knowledge of the possible behaviours and that the responses shown by the test 
persons under various aspects can be examined statistically. 
 
Joseph Mayer Rice (1857–1934) is said to be the first researcher who developed an 
achievement test (in his case for spelling skills) and to have administered it to a great amount 
of students (about 33 000) in 1895. 
 
In the case of the Grundtvig learning projects, this procedure is not only impossible; it is even 
undesirable because it needs a positivist approach as a precondition. 
In general it may be questioned if competences or learning outcomes can simply be graded 
on the basis of a collection of atomistic performances or if this idea is too simplistic to draw a 
picture of the potential of a person. 
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A better solution is a molar approach, as it has been applied for about 15 years in 
international and national school comparisons (TIMMS, PISA, IGLU, VERA, etc.) for selected 
questions and practice areas 
A molar approach is based on the assessment of performances observed in the framework 
of a model for graduated skills. 
Presumably, these models have been influenced by the grading of competence levels that 
had already been practiced for foreign language certificates for a long time. 
For language certificates competence, stage models have been invented in different 
countries and institutions (such as language teaching institutes as the Goethe-Institutes, for 
example) since the 1960s. 
 
This also clarifies the purpose of these stage models: they were invented either for the 
admission of foreign persons (for example, for a language test at a University or for an 
immigration) or for the assessment of existing skills to assign participants to courses with 
different levels of performance. 
 
Regarding the relationship between "atomistic" to "molar" approaches, it should be noted that 
the (molar) classifications are normally carried out by persons (teachers, parents, youth 
leaders, etc.) who themselves assess persons on the basis of their atomistic experience of 
whether these experiences were made in the natural context or test-induced. 
 
As basis for discussion on the method of classification of competence, Helmke and 
Hosenfeld (2003) demonstrated that the usual aspects of the quality criteria (objectivity, 
reliability and validity) and reference standards (normal group distribution, criteria-oriented, 
individually or sequence oriented) must be determined in a different way. 
The authors made clear that competence levels are not "somehow existing", "to be named, 
just discovered or to be found ", but must be constructed, which is a "lengthy and exhaustive 
process". 
This discussion paper also shows that the notion of stage (in the sense of a plateau) has to 
be clarified more closely; it is not a deterministic but a probabilistic model. 
 
An example of a stage-related ability was the so-called “object permanence“ by Piaget: an 
object is also still regarded as existing if it is not visible anymore. This ability is arbitrary; a 
child has it or has not yet adopted it in its development. But most skills are obviously more 
continuous, e.g. the vocabulary in a foreign language. The authors argue for a "liberal 
solution", to proceed in an appropriate and applicable way. 
Complementing this is the idea that vocabulary knowledge in a foreign language rather 
develops in a continuous view, whereas the verbal ability of expression (verbal fluency) will 
perform rather in a plateau model. 
 
When trying to rate competences along preformatted levels (like in the following two 
concepts) it is important to keep in mind that ratings along standards of competences are a 
very complicated issue since they are dependent on the evaluated content/topic and how the 
development of competences (continuum vs. plateau) takes place. 
 
4.3.3 European Validation and Certification Instruments 
 
In 2011, the time of the report on hand, there exists a large quantity of research literature on 
the issue of validation of learning outcomes. 
In order not to re-invent the wheel the official European validation and certification systems 
are presented in the following table as a general overview. 
This overview is important to understand the basic systems that European validation shall be 
based upon. 
Further reading: 
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To understand the state of implementation in one exemplary European members states we 
attach the extensive Lithuanian report established in the first phase of the VILMA project as 
annex to this study. 
The most comprehensive survey on validation of learning outcomes is certainly the Europe 
European inventory on Validation of non-formal and informal learning39. 
 
 

                                                 
39 http://www.cedefop.europa.eu/EN/about-cedefop/projects/validation-of-non-formal-and-informal-
learning/european-inventory-scope.aspx 
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Instrument, approach Description Source of information 
The European 
Qualification Framework 
for lifelong learning (EQF) 
 
 

 

The European Qualification Framework for lifelong learning (EQF) aims to better link different national 
qualifications systems, acting as a translation device for employers and individuals to better understand 
qualifications from different EU countries, thus making it easier to work, study or hire staff abroad. 
The European Qualifications Framework (EQF) acts as a translation device to make national 
qualifications more readable across Europe, promoting workers' and learners' mobility between countries 
and facilitating their lifelong learning. 
The EQF aims to relate different countries' national qualifications systems to a common European 
reference framework. Individuals and employers will be able to use the EQF to better understand and 
compare the qualifications levels of different countries and different education and training systems. 
Agreed upon by the European institutions in 2008, the EQF is being put in practice across Europe. It 
encourages countries to relate their national qualifications systems to the EQF so that all new 
qualifications issued from 2012 carry a reference to an appropriate EQF level. An EQF national 
coordination point has been designated for this purpose in each country. 
The core of the EQF concerns eight reference levels describing what a learner knows, understands and 
is able to do – 'learning outcomes'. Levels of national qualifications will be placed at one of the central 
reference levels, ranging from basic (Level 1) to advanced (Level 8). This will enable a much easier 
comparison between national qualifications and should also mean that people do not have to repeat their 
learning if they move to another country. 
The EQF applies to all types of education, training and qualifications, from school education to academic, 
professional and vocational. This approach shifts the focus from the traditional system which emphasises 
'learning inputs', such as the length of a learning experience, or type of institution. It also encourages 
lifelong learning by promoting the validation of non-formal and informal learning. 
This reflects a wider shift within which the EQF is acting as a catalyst for reforms: most Member States 
are now developing their own National Qualifications Frameworks (NQFs) based on learning outcomes. 
Several countries (IE, MT, UK, FR and BE-Flanders) already have one in force. 
 

http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc44_en.htm 
 
http://europa.eu/legislation_s
ummaries/education_training
_youth/vocational_training/c
11104_en.htm 
 
 
EQF as pdf: (on page 14 you 
find the levels) 
http://ec.europa.eu/educatio
n/pub/pdf/general/eqf/broch_
en.pdf 
 

The European Quality 
Assurance Reference 
framework for Vocational 
Education and Training 
(EQAVET) 

The European Quality Assurance Reference framework for Vocational Education and Training (EQAVET) 
helps national authorities to improve their Vocational Education and Training (VET) systems, through the 
development of common European references. 
The Member States and the European Commission are establishing a European Quality Assurance 
Reference Framework (EQAVET) to promote and monitor continuous improvement of national systems 
of vocational education and training (VET). 
EQAVET, which was adopted by EU Member States in June 2009, is a reference tool for policy-makers 

http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc1134_en.htm 
 
 
EQAVET Homepage: 
http://www.eqavet.eu/gns/ho
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Instrument, approach Description Source of information 
based on a four-stage quality cycle that includes goal setting and planning, implementation, evaluation 
and review. It respects the autonomy of national governments and is a voluntary system to be used by 
public authorities and other bodies involved in quality assurance. 
Member States are encouraged to use the framework, and develop, by mid-2011, a national approach to 
improving quality assurance systems that involves all relevant stakeholders. This approach should 
include the establishment of national reference points for quality assurance, as well as active 
participation in the relevant European-level network. 
The European Commission supports Member States in this process, particularly through initiatives that 
support co-operation and mutual learning, testing and by developing and providing guidance material and 
other information. The Commission will also ensure follow-up through a report every four years to the 
European Parliament and the Council. 
 

me.aspx 
 
 
Publications (for more 
information about the 
approach): 
http://www.eqavet.eu/gns/libr
ary/publications/2009.aspx 
 
 
 

The European Credit 
Transfer and 
Accumulation System 
(ECTS) 

The European Credit Transfer and Accumulation System (ECTS) provides a common basis to recognise 
higher education study periods abroad. 
ECTS makes teaching and learning in higher education more transparent across Europe and facilitates 
the recognition of all studies. The system allows for the transfer of learning experiences between different 
institutions, greater student mobility and more flexible routes to gain degrees. It also aids curriculum 
design and quality assurance. 
Institutions which apply ECTS publish their course catalogues on the web, including detailed descriptions 
of study programmes, units of learning, university regulations and student services. 
Course descriptions contain ‘learning outcomes’ (i.e. what students are expected to know, understand 
and be able to do) and workload (i.e. the time students typically need to achieve these outcomes). Each 
learning outcome is expressed in terms of credits, with a student workload ranging from 1 500 to 1 800 
hours for an academic year, and one credit generally corresponds to 25-30 hours of work. 
A series of ECTS key documents help with credit transfer and accumulation – course catalogues, 
learning agreements, transcript of records and Diploma Supplements (DS). 
Although ECTS can help recognition of a student’s studies between different institutions and national 
education systems, higher education providers are autonomous institutions. The final decisions are the 
responsibility of the relevant authorities: professors involved in student exchanges, university admission 
officers, recognition advisory centres (ENIC-NARIC), ministry officials or employers. 
The European Commission has established a network of Recognition experts (ECTS/DS) and developed 
the ECTS and DS labels to recognise excellent application of either system. 
ECTS is closely related to other efforts to modernise higher education in Europe. In particular, it has 
become a central tool in the Bologna Process which aims to make national systems converge. 

http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc48_en.htm 
 
 
ECTS Users` guide: 
http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc/ects/guide_en.pdf 
 
 
Standard forms of the ECTS 
Users' Guide in word format 
>offered on the page: 
http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc48_en.htm 
 
Erasmus Student Application 
Form  
Erasmus Learning 
Agreement  
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Instrument, approach Description Source of information 
 Erasmus Training 

Agreement  
Erasmus Transcript of 
Records  

The European Credit 
system for Vocational 
Education and Training 
(ECVET) 

The European Credit system for Vocational Education and Training (ECVET) is being developed to help 
the transfer and recognition of learning experiences in Europe, including those outside formal training 
systems. 
The European Credit system for Vocational Education and Training (ECVET) aims to give people greater 
control over their individual learning experiences and make it more attractive to move between different 
countries and different learning environments. 
The system aims to facilitate the validation, recognition and accumulation of work-related skills and 
knowledge acquired during a stay in another country or in different situations. It should ensure that these 
experiences contribute to vocational qualifications. 
ECVET aims for better compatibility between the different vocational education and training (VET) 
systems in place across Europe and their qualifications. 
By 2012, it should create a technical framework to describe qualifications in terms of units of learning 
outcomes, and it includes assessment, transfer, accumulation and recognition procedures. 
Each of the units is associated with a certain number of ECVET points developed on the basis of 
common standards: 60 ECVET points are allocated to the learning outcomes achieved in a year of full-
time VET. 
In ECVET, an individual’s learning outcomes are assessed and validated in order to transfer credits from 
one qualification system to another, or from one learning "pathway" to another.  
According to this approach, learners can accumulate the required learning outcomes for a given 
qualification over time, in different countries or in different situations. 
The system also allows the possibility to develop common references for VET qualifications and is fully 
compatible with the European Credit Transfer and Accumulation System (ECTS). 
 

http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc50_en.htm 
 
 
ECVET pilot project website: 
http://www.ecvet-projects.eu/ 
 
 
Get to know ECVET better 
Questions and Answers: 
http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc/ecvet/faq_en.pdf 
 
 
 

Europass Europass helps people make their qualifications and skills better understood and recognised throughout 
Europe, increasing their employment prospects. Its web portal includes interactive tools that, for example, 
allow users to create a CV in a common European format. 
A direct public service to make qualifications and skills better understood throughout Europe. 
People who are looking for a job – whether in their own country or abroad – need to be able to present 
their qualifications and skills in a way that employers can correctly understand and appreciate. 
The Europass service, available to individuals through a network of national centres and an on-line 

http://ec.europa.eu/educatio
n/lifelong-learning-
policy/doc46_en.htm 
 
 
Homepage: 
http://www.europass-
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Instrument, approach Description Source of information 
portal, aims to make this process easier. 
There are a number of elements: 
CV service 
The portal – run by the European Centre for the Development of Vocational Training (Cedefop) and 
available in 26 languages – provides an interactive tool to complete the Europass CV and the Europass 
Language Passport. 
The Europass CV highlights people's skills and abilities, including those acquired outside of formal 
education and training. Language skills are described with the help of the commonly used reference 
framework established by the Council of Europe. 
Users can download the CVs that they create in several formats, including XML which enables direct 
uploading to on-line employment databases. 
On average, around 7 000 CVs are created using the service every day. 
Other Europass documents: 
Europass Mobility records a learning experience abroad, such as an academic exchange or a stage in a 
company – making it more visible for employers. 
The Europass Diploma Supplement is extremely valuable for academic recognition. Developed by the 
European Commission, the Council of Europe and UNESCO, it describes in a standardised way the 
nature, level, context, content and status of any higher education courses that an individual has 
successfully completed. 
The Europass Certificate Supplement explains vocational training certificates in terms of skills and 
abilities, enabling employers to better appreciate what their holders can do. 

info.de/EN/start.asp 
 
 
Europass mobility! 
http://www.europass-
info.de/EN/europass-
mobilitaet.asp 
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4.3.4 Validation in formal education (EQF/NQF) 
 
Qualification frameworks and reference systems (EQF, NQF) 
To sum up again: the EQF aims to relate different countries' national qualifications systems 
to a common European reference framework. Individuals and employers will be able to use 
the EQF to better understand and compare the qualifications levels of different countries and 
different education and training systems. 
Since the agreement by the European institutions in 2008, the EQF is being put into practice 
across Europe. It encourages countries to relate their national qualifications systems to the 
EQF so that all new qualifications issued from 2012 carry a reference to an appropriate EQF 
level. 
A qualification framework is primarily an official document that clearly defines each and every 
qualification brought under it. It may also provide a hierarchy of qualifications. In system view 
it is a meta‐data model that is an all encompassing framework to integrate the qualifications 
issued by different educational and training providers or academic bodies into a common 
structure. It consists of a set of common reference points, referring to learning outcomes, 
supported by a range of tools and techniques, regardless of the system where a particular 
qualification was acquired. 
 
Descriptors defining levels 
Each of the 8 levels is defined by a set of descriptors indicating the learning outcomes 
relevant to qualifications at that level in any system of qualifications. 
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 Knowledge40 Skills41 Competences42 

LEVEL 
1 

basic general knowledge basic skills required to carry out simple 
tasks 

work or study under direct supervision in a 
structured context 

LEVEL 
2 

basic factual knowledge of a 
field of work or study 

basic cognitive and practical skills 
required to use relevant information in 
order to carry out tasks and to solve 
routine problems using simple rules and 
tools 

work or study under supervision with some 
autonomy 

LEVEL 
3 

knowledge of facts, principles, 
processes and general 
concepts, 
in a field of work or study 

a range of cognitive and 
practical skills required to 
accomplish tasks and solve 
problems by selecting and 
applying basic methods, tools, 
materials and information 

take responsibility for completion of 
tasks in work or study >adapt own 
behaviour to circumstances in solving 
problems 

LEVEL 
4 

factual and theoretical 
knowledge in broad contexts 
within a field of work or study 

a range of cognitive and 
practical skills required to 
generate solutions to specific 
problems in a field of work or 
study 

exercise self management within the 
guidelines of work or study contexts that 
are usually predictable, but are subject 
to change >supervise the routine work of 
others, taking some responsibility for the 
evaluation and improvement of work or 
study activities 

LEVEL 
5 

comprehensive, specialised, 
factual and theoretical 
knowledge within a field of work 
or study and an awareness of 
the boundariesof that knowledge 

a comprehensive range of 
cognitive and practical skills 
required to develop creative 
solutions to abstract problems 

exercise management and supervision 
in contexts of work or study activities 
where there is unpredictable change 
>review and develop performance of self 
and others 

LEVEL 
6 

advanced knowledge of a field 
of work or study, involving a 
critical understanding of theories 
and principles 

advanced skills, demonstrating 
mastery and innovation, required 
to solve complex and 
unpredictable problems in a 
specialised field of work or study 

manage complex technical or 
professional activities or projects, taking 
responsibility for decision making in 
unpredictable work or study contexts 
>take responsibility for managing 
professional development of individuals 
and groups 

LEVEL 
7 

highly specialised knowledge, 
some of which is at the forefront 
of knowledge in a field of work or 
study, as the basis for original 
thinking and/or research >critical 
awareness of knowledge issues 
in a field and at the interface 
between different fields 

specialised problem solving 
skills required in research and/or 
innovation in order to develop 
new knowledge and procedures 
and to integrate knowledge from 
different fields 

manage and transform work or study 
contexts that are complex, unpredictable 
and require new strategic approaches 
>take responsibility for contributing to 
professional knowledge and practice 
and/or for reviewing the strategic 
performance of teams 

LEVEL 
8 

knowledge at the most 
advanced frontier of a field of 
work or study and at the 
interface 
between fields 

the most advanced and 
specialised skills and techniques, 
including synthesis and 
evaluation, required to solve 
critical problems in research 
and/or innovation and to extend and 
redefine existing knowledge or 
professional practice 

 

Table 1: The different levels in the EQF 

                                                 
40 In the context of EQF, knowledge is described as theoretical and/or factual. 
41 In the context of EQF, skills are described as cognitive (involving the use of logical, intuitive and 

creative thinking) and practical (involving manual dexterity and the use of methods, materials, 
tools and instruments). 

42 In the context of EQF, competence is described in terms of responsibility and autonomy. 
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Each of the eight levels is defined by a set of descriptors indicating the learning outcomes 
relevant to qualifications at that level in any system of qualifications, based on relevant 
knowledge, skill and competences. 
However what the EQF does not provide, is a set of core criteria upon which these eight 
levels of learning outcomes (knowledge, skills and competences) will be built. So, rather than 
looking at the EQF as a descriptive device of translating common qualifications in various 
countries (or within countries as well, which is a quasi political appreciation of learning 
outcomes among different national education systems), it would be much more efficient to 
look at it as a mode of delivering the described learning outcome in each level based on sets 
of criteria that will be set by the providers of educational programmes themselves (a quasi 
holistic or “gestalt” appreciation of learning outcomes).  
The EQF in this sense could be utilised as a multi‐tasking device for GRUNDTVIG 
programme providers, for validating GRUNDTVIG learning outcomes (Zarifis, 2010) 

 
 

4.3.5 Validation in in-informal education (LEVEL5) 
 
Mobility learning takes place o a large extend in informal learning settings and the “learning 
outcomes” herein are versatile and as such difficult to be assessed and evidenced 
(“validated”). 
However, those rather non-cognitive learning outcomes that are mainly acquired in informal 
learning settings like mobility actions but also at the workplace and their validation are 
becoming more and more important both for the educational organisations  and the individual 
learners. 
As worked out in the previous chapters, mobility learning is particularly fostering the 
development of transversal competences - among others for instance “customer orientation”, 
“learning to learn”, “intercultural understanding”, “teamwork” - are of increasing importance in 
a mobile society. 
An example for a system which specifically targets the those competences is the LEVEL5 
system, which has been developed in four LLP projects.  
LEVEL5 creates opportunities for learners of all ages and learning contexts to evidence 
these competences. 
The powerful IT-based system of LEVEL5 provides both 

• managing facilities for educational providers for learners and learning activities and 
evaluations and 

• attractive and meaningful certification (self-generating pdf-files) for the learners (if 
needed). 

Thus LEVEL5 is used to validate specifically the informal acquired and non-cognitive 
competences and provides an instrument to enrich the European reference, certification and 
validation systems. 
 
Validating Informal and Non-Formal Learning 
Informal and non-formal learning is not only delivered by main-stream educational providers. 
All kind of social organisations and self organised entities may also deal with “informal 
learning” – and may not even be aware of it. 
Thus informal and non-formal learning is a rather ambivalent topic: On the one hand it is 
highly recognised by educational experts but on the other hand there is not much 
consciousness about the value in the field. As consequence, there are relatively few and 
rather scattered approaches to give evidence of this important modality/way of learning. 
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However there are major systematic obstacles to a validation of informal and non-formal 
learning since the uncountable variety of learning contexts, contents and the lack of specified 
learning objectives are limiting a standardised evaluation. 
One should also keep in mind that the goals of educational administration and funding bodies 
in regard to validation of informal and non-formal learning (->standards) do not necessarily 
match with those of the experts working in the field, e.g. in grass-root projects (->indivi-
dualism).. 
These fundamental target conflicts have to be considered when evaluating “informal and 
non-formal learning” especially in order to secure that it may serve those target groups that 
are already disadvantaged in the formal education system. 
LEVEL5 was designed to cope with these challenges and to make competences visible that 
were acquired in informal and non-formal learning contexts. 
 
LEVEL5: The Core Principle 
 
LEVEL5 is based on a few basic assumptions: The methodology is based on the 
fundamental idea that a competence is the ability to apply a synthesis of 

• Knowledge, 
• Skills and  
• Attitudes 

in a particular situation (context) and in a particular quality (level)43. 
Consequently the LEVEL5 developers assumed that learning outcomes can be displayed 
with the help of three components or dimensions: 

• The knowledge component 
• The activity component 
• The affective component 

This third dimension is often neglected in evaluation of learning outcomes. However, in most 
informal learning projects, this “affective dimension” is of major importance. 
For the informal learning evaluation process the competence levels of an individual are set at 
5 levels for each dimension of learning (knowledge, activity and affective) thus giving rise to 
the name: LEVEL5. 
Hence the kernel of the system is a 3-dimensional visualisation system – the LEVEL5 cube: 
 

                                                 
43 Quote: The EU KEY COMPETENCES FOR LIFELONG LEARNING, European Reference Framework 



  
510577-2010-DE-GMP VILMA-Report Page 57 
 
135 

 
Fig. 1:  The LEVEL5 CUBE as model to visualise competence developments 
 
LEVEL5: The Procedure 
The LEVEL5 approach consists of a sequence of five evaluation steps, starting with a 
description of the learning project and ending with the evidencing of learning outcomes and 
the validation of learners and learning projects. 
The evaluation approach is based on a five step procedure: 
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Fig. 2 The cyclic LEVEL5 procedure 
 
1. Learning Project Description 

• The informal learning project is described in a predefined template. 
2. Selecting topics 

• Learning topics are chosen from an open inventory, which offers the scope to 
evaluate areas applicable to the learning activity. Topics can be further explored at an 
in-depth level. 

• Topics can be chosen for projects or can be tailored specifically for an individual 
learner. 

3. Establishing an individualised reference system 
• A reference system is developed on the basis of the three dimensions (cognitive, 

activity related and affective) for the five competence levels. 
4. Assessment 

• Assessment concept (self-, external, mixed assessment) and methods should be 
chosen according to the given context and objectives. A toolbox and extensive help 
materials are provided. 

5. Rating/Documenting/Visualisation (Online Documentation System) 
• Following assessment the values from competence level 1 to 5 are recorded in the 

reference system and displayed as a LEVEL5-CUBE. 
• The ratings are reasoned and documented in the software and, if needed, in 

certificates. 
• Results of learners and project characteristics are recorded internally. 
• Learners’ certificates will be automatically generated (as editable PDF). 
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• Projects may also be accredited (online and PDF-certificate). 
 
4.3.6 Comparison of systems 
 
Validation of informal learning in mobility actions: 
There is no explicit research and evaluation on competence development in European 
mobility actions. This is why the report on hand primarily analysed existing literature on the 
issue of Validation of Informal and Non-Formal Learning related to the third sector since sue 
to their variability and the focus on social and personal competences can be compared to 
this area44. 
 
Per definitions45 the learning situation in mobility can be located in informal and non-formal 
learning environments. This is of course also dependent on the learning topic or learning 
outcome since “collaboration” or “tolerance” and “diversity management” may be learnt rather 
informally, as a kind of side effect whereas the theme centred learning outcomes may be 
regarded as being learned more formally. 
 
However, one can ask whether the separation of learning projects or activities in the 
categories formal, non-formal and informal still is a helpful differentiation? 
According to the authors of a study elaborated in the Learning and Skills Research Network 
(LSRN) in 2002 the three terms differentiate learning situations in an incoherent way, mainly 
because informal and formal learning are used in regard to methodological or political 
questions. The author of the report on hand agrees to the statement of Colley (2003) that 
they are not discrete categories and that to think they are is to misunderstand the nature of 
learning. It is more accurate to conceive ‘formality’ and ‘informality’ as attributes present in all 
circumstances of learning. 
As mobility actions addressing target groups in adult education, it is obvious that informality 
prevails but existing formal components in the setting of the learning events cannot be 
neglected. 
Handicapped and disadvantaged citizens, for instance, may have to develop from (initial) 
informal learning to a more formalised (e.g. to some extent “vocationalised”) learning. Some 
of the competencies evidenced might also become important in professional life contexts. 
Since variability and flexibility are important feasibility criteria for the evaluation and validation 
approach a system should be chosen that is usable in most learning contexts and systems 
and should not be restricted to only one of the categories fostering the differentiation into 
formal and informal types of learning and limit the opportunities of the evidencing system. 
 
One cannot expect that a “perfect” evaluation system in informal learning contexts can be 
developed from the shelf. This is why there should always be the opportunity to modify some 
elements of the reference system (may it be some descriptors or indicators) during the 
evaluation. 
 
In the light of these requirements in the following the EQF and LEVEL5 as reference systems 
for the validation of informal and non-formal learning in mobility activities shall be compared. 
 

                                                 
44 The third sector (voluntary sector or community sector (also non-profit sector)) is the sphere of 

social activity undertaken by organisations that are for non-profit and non-governmental. 
 It is called the third sector, in reference to the public sector and the private sector. Civic sector is 

another term for the sector, emphasizing the sector's relationship to civil society. 
45 Cf chapters 1 and 2 
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Comparing both approaches 
 
Validation of Informal Learning 
Title/Synonym Validation of Informal Learning 

according to EQF 
Validation of Informal Learning 
according to LEVEL5 

Clarifying title Recognition of prior learning Evaluation of informal and non-formal 
learning 

Purpose Accrediting the competences that have 
been acquired in (past) informal 
learning contexts for reasons of 
comparability 

Assessing and evidencing the 
competence development of a learner 
within the learning event  

Character Outcome oriented Process oriented 

Target group Individual learner Individual learner, groups of learners, 
learning provider 

Types of Validation Validation of a person Validation of a person 
Validation of a learning 
process/learning activity or project 

Standards oriented towards work (employability) oriented towards work employability 
and life 
Criteria developed in regard to 
practical (normal) life 

Reference System 8 levels, 3 dimensions 5 levels, 3 dimensions 

Dimensions of Learning outcomes Knowledge, 
skills, 
competences 

Cognitive, 
Activity related and 
affective competences 

Definition of informal learning focuses 
on 

Learning outcome 
(EU definition) 

Learning input and outcome 
(Educational research) 

Definition of informal learning 
historically bases on 

EU standardisation 
Credit point system (ECTS, ECVET 
etc.) 

Improvement of learning opportunities 
in informal  and non-formal contexts 

Vision/mission To improve learners’ mobility 
To standardise learning outcomes 

To assess and evidence the learning 
outcomes in informal contexts 

Assessment  Summative  Formative 

Evidencing system EQF LEVEL5 

Focus and utilisation Job market (VET) 
Mobility 

Adult learning and the job market, 
managing and improving learning 

Table 3: Comparative table EQF and LEVEL5 
 
 
Conclusion 
To sum up the differences: 

• EQF related systems that recognise prior learning rather focus on employability and 
validate the performances of an individual without regarding the learning process. 

• Their ultimate aim is to improve mobility and to make prior learning transparent. 
• Therefore their focus is on assessing and evidencing prior learning46 in order to 

improve chances for those persons who acquired lots of knowledge, competences 
and skills but do not possess any formal certification. 

• Recognition of the individual’s competence profile is key in this concept – not the 
learning outcomes resulting from an informal or non-formal learning activity 

 
 

                                                 
46 (how this can be done in VET and AE is subject of projects in the experiential state until 2012) 
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In contrast the LEVEL5 concept: 

• Focuses on the observation of the learners’ developments (procedural learning 
outcomes) 

• It does not necessarily produce comparable results but offers a system to evidence 
the individual’s learning 

• In this concept the individual learning outcomes resulting from an informal or non-
formal learning activity are in the focus, not the recognition of an individual’s 
competence profile 

• As evaluation tool it also aims at improving the learning activity 
 
Requirements in regard to Mobility Actions: 
Mobility actions are aiming at developing learners’ competences in a vast scope of different 
settings, contexts following different aims and addressing different target groups from highly 
professional educational staff to disadvantaged persons. 
Hence in most of the mobility settings (incl. partner learning activities) the focus is on the 
development of competences rather than on their recognition. 
Grundtvig activities merely afford formative evaluation since they are, apart from the 
learners47 also aiming at learning providers who may improve their learning offers. 
Finally in the adult learning sector the purpose of a validation of informal learning is only 
partly aiming at an improved employability of the learners since it also targets “real life” 
contexts such as family, citizenship and the volunteering sector. 
Taking into account these demands from the adult education and Grundtvig sector the 
LEVEL5 system is the evaluation method of choice. 
 
However both approaches could very well go together since the 2007 ECOTEC 3rd sector 
study concludes “there is a strong need for procedural and methodological approaches and 
frameworks in the field of validation.”48 
 
The LEVEL5 evaluation approach specifically targets the “learner oriented validation” but 
also the process oriented evaluation which is vital to improve the learning offers, be it 
Grundtvig courses but also projects, partnerships and mobility actions. 
 
 
4.3.7 Validating personal and social skill development  
 
The European Commission suggests to speed up the process of assessment of personal 
and social competences and have them validated and recognised in terms of learning 
outcomes49. 
Competences should be understood as a complex combination of knowledge, skills and 
abilities/attitudes needed to carry out a specific activity, leading to results50. 
Learning outcomes are statements of what a learner is expected to know, understand and/or 
be able to demonstrate after a completion of a process of learning (ECTS - EU, 2004). 

                                                 
47  The so called „final beneficiaries” as known from the applications 
48  The LEVEL5 approach is highlighted in the 2010 CEDEFOP inventory of validating informal 
learning (successor of the ECOTEC reports 2005 and 2007  
49 European Commission (2006a) Modernising education and training: a vital contribution to prosperity 
and social cohesion in Europe — 2006 Joint Interim Report of the Council and the Commission on 
progress under the Education & Training 2010 work programme (Brussels, European Commission). 
(Check) 
50 Research for Beleid (2010): Key competences for adult learning professionals 
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Cognitive outcomes refer to knowledge and to the development of intellectual abilities and 
skills (Posner, 1992). 
Non-cognitive development is mainly seen as „a way of complementing the formal learning 
and refers to changes in beliefs, values or attitudes (Ewell, 2005). 
However as far as the development of competences of professionals in VET and adult 
learning are concerned the non-cognitive, affective competences and competence 
developments are also of major importance for the professionals in the field. 
 
A few attempts have been made to set up a taxonomy of non-cognitive learning outcomes 
and most of them focus on the psychosocial development, which includes self-development, 
relational development, interpersonal and intercultural skills, autonomy and maturity. 
However, for educators and educational staff, those non-cognitive learning outcomes, that 
are mainly acquired in informal learning settings and also at the workplace and their 
validation are becoming more and more important both for the educational organisations  
and the individual learners. 
 
Referring to the validation of outcomes, the non-cognitive ones are much more difficult and 
complicated to be assessed than the cognitive ones. Hence most assessments focus on 
cognitive learning outcomes, since they can be easily quantified and measured. 
Looking on the three levels of the EQF concept the cognitive levels are split into a knowledge 
and skill component. The third dimension “competence” is described in terms of responsibility 
and autonomy which is still a rather behaviouristic approach leaving apart the emotional 
strand of learning expressed in motivation, attitudes, empathy or self-control. 
In this respect the LEVEL5 system is rather unique since it includes these affective 
components in the assessment and evidencing of learning outcomes. 
Thus from the pedagogical point of view the proposed project is innovative since it tackles a 
missing link in the concept of validation of learning outcomes by introducing the assessment 
of non-cognitive competences into the validation and certification process (EQF and 
EUROPASS). 
As the ECOTEC 3rd sector study (2007) on validation of informal learning concludes, “there 
is a strong need for procedural and methodological approaches and frameworks in the field 
of validation.”  
In the 2010 subsequent CEDEFOP study LEVEL5 has already been mentioned as unique 
system to assess evidence and visualise competence developments in informal learning 
settings (ref.: http://libserver.cedefop.europa.eu/vetelib/2011/77651.pdf, pp 15/16).  
Mostly the evaluation of competences focuses on performances of an individual without 
regarding the learning PROCESS, whereas the LEVEL5 concept focuses on the observation 
of the learners’ developments (PROCEDURAL validation of learning outcomes). 
This procedural view is essential when looking at personal and social competence 
developments because in these domains  the “potential” of a learner is key for the employer 
(e.g. in regard to the competence “client orientation”). 
 
What does all that mean in practice? 
As reported in the previous chapters, on certification level the EU has been planning and 
promoting a transferable system based on the EUROPASS certificate system including 
standardised learning outputs based on 

• The European Qualification Framework (EQF) 
• ECVET (European Credit Transfer System for Vocational Education and Training) 
• ECTS (European Credit Transfer System (Higher Education Sector) 

 
These systems are rather focusing on formally acquired, cognitive learning outcomes and do 
not provide substantial evidence on “personal and social skills and competences”. 
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However, especially those transversal competences - among others for instance “customer 
orientation”, “learning to learn”, “intercultural understanding”, “teamwork” - are of increasing 
importance in a mobile society. 
EQF based systems are having systematic obstacles in regard to the validation of these 
competences since they are somehow “hidden” in the third axis (competence expresses as 
level of autonomy and responsibility). Apart from that, they do not fit to the eight levels since 
they are not linked to professional development stages. 
Hence it can be concluded that EQF based systems as well as the EUROPASS certification 
need additional input (in terms of approaches and instruments) when it comes to mobility 
learning because, as  shown by the VILMA research work in the previous chapters: 
Developing personal and social (and organisational) competences are key outcomes of 
mobility learning actions: 
However, if it comes to certification (in the meaning of showing what a person has learnt, 
which competences he/she has developed) there are some blanks in the EUROPASS 
system: 
As shown in the systematic graph below EUROPASS links to the formalised validation 
systems ECTS for Higher Education and ECVET for the vocational training and education 
sector. 
If it comes to language skills also standardised reference systems (curricula exist) as well as 
in the IT sector (IT drivers licence and proprietary systems linked to the products of software 
companies. 
Down to this plateau we are still on a level of formalisation based on standardised reference 
systems that facilitate the classified rating of individuals independent from the learning 
context. A language or IT course on Malta may be certified along the same reference 
systems and instruments as another course in Slovenia or in Finland. 
If we go down more into informality (from organisational to social to personal skills and 
competences) there is an increasing lack of uniform learning contexts and individuality. 
Hence systems basing on common (external) standards will not be able to highlight 
competences acquired in these informalised learning contexts like mobility learning. 
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The EUROPASS mobility supplement is an approach to tackle this problem. According to the 
EUROPASS system mobility providers, be it Universities, VET providers etc. are asked to fill 
this supplement by describing which professional, language, IT, organisational social and 
personal competences have been acquired. 
Since there is no rating the development of competences is not visible. If it comes to the 
social and personal competences that are crucial to mobility learning like, among others: 

• intercultural communication 
• flexibility 
• self-reliance/ autonomy 
• readiness to be mobile 
• problem solving 
• diversity management 
• networking  
• teamworking 
• evaluating/reflecting 
• virtual communication 

the supplement would need an additional instrument that supports the assessment and 
evidencing of those skills and competences. 
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Interviews with representatives of the ERASMUS students organisations (the EU association 
president and a French national ERASMUS students’ president51) clearly showed that many 
students have been complaining that especially those personal and social competence 
developments are not sufficiently recognised in the formalised certification systems. 
In VILMA the project team tries to use the LEVEL5 system in order to bridge this gap and to 
set up a feasible assessment and evidencing method that can give additional value to the 
EUROPASS certification. 
With LEVEL5 especially the personal and social competences can be assessed and 
evidenced in a comparable and transferable way; also in order to enhance the transition of 
learners between the learning systems (from school, vocational, adult education and higher 
education) hence to support a personalisation of learning pathways. 
LEVEL5 creates opportunities for learners of all ages and learning contexts to evidence 
these competences and to add sound and appealing proofs and certificates to their personal, 
EUROPASS based CVs. 
 

                                                 
51 Sources: ERASMUS cluster meeting, French NA-meeting 
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5 The VILMA approach 
 
The VILMA approach, based on the LEVEL5 system will be described below. A detailed 
manual with preformatted forms, links to the software and recommendations how to fill the 
forms is provided as “VILMA manual”. 
 
5.1 Process Description 
The LEVEL5 system-approach is based on Action Theory principles and therefore works as 
a cyclic procedure. Hence during the evaluation process, certain components may be 
adapted and further developed. 
With this principle LEVEL5 works along the principles of quality management and assurance 
(PDCA cycle). 
The LEVEL5 evaluation procedure has been tested across Europe in over 60 so-called 
informal ‘micro-learning projects’, working with a range of target groups, including hard-to-
reach groups such as long-term unemployed adults and young people from disadvantaged 
areas, as well as other groups such as volunteers, youngsters or seniors in internships and 
mobility activities as well as training professionals. 
From the extensive use of LEVEL5 it has become apparent that a multitude of benefits can 
be gained from this informal learning evaluation process. It is not merely a documentation 
exercise but rather a dual process that benefits both the learner and the educator: 

• Firstly, the learners’ skill and competency levels can be accurately defined and 
measured before and after a learning experience. The impact of the learning 
becomes clearly evident through the evaluation of specific parameters which enable 
the individual’s progress to be charted and monitored, thus enabling the learner to 
recognise the learning outcomes at a cognitive, active and affective level. 

• Secondly, the practitioners (or educators) can monitor the effectiveness of the 
learning activity through highlighting specific areas for development or improvement 
and thus maximising the impact of their work. 

 
Step1: Project Description 
Step 1 concerns the description of the informal/non formal learning action, following a pattern 
provided by the LEVEL5-system. The pattern describes basic properties of the learning 
project such as target groups, objectives and activities. 
 
Step one of the LEVEL5 procedure has several functions: 

• Describing project/learning activity and bringing about the background and context, 
main elements, objectives, processes and aspired competences in order to create 
awareness and sharpen the focus for the evaluation process  

• It shall enable the VILMA community to compare similar projects/activities and to 
learn from each other 

• Parts of the description will be integrated into the certificate, correspondent questions 
are marked italic. 

• Inserting the learners for the evaluation 
 

. 
Accompanying to the project description the specifics of group of learners and the individual 
participants ar5e being described. This description is a precondition for the following rating of 
competences, as it creates the rating mask in the software-system in Step 5. 
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Step 2: Selection of topics/competences 
This tool is a repository of topics (contents or “learning outcomes”) that may be relevant for 
the respective learning activities. 
It is not a closed framework of competences but an open inventory in which one may find 
topics that are important for the specific target groups in their specific contexts. 
It serves both as 

• a help tool for evaluators to select topics or to create new ones and  
• a growing catalogue to compare similar reference systems of other micro-projects.52 

Outcomes of step 2 will be a specific “set of topics” that characterises the main learning 
contents of the informal/non-formal learning activity. 

Inventory Specified topic  description 
Intercultural communication e.g. communication with 

different social groups  
 

Flexibility e.g. referring to one’s own 
adaptability 

 

Self-reliance/autonomy e.g. self-management  
Readiness to be mobile   
Problem solving    
Diversity management   
Networking   
Teamwork   
Evaluation/reflection   
Virtual communication 

 
e.g. in a specific virtual 
mobility setting 

   
New topic   
 
In VILMA a set of 10 (to max 15) generic topics will be provided. Depending on the contexts 
the individuals and the objectives these topics may be specified and compiled as specific 
topic set. In step 3 the topics will be converted into competences by applying a 
contextualised reference system along the three competence dimensions (knowledge, 
activity and attitude). 
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Step 3: Individual Reference System 
In step 3 a reference system will be set up for each aspired learning outcome (so called 
topics/topic sets) 
Each relevant topic/competence shall be described using: 

• A cognitive, 
• An activity related and 
• An affective dimension, 

Each of the 3 dimensions is divided in 5-levels and pre-described with titles indicating 
general stages (A,B,C) on each of the three dimensions. 
 

1 A B C 3 4 

LEVEL Cognitive 
dimension 

Activity 
dimension 

Affective 
dimension 

Individual description 
for A,B,C 

Indicators 
For A, B, C 

5 Intuitive 
Transfer53 

Developing/ 
constructing 

Regulating others Xxxx yyyyy 

4 Know when 
(Implicit 
understanding54) 

Discovering/acting 
independently 

Affective self-
regulation 

Xxxx  

3 Know how55 
 

Deciding/selecting Apprecition 
Empathy 

Xxxx  

2 Know why 
(Distant 
understanding56) 

Application, 
Imitation 

Perspective taking Xxxx  

1 Know-that57 Perception Self centred xxxx  

Table 2: Reference system pattern in LEVEL5 
 
To set up a three-dimensional reference system the evaluating teams describe each level for 
each informal learning project individually taking into regard specific scientific quality criteria. 
 
Step 4: Assessing 
Learners in informal learning settings can be assessed with to a large variety of different 
methods. A specific “assessment toolbox” shall support stakeholders from the field like 
project owners on grass-root level to gain an overview about methods which they can use for 
their individual projects and settings. 
Step 4 is about measuring. 
Competences are not static, while learning they (shall) evolve and develop. 
Therefore, especially when validating personal and social competences, it is important to 
show and evidence their development, the potential58 of a learner regarding the 
competence. Hence we try to assess the learners’ competences at the beginning and at the 
end of a learning activity/project. 
There are various methods suitable to assess competences and competence developments. 
In one of the previous projects we developed a tool-box, a compilation of different 
assessment methods that can be accessed here: http://reveal-eu.org/index.php?id=105 . 

                                                 
53 Evaluating/Creating (Generating – Planning – Producing – Checking – Critiquing) 
54 Analyse (Differentiating – Organising – Attributing) 
55 Applying (Implementing – Explaining – Comparing) 
56 Interpreting (Exemplifying – Summarising – Classifying  
57 Remembering (Recognising – Recalling) 
 
58 For employers the “potential” of a person is more important than just a snapshot of a status quo 
(e.g. for intercultural communication: how did somebody develop his/her communication/collaboration 
skills) 
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In VILMA we can make use of the results of the project SEALLL that created a range of 
instruments for assessment and self-assessment: 
(http://www.sealll.eu/docs/manual/Sealll01_UK_web.pdf ) 
 
To select the right assessment method one can fill a simple grid to come across suitable 
assessment methods (a catalogue will be presented below). 
 
No Topic Components  Bullet point description 

1 
Project  
Context 

Activities 
Project activities 
Learning activities 

  

2 What competences can be 
acquired in this 
project/activity/learning context? 

  

 

Competences 

What competence do you want to 
assess? 

  

3 Evidence What indicators can make clear 
whether a specific competence 
level has been reached? 

Cognitive: 
 
Active 
 
Affective 

5 Preparation: 

 

How? What method would be 
appropriate to measure the 
competence level you choose?  
How can you make the indicators 
visible? 
What does the instrument or 
method look like? 

Instrument: 

 
Starting from the description of project and activity (which we can skip because we already 
did this in LEVEL5-step 1 we come to the aspired competences and the competences that 
we WANT to assess. This would also be done by selecting the topics from the inventory 
(LEVEL5 - step2). 
Also the indicators can be added to the LEVEL5-reference system in step 3. 
The crucial question is “HOW” to assess, or, in other words which method is fitting to what I 
want to measure. 
 
Instruments for Assessment 
 
Preliminary remarks: 
 

• The following page shall give an overview of possible methods or instruments for 
assessment compiled in the SEALLL project and specified for VILMA.  

• Assessment instruments or tools are instruments for collecting or gathering the 
necessary information to rate learner’s competence development. 

• To assess a competence means to assess the quality of a performance in a certain 
context. This performance is the result of a certain level of knowledge, attitude and 
activity. 
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• No matter which tool one wishes to choose, the underlying thought should be a series 
of things one wishes to know. This implies that there always will be a list of questions 
behind any evaluation activity. 

• Assessment activities may be either individual or collective or a mixture of both.  
• Methods may be responsive. This means that the respondent is answering questions.  
• Methods may be productive: the people involved produce their own views, comments 

or explanations. 
 
 
 
 
Interview   
Questionnaire    
Self-evaluation profile  
SWOT analysis 
Observation and recording 
Analysis of documents 
Learning questions related to personal 
development plans 
 
 

 

    
 
Emoticons: colour your mind 
Telling a story 
Mental map  
Flow-charting 
Presentation 
Letter addressed to yourself 
Writing an article 
Creating a website 
Reflective silence STAR 
Serving as a consultant in other similar projects 
 

 
 
Group interview 
Choosing positions on a line 
Delphi rounds 
Sparring partner / critical friend 
360° feedback 
Thermometer with immediate feedback 
Four corner exercise 

 
 
Atmosphere cards (card based reflection) 
Play 
A group painting 
Presentation 
Working with scenarios 
Critical incidents method 
Debate 
Prioritizing with tokens 
Bulls eye 
Sculptures 
Body sculptures 
Using objects as symbols 
Systemic Representation 
 
 

 
 
Detailed descriptions to be retrieved from www.sealll.eu 
 
 
Step 5:  Rating and Reasoning 
On the basis of the reference system (step 3) and the assessment/observations competence 
development will be described in 2 ways: 

1. by selecting a grade (for the later display in the LEVEL5-Cube) 
2. by giving reasons for the rating (by referring to the indicators) and short 

documentations 
The documentation system about the progression of the learners will evolve automatically in 
the LEVEL5 software when integrating all data. 
Certificates for learners can be compiled and edited as PDF. 
 

Responsive 

Individual 

Productive 

Collective 
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According to our experiences in many cases it is necessary to fine-tune the indicators (step 
4) and sometimes even the individual descriptions (step 3) in the course of the assessment. 
These are important actions to secure and improve the quality of your assessment. 
 
 
5.2 Perspectives (competence based learning) 
 
5.2.1 Expectations of stakeholders from the field 
 
During the conference meeting in Göttingen in May 2011 ten expert interviews were carried 
out along a set of leading questions. 
 
Introduction 

1. … 
2. Have you already used the LEVEL5 approach? 
3. If yes, in which context did you use LEVEL5 (project, target group, topic)? 

Please tell us a bit more about the context…. 
4. If no, would you like to use LEVEL5? 

Please tell us a bit more about the context? (project, target group, topic) 
Benefits 

5. What do you consider as the main benefits of the LEVEL 5 approach? (Part 1) 
6. How did you use LEVEL 5 in your context? 
7. How would you see yourself using LEVEL 5 in your context?  
8. Why would you recommend LEVEL 5 to others (and to whom)? 

 
Needs 

9. What are the main services that you or users of the LEVEL 5 approach need? (Part2) 
 
The 10 interviewees showed different levels of experiences – some have been very 
experienced in using LEVEL5 whereas others will use the system for the first time. 
The scope was quite broad and ranged from a member of the German NA who was very 
much interested in a tool to validate informal learning in decentralised GRUNDTVIG actions 
to experts from the field and mobility providers who have been carrying out mobility actions 
for different target groups: e.g. young people, job-seekers, language learning students, or 
senior volunteers. 
 
Asked for the (potential) benefits the respondents answered: 
 

• a good tool for lobbying and a recognition towards formal education 
• evidencing learning at the beginning and in the end”. 
• It is focussing on elements which are normally neglected in evaluation, because they 

are very hard to measure. 
• It is a good community and there is a big confidence within the partners 
• the chance to make the projects better for the participants so that they have better 

opportunities in working places 
• One respondent sees it as a complement to the formal learning in schools 
• A teacher responded that he would like to be able to evaluate the progress of 

students on a personal level and not only on a formal level 
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• “LEVEL5 is a very good instrument, because the impact of informal learning is visible. 
It can be observed, if a person has improved his or her competencies for example in 
intercultural communication”. 

• A manager sees it all connected (benefits for the participants and for the 
organization). Now (first) she would like to do a self-evaluation, they would like to 
explore themselves with the system. 

• The main question which is always asked by the funding authorities is from her 
experience: “What is the added value of those mobility programs? What is the 
difference? How do they make a difference in terms of professional integration for the 
beneficiaries?”. For the organization it is important to be able to prove and to come up 
with some tangible elements to support what they themselves believe from the start – 
“We all know and we are all convinced that these programs help people, but of 
course it is better to have some elements to demonstrate.”. 

• If they could use a methodology which is wide spread and recognised as serious 
methodology and which is applicable to the target groups it is helpful. 

• “This, the LEVE5 system, is something which I have never seen before…evaluating 
competencies which are not so obvious and many people don’t even think about it 
and this brings in some sort of formulation of progress in areas where you found it 
very difficult to somehow evidence your progress before. So, to me it brings a future 
value into many different areas where evaluation and validation of competencies was 
almost impossible to do or not so common to do.”  

• For the organisation (a small training and consulting company) it opens up a new 
rising and brings them in touch with different and new topics like validation of informal 
learning. 

• For him as a trainer it gives a new dimension of possibilities which he could offer to 
people (in terms of validation of their competencies). 

• The system is also very interesting for the formal sector, because there is not only 
formal learning but also informal learning in the formal sector. LEVEL5 could be 
introduced into Europass. 

• Europass is there and everybody knows it, but in certain aspects it is a bit empty, if 
LEVEL5 would be integrated it would give a lot more body. 

• The organisation is able to give certificates and feedback with LEVEL5. 
• It tells you a lot of the offer you do. 
• As a project manager or trainer you think more about the objectives of the learning 

offer you are doing and it stimulates discussion. 
• Screening of the whole activity you are offering. 
• R. would recommend LEVEL5, because nothing else exists! 
• Systematic evaluation of soft factors which are hard to get. 
• Participants see it very positive. 
• The difficult part is to get the reference system ready, to get the rights levels and to 

ask the right questions, but once the system is set, it´s fine and right forward to 
implement it – but even this difficult part has its benefits, because when selecting 
topics you have to think careful what is your course all about and what you want.  

• The main benefit is to make something visible which is otherwise not easy to make 
visible and to document mental changes and soft skills which develop in the program. 
Normally this is only done either by tests or by self-evaluation - people say they have 
learnt something, but this (LEVEL5) gives new possibilities. 

• The learners get something they can show afterwards. They have their skill 
development documented. They can show it to employers or colleagues, they have a 
proof. 
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• The organisation gets accreditation. To say “We do European training courses and 
they are great.” is only a self-marketing thing and with LEVEL5 the organisation is 
able to really document what people have learnt and the quality of it. Credibility and 
accountability are great issues on the European level. 

• For the funding body the LEVEL5 is an excellent system to prove that this money 
spend does make really a difference. 

• He would recommend the system. It has a huge potential to be applied to very 
different contexts e.g. European projects, learning projects and also for 
disadvantaged groups – with LEVEL5 also smaller changes can be seen 

 
Needs 

• People who would like to apply the system need support from the LEVEL5 
community, some counselling and consultancy how to apply the system (especially in 
the phase where you create the reference system and adapt it to your own project). 

• Written handbooks and manuals which explain the system and the steps would be 
good 

• Help and support to identify the right criteria and to choose the topics which fit to the 
project that should be evaluated. 

• It`s not so easy to start, if you never heard of LEVEL5. It takes some time to get used 
to it. Ready made reference systems and materials should be offered which could be 
adapted to individual contexts – this would be user friendly. 

• Feedback from an expert when you start 
• Training to the methodology, because she is a newcomer, a new user and needs to 

become familiar with the approach and understand exactly up to what extend she 
could adapt it to her beneficiaries. She needs to learn how to produce this all. 

• He founds LEVEL5 as a self-evaluation system a bit difficult to use (complex) – you 
need someone like a critical friend or consultant who helps to define for example the 
reference system. For newcomers it is important to get some assistance. Different 
tools and methods would be possible. 

• LEVEL5 should be included from the beginning (at the beginning of the mobility 
action) 

• It shall be combined with learning input and integrated in preliminary phases 
 
 
To conclude: There is obviously a need and also a high acceptance to introduce LEVEL5 as 
validation system for informal and mobility learning. 
However the answers also point out that LEVEL5 could also be a pillar for an holistic 
approach for competence based learning in mobility actions. 
 
 
5.2.2 Improving quality of mobility actions 
 
The validation approach is not only an ex-post assessment but it shall be one cornerstone of 
a quality improvement system for mobility actions. 
 
The LEVEL5 system-approach is based on Action Theory principles and therefore works as 
a cyclic procedure. Hence during the evaluation process, certain components may be 
adapted and further developed. 
With this LEVEL5 works along the principles of quality management (PDCA cycle). 
 
However, PDCA was converted into formal education along the following chart: 
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With the conversion into the rather informal mobility learning sector the “ACT” step may be 
superfluous since a standardisation of mobility actions is not always useful and meaningful. 
 
In these cases VILMA suggests the simplified version based on Kurt Lewin’s original circle: 
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In both cases the LEVEL5 system plays a prominent role when securing quality. 
 
From the extensive use of LEVEL5 it has become apparent that a multitude of benefits can 
be gained from this evaluation process. It is not merely a documentation exercise but rather 
a dual process that benefits both the learner and the learning provder 

• Firstly, the learners’ skill and competency levels can be accurately defined and 
measured before and after a learning experience. The impact of the learning 
becomes clearly evident through the evaluation of specific parameters which enable 
the individual’s progress to be charted and monitored, thus enabling the learner to 
recognise the learning outcomes at a cognitive, active and affective level. 

• Secondly, the practitioners (or educators) can monitor the effectiveness of the 
learning activity through highlighting specific areas for development or improvement 
and thus maximising the impact of their work. 

 
In a next step VILMA will also provide support for the improvement of the learning offer by 
integrating informal learning patterns (ILP) 
 
 
5.2.2 Informal learning patterns  
 
All experts agreed that competence development in informal mobility learning is of great 
value for their target groups and that their services could be improved by the LEVEL5 
analysis and evaluation approach. 
Consequently, if there is a potential in improving the service in relation to competence 
development one should consider and discuss some basic informal learning elements. 
This brings about the question how informal (“unplanned”) learning can be improved without 
too much “formalising” it. 
 
Hence the VILMA evaluation approach and the 3-dimensional model was to some extent 
blended with a very comprehensive repository of didactic models developed in the 70th in 
Göttingen. Basing on the concept of the Göttingen Katalog Didaktischer Modelle” (GKDM) for 
formal and non-formal learning a new planning device for informal learning has been 
developed. 
The approach is based on the idea that similarities in the vast variety of informal learning 
offers can be detected. Derived from these clustered similarities so called “Informal Learning 
Patterns” have been established and described according to principles, actors, specific 
learning activities, impact on competence development and suitable assessment methods. 
The evolving database has been connected reference projects that are available on the 
websites related to LEVEL5  to deliver recognition patterns for stakeholders in the field. 
 
This way the evolving inventory evolved to a useful instrument for stakeholders from mobility 
projects to try new ways of informal learning in their projects. 
 
The ILP refers to experts in the field (the responsible persons in grass-root projects). It is a 
help tool to identify good informal learning practice, to transfer the experience in own context 
and to describe the learning processes in their projects accordingly.  
The patterns are illustrated with first micro-project examples. 
They have been and will be continuously presented on the REVEAL portal as stimulation for 
potential future users. 
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The matrix on hand is a catalogue of those ILP specifically relevant for mobility learning. 
They will be incorporated in the catalogue of Informal Learning Patterns that has been further 
substantiated and enlarged in the REVEAL-WIKI: http://reveal-eu.org/index.php?id=102 
Hence new contributors are warmly welcome to add new ILPs and to contribute to the 
knowledge base of informal learning. 
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No. Pattern/nam

e 
Description Actors Related learning 

activities 
Impact on 3D 

Competences 
Assessment 

Cognitive:  

knowledge and 
understanding of 
aspects of the foreign 
country/surrounding 

reflection on what to 
expect 

Active:  

Actively moving in the 
foreign country/unknown 
surroundings, 
discovering new things, 
exploring, gathering 
information, exchanging 
with others, solving 
problems, 
communicating , 
searching 

1 Travelling Travelling consists of 
multiple elements: 
decision of where to go, 
organisation and use of 
transport, deciding on the 
accommodation, creating 
a programme at 
destination, finding 
information as well as 
orientation in an unknown 
environment.  It requires 
organisation and flexibility, 
as unforeseen events can 
happen at any time when 
somebody leaves his/her 
familiar action space. 

Beyond one gets insight 
into other countries and 
cultures having an impact 
on the personal 
consciousness, which is 
described with a number 
of well known proverbs: 
„Travel teaches how to 
see”, „He that travels far 
knows much”, “Travel 
broadens the mind, and 
raises the spirits” 

Participants, 
accompanying 
staff, hosts, 
guides, 
companion 
travellers, local 
residents 

 

Excursion, organizing a trip, 
planning, getting information 
about destination, getting in 
contact to others in order to 
exchange experiences, 
anticipating what to expect 
and what will be needed for 
and during the trip, getting in 
contact to travel organizers 
or providers, photography, 
creating artworks 

Affective:  

Perspective change: 
getting an attitude 
towards the people in 
the visited country, 
gaining experiences/ 
self-confidence, 
experiencing a range of 
new feelings 

Readiness to be 
mobile, problem 
solving, autonomy, 
flexibility, self-
reflection, virtual 
communication 

Interview, test, 
evaluation of 
correspondence, 
questionnaire, 
observation, report, 
diary, self-evaluation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Cognitive : 

Understanding 
functionalities by an 
artificial haptic model, 
know how creation and 
deeper understanding 

Active: 

Trying out, activation, 
moving, watching, 
listening 

2 Excursion An excursion is a visit to a 
place related to a topic of 
learning activity. The 
relevance is dependent on 
life situation and context. It 
may be a museum or a 
region (e.g. in regard to 
cultural competences), a 
visit to a town 
administration, etc.  

Dependent on the level of 
formality the excursion 
may be rather 
spontaneous or well 
planned including guides 
and other learning 
facilitators. 

Excursion is a form of 
travel, but mostly much 
shorter in time and 
distance to destination, 
also having a clear 
objective of what is 
happening at destination. 

Organizer,  

supplier, 
receiving 
institution, 

participant, 
guide 

Moving into unknown 
contexts, packing luggage 
according to destination and 
duration of stay, taking 
walks, gathering information 
on travel and topic, lectures, 
visits, discussions, video 
documentary, taking 
pictures, guided tours 

 

 

Affective: 

Curiosity, getting 
interested, getting a 
sense for different 
environments 

Readiness to be 
mobile, cultural 
awareness, 
flexibility/adaptability
, intercultural 
communication 

observation, 

questioning, 

tasks, reporting, 
discussion, photos, self-
evaluation 

3 Video feature/ 
documentarie
s on foreign 
countries/cultu
res  

Documentaries show what 
it looks like in other 
places, how people live 
elsewhere, display 
conditions of life different 

producer, 
trainer 
participants/view
ers 

Selecting, watching, 
discussing, reporting, 
visualizing, doing further 
research, producing videos, 
contests 

Cognitive : 
Understanding, forming 
a mosaic of knowledge-
particles, analysing, 
comparing 

Readiness to be 
mobile, cultural 
awareness, 
flexibility/adaptability 

observation, 
tasks like answering 
questions, creating 
posters or reports 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Active: 

Dreaming, discussing, 
researching, sharing 

from participants living 
context. Learning from 
videos happens by 
consuming it as well as by 
producing it Affective: 

Creation of curiosity, 
getting interested, 
motivation, conviction 

Cognitive : 
Understanding, forming 
a mosaic of knowledge-
particles, analysing, 
comparing, 
contextualising 

Active: 

Reading, discussing 

 

4 Newscast, 
newspaper, 
magazines 
 
 

Learning from print 
messages/texts. The 
contextualisation has to be 
established by the reader. 
Newspapers and 
magazines report about 
different aspects of life, 
esp. political, social, 
economic, cultural life with 
different time scopes: 
newpapers on current 
events, magazines 
concluding on longer term 
developments. 
 

Publisher, 
author, 
distributor, 
reader 
 

Reading, discussions with 
others about the articles, 
writing a reader's letter to 
the editor, creating posters 
or website contents, 
blogging, presentations , 
visualisations, contest 
 

Affective: 

Creation of curiosity, 
getting interested, 
motivation, conviction 

Readiness to be 
mobile, cultural 
awareness, 
flexibility/adaptability 

Knowledge and 
understanding tests, 
questions, discussions, 
observation, reporting, 
self-evaluation 

5 Book, written 
text, report 

Learning from a book, 
knowledge gained from 
reading or studying rather 
than from practical 

author, 

reader 

designer (if 
pictures or 

Reading, taking notes, 
discussing, displaying 
information gathered, 
reporting to others, book 

Cognitive : 

Knowledge, 
understanding, 
analysing, concluding 

cultural awareness, 
self-reflection, self-
reliance 

test, essay, report, 
summary, discussion, 
visualisation, self-
evaluation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Active: 

Reading, concentrating, 
reporting, further 
research, passing it on, 
self-reflection 

experience 

Narratives as well as 
nonfictional books. The 
first relates to “story 
telling” and arouses the 
reader’s phantasy, the 
second to describing 
and/or discussing specifics 
of life in other 
environments. In 
difference to newspapers 
and magazines books 
have often less actuality 
but show their 
topics/information more 
broadly and deeply 

graphics), sales 
person or stuff 
of library 

summaries written or oral, 
recommending, literature 
research on defined topics, 
contest 

Affective: 

Perspective change, 
interest, empathy for 
persons in a book, 
motivation to learn/read 
more 

Cognitive : 

Knowledge of variety of 
behavioural patterns, 
evaluating different 
approaches 

Understanding and 
knowledge creation 
rather as side effect 

6 Role model, 
idol 

Someone known 
personally or from media 
who inspires imitation by 
showing new/different 
ways of behaving, 
speaking, acting,… 

Imitation is a fundamental 
form of learning (Albert 
Bandura). 
It takes place through 
passive observation or 
actively by provoking 

Idol/role model, 
observer/learner 

Observation, role plays, 
interviews, imitation, drama, 
contests  

 

Active: 

Evaluating, imitating 

 

Readiness to be 
mobile, problem 
solving, intercultural 
communication, self-
reliance, flexibility, 
networking, 
teamworking, 
intercultural 
communication 

Interviews, self-
evaluations, questions, 
comparisons, 
observation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

reactions which will then 
be imitated. 
Learning from a role 
model is rather complex, it 
implies not only opinions, 
argumentations etc. but 
also ways of expressive 
behaviours, like moving, 
making gestures etc. 

Affective: 

Perspective taking, 
inspiration, admiration, 
envy 

Cognitive: 

Knowledge and opinion 
exchange, new 
information, knowledge 
and reflection about life 
and situation of others 

Active:  

Approaching unknown 
people, finding topics of 
common interest 

7 Small talk Small talk is a form of 
communicating with 
people one doesn’t know 
very well on random 
topics. It requires finding 
common interests and 
serves to fill breaks and 
happens on informal 
occasions. It helps getting 
to know each other and to 
create trust. It mostly stays 
superficial but can be the 
start for a deeper 
exchange or 
acquaintance. 

Strangers, 
people one 
hardly knows, 
colleagues, 
anyone, 
customers, 
employers 

Courses, conferences, 
meals in groups, breaks 
during meetings, online 
chats, in the street, 
supermarkets, in transport, 
generally can happen 
anywhere 

Affective:  

Openness towards 
others, motivation to get 
in contact, empathetic 
concern 

Networking, 
teamworking, self-
reflection, 
intercultural 
communication, 
flexibility 

Observation, diary, 
questionnaire, 
interviews, self-
evaluation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Cognitive: 

Knowing needs of 
oneself and others, 
understanding that 
respect is required, 
knowing aspects of 
impendent life (e.g. 
paying rent, 
contracting,…), knowing 
communication 
strategies 

Active:  

Deciding on and fulfilling 
tasks and timing, 
behaving respectful, 
communicating, 
recognizing and solving 
conflicts, managing 
resources, ability to 
adapt, finding 
compromises 

8 Living in a 
group/flat 
share 

People sharing a flat or 
room. Therefore it’s 
necessary to communicate 
about the ways and needs 
of living together, 
respecting each other’s 
needs, solving conflicts 
and sharing resources. 
A certain amount of trust is 
necessary to live together. 

Friends, 
strangers, host 
families, peers 

Keeping the 
flat/apartment/house clean, 
time scheduling, shopping 
food, searching for an 
accommodation, 
communication or conflict 
training, talking to 
eachother, cooking 

Affective: 

Being motivated to get 
along well, accept 
compromise, feeling 
comfortable 

Teamworking, 
intercultural 
communication, 
problem solving, 
self-reliance, 
flexibility 

Observation, photos, 
videos, questionnaires, 
interviews, reports, self-
evaluation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Cognitive: 

Technical knowledge, 
understanding of 
functions and 
information 
transmission, knowing of 
critical aspects and 
dangers (eg. Computer 
worms and viruses), 
knowing one’s purpose 
of using it, knowing rules 
of respectful virtual 
communication 

Active:  

applying social 
networks, using a range 
of functions, 
communicating, time 
management 

9 Social 
networks 

Social networks are virtual 
tools of communication 
with indefinite spacial 
range, varying from near 
to very far, thus also for 
communication across 
cultural borders. They 
serve to exchange 
information about any 
topic of interest and 
contribute greatly to a 
global society. Depending 
on the system used 
(facebook, google + etc.) 
specific technical skills 
and an understanding of 
the functioning of the 
system is required. These 
networks experienced a 
tremendous boom in 
recent years, leading to 
ambivalent effects on 
personal relationships, 
society and 
communication patterns. 

Anyone who has 
access to 
computers 

School, private life, 
workplace, university, 
cooperations. enterprises, 
civic and political initiatives, 
promotion, private networks, 
discussions, information 
exchange, support 

Affective: 

Motivation to exchange, 
openness towards new 
techniques, interest, 
appreciation 

Readiness to be 
mobile, problem 
solving, intercultural 
communication, 
intercultural 
awareness, self-
reliance, flexibility, 
self-reflection, virtual 
communication 

Observation, photos, 
videos, questionnaires, 
interviews, reports, self-
evaluation, discussions 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Cognitive: 

Having an idea of ones 
abilities, goals and 
priorities, knowing 
sources of information 
and research methods, 
strategic thinking 

Active:  

Planning, structuring 
information, self-directed 
acting, developing 
strategies 

10 Job search To find a job is a complex 
task with no formalised 
approach. It is rather an 
individually developed 
strategy in line with 
general recommendations 
and experiences. It 
comprises self-reflection, 
research skills and clarity 
of ones own capacities 
and expectations/goals, 
what opportunities are 
available, in which region 
one looks for work and 
setting up an adequate 
strategy. Further it’s 
necessary to retrieve, 
structure and select 
information before getting 
into the application 
process. Also one has to 
know sources of 
information, which can be 
formal like newspapers 
and databases, but 
informal as well, like 
asking among ones social 
contacts.  

Participant, 
family, friends, 
suppliers of 
information 

Often part of mobility 
projects with focus on 
employability: 

Courses or classes in 
school, research, games 
and exercises 

Affective:  

Interest, motivation and 
self-discipline in order to 
find a job, optimism to 
have a chance 

Problem solving, 
self-reliance, 
flexibility, 
networking, self-
reflection, teamwork 

Observation, report, 
questionnaire, interview, 
discussion, 
presentation, self-
evaluation 
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Cognitive: 

Having an idea of ones 
abilities, goals and 
priorities, knowing 
methods of self-
presentation, strategic 
thinking, knowing 
expectations of offerer, 
codes of conduct 

Active:  

Planning, structuring 
information, self-directed 
acting, developing 
strategies, 
communication, asking 

11 Job 
application 

The application process 
itself is a complex task 
which requires a number 
of abilities by the 
applicant. Applying for a 
job is a formal or informal 
declaration of interest and 
readiness of the applicant 
towards the offerer of the 
job. It includes setting up 
the contact, offering 
information about ones 
abilities and interests in a 
competitive situation with 
other applicants one 
doesn’t know. Application 
can be either in a written 
form or orally by making 
phone calls or talking to 
the offerer directly.  

Applicant, 
offerer of job, 
supporters  

Courses or classes in 
school, research, games 
and exercises, phone talks, 
interviews, writing texts, 
presentations 

Affective:  

Interest, motivation and 
self-discipline, optimism 
to have a chance, 
courage to face failiure 

Problem solving, 
readiness to be 
mobile, intercultural 
communication/awar
eness, self-reliance, 
flexibility, self-
reflection, virtual 
communication 

Observation, 
assessment centres, 
report, questionnaire, 
interview, discussion, 
presentation, self-
evaluation 

12 Diary A diary is a very personal 
document. One writes 
about own experiences 
and feelings, reflecting on 

writer Travelling, excursions, visits, 
culture events, courses etc. 
can be occasions for adding 
entries to a diary 

Cognitive:  

reflecting, analysing, 
understanding, 
questioning 

Intercultural 
communication, 
teamwork, 
networking 

Self-evaluation  
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No. Pattern/nam
e 

Description Actors Related learning 
activities 

Impact on 3D 
Competences 

Assessment 

Active: 

Trying out new ways 

events, interactions and 
philosophical questions. It 
helps to get rid of inner 
constraints and gain clarity 
on questions one is moved 
by. Normally a diary is 
secret. 

Affective: 

Inner calmness, 
awareness, motivation, 
self-confidence 
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6 Executive Summary 
 
In the first half of the project VILMA a multi-folded research was carried out as groundwork 
for the development of a comprehensive and transferable validation approach for mobility 
learning. 
It was based on a desk research about existing validation systems and mobility learning 
actions in Europe with a focus on the 7 participating member states (AT, BE, DE, FR, ES, IT, 
LT, MT). 
An extensive online questionnaire campaign was carried out among 3.000 experts from the 
European educational sector to find out which competences are mostly acquired in mobility 
actions and which competences are regarded as being the most important.  
 
Mobility learning is certainly one of the most powerful modality to acquire competences that 
are needed in a uniting Europe. Apart from the rather formalised competences related to 
qualifications (subject oriented competences) the cross cutting, personal and social but also 
organisational competences are being considered most relevant. 
 
As clearly shown in the desk research, there is a white spot on the validation and certification 
landscape when it comes to these competences. 
 
In the EQF based systems social and personal skills and competences are (by nature) 
hidden in a system which expresses “competence” in terms of autonomy and responsibility. 
In these systems (ECTS, ECVET) social and personal skills are (if ever) assigned to job 
related qualification levels. 
However, mobility learning and social and personal competence acquisition do not 
necessarily follow these formal qualification levels. 
Also in the EUROPASS system they are not linked with specific assessment and evidencing 
systems. 
 
Against this background the VILMA-partnership transfers and applies the LEVEL5 validation 
system to evidence competences acquired in non-formal and informal learning in a 
meaningful way both for mobility learners and mobility learning providers. 
By this VILMA applies and transfers the powerful validation system into the mobility learning 
sector in order close the aforementioned gap.. 
In the project a specific inventory for competences acquired in mobility learning has been set 
up and each of the competences is described in a 3-dimensional reference system consisting 
of 5 levels on the cognitive, activity and affective dimension. 
Additionally a specific toolbox for the assessment but also for the planning of (informal) 
mobility learning (ILP) has been developed in order to supply a holistic approach to mobility 
learning based on the quality circles.. 
By this VILMA also contributes to the ongoing discussion on quality in lifelong learning and 
mobility learning in particular. 
Approach and instruments are being piloted and evaluated in various mobility actions in the 
second project year. 
For the stakeholders in the field (mobility learning providers, deciders, funding bodies and 
last but not least the learners) VILMA will provide a comprehensive and powerful approach to 
evidence the impact of mobility learning and the competence development of the learners 
herein. 
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•  
7 Annexes 
 
7.1 Mobility Action Patterns 
 
No Questions Explanation Please write in this column 
1 Title   
2 Programme   
3 Target 

Group 
Of mobile persons, 
age, living, vocational 
situation 

 

4 Duration Min to maximum 
/average 

 

5 Locations Any regional 
preferences/restrictions 
Bilateral/multilateral.. 

 

5 Aims Of programme and M.-
projects/activities 

 

6 Activities If there are any 
planned activities 

 

7 Certification Of people on mobility 
Of mobility project 

 

8 Stakeholders 
involved 

  

9 Funding 
amount 

  

10 Quantity No. of persons on 
mobility per year 

 

11 Link - to the programme 
- to further 

information 
- To related projects 
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 Annex Mobility Action Pattern Example  
 
No Questions Explanation Please write in this column 
1 Title  Integration durch Austausch (Example) 

Intergation via Exchange 
2 Programme  ESF Germany, Federal state level 
3 Target 

Group 
Of mobile persons, 
age, living, vocational 
situation 

Launch 1: Unemployed young persons 
Launch 2: Unemployed persons with disabilities 

 General 
description 

 In Germany public authorities have been invited to 
develop mobility projects for “difficult” target groups to 
improve their employability. They should organise with 
partner regions and send a specific amount of persons 
abroad  

4 Duration Min to maximum 
/average 

6 weeks plus preparatory phase 

5 Locations Any regional 
preferences/restrictions 
Bilateral/multilateral.. 

EU member states 

5 Aims Of programme and M.-
projects/activities 

Improvement of employability, 
Improvement of flexibility 

6 Activities If there are any 
planned activities 

Prep activities, language and intercultural preparations, 
dependent on the project 

7 Certification Of people on mobility 
Of mobility project 

No certification, relating on the sending organisation 

8 Stakeholders 
involved 

 German Ministry of employment, sending organisation, 
receiving organisation, employers, social partners, 
learners 

9 Funding 
amount 

 Varies from project to project, 500.000-1.000.000 € for a 
project lifetime of 3 years 

10 Quantity No. of persons on 
mobility per year 

100-200 persons  

11 Link - to the programme 
- to further 

information 
- To related projects 

http://www.bfgoe.de/ida/home/ 
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7.2 Report on Validation in the Lithuanian Context 
 
REPORT ON VALIDATION OF INFORMAL LEARNING IN MOBILITY ACTIONS: 
LITHUANIAN CONTEXT 

 

SUMMARY  

Validation of the development of competences of mobility is a very new area in Lithuania, 

and the term of ‘validation’ in research, documents, juridical basis is always related to terms 

of ‘assessment’, ‘evaluation’, ‘accreditation’ and ‘recognition’. It means that there is still lack 

of clarity concerning term, procedures, and mechanisms of ‘validation’ with the orientation to 

informal and non-formal learning, especially with the focus on mobility participants.     

The existing juridical basis still does not anticipate the co-financing possibilities for 

assessment of competences informally and non-formally, so why the people with middle and 

low income are not stipulated to study non-formally and informally, and to improve their 

competence, and strive for assessment and recognition of their acquired competences.  

Whatever stage Lithuania have reached in terms of developing and implementing validation, 

hardly this country could argue against the importance and necessity of valuing as broad a 

scope of learning outcomes as possible. Validation is linked to an opening up of national 

qualification system and framework to learning outside the formal education and training 

institutions. In this sense validation is seen as a way to bridge different forms of learning 

achievements and setting, as a tool for strengthening the permeability of a qualification 

system and as a way to avoid dead ends and coherent individual learning pathways. A 

successful lifelong learning strategy thus implies that individuals should be given increased 

access to learning that it should be possible for them to progress within systems. It is for these 

individual purposes validation of non-formal and informal learning is important.  

 

Keywords: non-formal learning, informal learning, mobility, learning outcomes, validation.  
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INTRODUCTION  

 

The European Quality Charter for Mobility puts major emphasize on the recognition and 

certification as well as on evaluation of mobility action learning outcomes. 

However, it is rather difficult to evaluate and validate the acquired competences herein since 

mobility learning activities mainly consist of (rather unplanned) and mainly informal learning 

activities taking place in everyday life of the learners outside their habitual living and learning 

contexts. At the same time the evaluation and validation of informal learning is becoming 

increasingly important as a means of enhancing life-long learning. 

The VILMA project is aiming to tackle the issue by providing instruments for assessing and 

evidencing the development of competences of mobility participants using a unique approach 

to evaluate informal learning that has been developed in the framework of previous projects 

from 2005-2010. In 2011 the VILMA will transfer and adapt the approach and its instruments 

to European mobility actions and create a comprehensive evaluation system specifically 

feasible for various mobility actions. For this reason it is important to examine and analyze 

the practices of validation and recognition of learning outcomes acquired non-formally and 

informally in Lithuanian context. 

In Lithuania, the organization of informal and non-formal education is based on Law on non – 

formal and informal adult education of the LR (1998), Law on education of the LR (New 

edition as of 28 June 2003, No. IX-1630) and other Laws. Articles 17 and 18 of the Law on 

education of the LR note that  “competence acquired in informal and non-formal learning can 

be recognized as part of formal learning programme or qualification by the state or its 

authorized institution or by the order established in a higher education institution. 

Competence acquired in informal learning can be recognized as part of formal education 

programme or qualification by the order established by state or its authorized institution”. 

Thus, these documents define possibilities for informal and non- formal learning achievement 

assessment. 

The implementation of the assessment of informal and non- formal learning achievements is 

partly facilitated by the Order of the Minister of Education and Science of the LR as of 1 
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October 2001 No. 1353 “On the evaluation of knowledge acquired in non - formal adult 

education system and informal learning  and validation of the provisional order concerning 

the documents certifying the acquisition of advanced vocational education and vocational 

education and training or a certain stage of them or a module recognized by the state and the 

acquisition of qualification” (Official Gazette, 2001, N.88-3111) and the Order of the Minister 

of Social Security and Labor as of 22 March 2002 No.38 approving the Order of organization 

and provision of Labor market informal and non-formal vocational education and training 

(official Gazette, 2002 No.33-1259). The order of selection of vocational education and 

training labor market institutions and enterprises for equivalency examination is regulated by 

the Minister of Social security and labor of the LR as of 31 May 2002 No. 70 (Official 

Gazette, 2002, No. 58 – 2357). The Regulation of organisation and provision of the Labor 

market non- formal vocational education and training legitimates non–formal education 

programmes, registered in the labor market non – formal vocational education and training 

programme digest, regulates labor market non- formal vocational education and training 

organization, provision and issuing of graduation documents and their recognition. A person 

can take qualification equivalency examinations and acquire qualification in any vocational 

education and training school, which has a license for a certain training programme and 

provides it. These issued certificates are recognized by employers, as the order itself, 

programme registration and the form of the certificate are agreed upon with the Education and 

vocational training committee of the Chamber of Commerce, Industry and Trade Association. 

According to this order, informal and non – formal learning is organised by the Lithuanian 

Labor Market training board, labor market vocational training institutions and enterprises. 

Informal and non – formal education is provided by vocational education and training 

institutions, other institutions which include this type of activity into their regulations or have 

training license by the Ministry of Education and Science. 

More than decade in many countries in Europe and world are implemented and realized the 

systems and methodologies concerning validation, which is based on assessment and 

recognition of informal and non-formal learning achievements. In Lithuanian the systems and 

methods concerning recognition and validation of informal and non-formal learning 

achievements are not established. Why? We have the realistic reasons: the competence-based 

system of professional / vocational standards is not finalized; the establishment of the system 

of professional standards for university level education is not even started; the formal 



  
510577-2010-DE-GMP VILMA-Report Page 93 
 
135 

institutional education is closed and every institution is detached from one another and seeks 

for narrow institutional interests; the programmes for adult education are not flexible and the 

module-based learning is not developed, and adults  experience and needs are ignored; not 

established the system, which could transfer credits from one parallel institution to another or 

from lower institutional level to upper level (Strategy for warranting the Lifelong learning, 

2004). 

Informal and non-formal learning are important and meaningful as integral part of lifelong 

learning, as supplement for learning in formal education system with new and meaningful life 

and professional / vocational experience; reducing the gap between theory and practice; 

increasing abilities and skills of employees to adapt fast and effectively to quick and 

continuing changes; stipulating balance between supply and demand of labor market; 

developing competence in order to remain in labor market. On the other hand, non-existence 

of the system concerning validation and recognition of informal and non-formal learning 

achievements reduces a prestige and image of learning; increases the tension between 

employers and employees, aggravates their communication and apprehension; reduces the 

career possibilities and competitive abilities in labor market (Adomaitiene, 2008).  

The established and implemented system concerning validation and recognition of informal 

and non-formal learning achievements could be a premise to evaluate / assess the acquired 

knowledge and skills / abilities by the individual and to stipulate him / her to strive for 

achievement of new competences. This system could validate the personal learning, 

achievements and acquired competences in various environments, for example, at work, at 

one’s leisure time, by learning independently, by visiting cultural institutions or events 

(theaters, operas, museums, exhibitions, concerts and etc.), realizing internships, studying in 

courses, and etc. The system concerning validation and recognition of informal and non-

formal learning achievements could help the employee to empower the self to be involved 

into active and successful public, cultural, political and economic activities; could increase the 

possibilities and secure the success in future career. 

The important questions are the following: 

• Do the Lithuanian law decrees create the basics for new methods concerning 

validation and recognition of informal and non-formal learning achievements? 
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• Are there changes in Lithuanian educational system, which would create the adequate 

conditions for implementation of a new system of validation and recognition of 

informal and non-formal learning achievements? 

 

POSSIBILITIES TO IMPLEMENT THE SYSTEM OF VALIDATION AND RECOGNITION 

OF INFORMAL AND NON-FORMAL LEARNING ACHIEVEMENTS IN LITHUANIA: 

NOWADAYS AND PERSPECTIVES 

 

Validation and recognition of informal and non-formal learning achievements is important 

from several standpoints (Lauzackas, 2005): firstly, it stipulates the person to increase his / 

her competence and strengthen personal career positions and adequacy in labor market, 

secondly, it helps to increase the potential of human resource management; thirdly, crates 

possibilities to develop the personal and professional capabilities in various activity areas 

(research / academic, work / performance  / activity, leisure time, home environment and etc.). 

By realizing the analysis of Lithuanian law decrees concerning validation and recognition of 

informal and non-formal learning achievements were included the following documents or 

their projects and the strategic documents (or their projects): Educational Law of Lithuania; 

Law of vocational education of Lithuania; Law of non-formal adult education of Lithuania; 

Law of Higher education of Lithuania; Law of research and studies of Lithuania; The 

Conception of new edition of Vocational training of Lithuania; National programme for 

implementation of Lisbon strategy; National strategy for education 2003-2012; Strategy for 

warranting for lifelong learning; The plan / project for development of higher education 2006-

2012; Strategy of sustainable education of European economic commission, UN; Resolution 

of council of Lithuanian youth organizations. 

In Law of education of Lithuania is noted the non-formal education as education, which is 

implemented according to various programmes concerning satisfaction of needs, qualification 

upgrading, additional competence acquirement. Instead of a term ‘informal learning’ there is 

used the term of ‘self-education’, which is defined as permanent independent learning, which 

is based on personal practical experience and information and  which is received by a person 

from different resources. The continuous professional education is defined as teaching and 

learning, which is given for a person, who has acquired a primary qualification and is directed 

to development of personal qualification (which is already acquired or the person strives to 

acquire the other / new professional qualification) and includes formal adult professional / 
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vocational education, and non-formal adult education. In aims of Law of education of 

Lithuania (3rd article) is noted that it is important to create the conditions and equal 

possibilities for all persons concerning learning, their needs’ satisfaction and development 

through lifelong learning. The 17th and 18th articles indicate the purpose of non-formal adult 

education and mission of self-education, its conveyors and institutions, which are accredited 

to validate and recognize the adult education achievements in non-formal learning. It is 

pointed that the mission of non-formal adult education and self-education is to establish the 

conditions and create possibilities for a person to learn all the life, to satisfy his / her 

knowledge needs, develop and expand the qualification. Non-formal adult education is given 

to every person, who has chosen it, and who is not younger that 18 year old. Also it is 

supposed to establish conditions for persons with limited mobility to participate in non-formal 

education programmes as well as in self-education. It is important to note that the non-formal 

adult education could be realized by all educational institutions, and the competence, which is 

acquired by the person in non-formal or self-education could be validated and recognized as a 

part of formal educational programme or qualification by the Government, or the Accredited 

institution according to established formal rules and laws, or by the Higher education 

institution according its established rules and laws. Learning achievements, that are acquired 

in non-formal or self-education, could be legalized by the formal issued document (for 

example, certificate, diploma), and its content, form and issuing order is established by 

Government or its accredited institution (39th article). In Educational Law of Lithuania is 

noted that the school of formal education according to the decision of its founder, and 

according to the 42nd and 23rd articles of this Law, together with programmes of formal 

education could implement the programmes or its modules of non-formal education. The adult 

non-formal education institutions are the following: adult education centers, fold higher 

schools, qualification upgrading institutions for teachers, various courses and etc.  

The non-formal adult education Law (1998) regulates the rendering of non-formal adult 

education by indicating that the main goal of adult education is to create the beneficial 

conditions for acquirement of adequate competence and qualification upgrading. In this Law 

the non-formal adult education is defined as learning, training, exercising or studies that 

resound the interests of a individual and public, but after graduating the person does not 

receive the certificate, which is validated and recognized as equal to educational level or 

separate module, or qualification acquirement (2nd article 1st point). In 1st article is noted that 
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the purpose of the Law is to give the law guarantees for participants, renders and social 

partners concerning non-formal adult education, and to help implement the natural human 

right to develop his / her personality through all the life-span. The 11th article of this Law 

defines for rights of non-formal adult education participants. This article notes that adults, 

who passed the adequate examinations, could receive the assessment in non-formal adult 

education system and the document, which confirms that the person finished the concrete 

educational level studies, or the study module (or its part). The Law regulates the system of 

non-formal adult education, establishes the basics of its structure, activity and management 

(1st article); supposes the participation of Lithuanian institutions, municipalities, stakeholders, 

employers or the institutions, which represent them, professional associations, other juridical 

and physical individuals, in preparation, promotion and implementation of  non-formal adult 

education programmes (8th article); estimates the priorities in activities of public and 

municipality institutions concerning non-formal adult education by integrating it with the 

regional developmental programmes (13th article 2nd point). The Law of non-formal adult 

education gives the wider possibilities for employers to establish the flexible working 

conditions for learners. The 14th article of this Law indicates that working adult learners could 

apply for state support or paying on the basis of additional holiday by agreeing with the 

employer concerning concrete time. The holiday duration, paying conditions and other 

support is predicted in working agreement.  

The additional Acts to Law of non-formal adult education legitimates the programmes of non-

formal education that are registered in Digest of non-formal professional / vocational 

education in Labor Market, and regulates the organization, implementation and 

documentation, certification (for example, Certificate of studied module, Certificate of 

qualification upgrading) of non-formal professional / vocational education in Labor Market 

and its validation. The certificates are recognized by employers, because the order, rules, 

registration of programmes, forms of certificates are coordinated by the Committee of 

Education and professional education near the Association of Market, Industry and Trade. 

According to rules of Organization and Implementation of non-formal professional / 

vocational education of Labor Market (2002), the non-formal education could be organized by 

the Lithuanian Labor Market office, institutions and enterprises of Labor market professional / 

vocational education, and the implementation could be realized by institutions of vocational 

training, who include educational activities into their regulations or which receive the License 
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of Education and Science Ministry of Lithuania to realize the educational activities 

(Lauzackas et al., 2005). These Laws foresee the mechanism of financing the assessment, 

when the payment is received from the initiator of the assessment, for example, learner, 

employer or the State (in the case of unemployed people competence assessment). Such 

assessment model does not stipulate the individuals with low income to learn individually, 

and develop their competence and strive for assessment of the acquired competence. The Law 

does not foresee the co-financing possibilities concerning acquired competences in informal 

and non-formal learning.  

The Conception of new edition of Vocational Law of Lithuania indicates that assessment and 

validation of acquired competences will be realized by the Qualification Board together with 

the subordinated institutions according to their activity areas. These institutions will form the 

independent examination commissions and will realize the final assessment of acquired 

competences in accredited examination placements (for example, institutions of professional 

education, enterprises, and organizations). In accredited examination places / institutions will 

be realized also the validation and recognition of non-formally acquired competences (30th 

article). 

The Law of Professional / vocational education of Lithuania (1997) defines the professional / 

vocational educational competence of social partners. The Law indicates that Chamber of 

Market, Enterprise and Trade and Chamber of Agriculture, Confederation of Lithuanian 

Industry and Lithuanian Association of Businessmen which represent the employers, also the 

professional associations, which represent employees, give the suggestions for Council of 

Professional / vocational education by establishing requirements for programmes (modules) 

of professional / vocational education and qualification exams. In assessment of professional 

qualification the responsibilities of Chamber of Market, Enterprise and Trade and Chamber of 

Agriculture will be higher in future. 

Regulations of State Education 2003-2012 indicate the purposes and tools for educational 

development concerning implementation, and accentuate the involvement of Lithuanian 

Higher education into common space of Higher education by integrating the formal, non-

formal education and self-education and establishing the system of formal validation and 

recognition of competences that are acquired by various educational types. The Regulations 

suppose to strengthen permanently the influence of society to educational system in political 

and administrational decision-making together with social partners, to implement the 
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accountability to society; to transform the structure from closed school type-based to flexible 

programme and module-based; to increase mobility of learners by choosing the various 

educational institution types and programmes; to develop the services of professional and 

higher education for youth and adults; to prepare the accreditation regulations for formal and 

non-formal education programmes and modules. Also in this Law is supposed to establish and 

implement the integral  lifelong learning space, by giving the ‘second chance’ possibilities for 

adults, who seek for recognition and validation of non-formal education, and ensuring the 

establishment of Law concerning elimination of limitations and financing possibilities for 

adults, who seek to acquire the marketable professions, to increase the qualification level. 

The Programme of State Education Programme 2003-2012 regulations and the Plan on 

National Implementation Strategy and Tools concerning overcoming the obsolescence of 

citizens 2005-2013 suppose to prepare the regulations for accreditation of formal and non-

formal education programmes and modules in order to establish possibilities for adult and 

older people, who have practical skills and informally acquired knowledge to pass the 

qualification exams equivalently, by overtaking the learning in professional / vocational 

school, and acquiring the professional qualification, which is recognized by the State. 

The Project of development of Lithuanian Higher education system 2000-2010 supposes to 

integrate the Lithuanian higher education qualification system with European qualification 

system in Higher education space, and to improve the mechanisms of recognition of partial 

studies and degrees.  

One of the purposes in Strategy for ensuring the lifelong learning (2004) is to implement the 

accumulative certificates for learning achievements (learning portfolio) in levels of non-

compulsory and continuing education. It would create possibility to eliminate the 

disadvantages between academic and professional education, formal and non-formal learning, 

to motivate every person to learn permanently, and to motivate the employers to invest into 

organizational learning and personnel development.                                                                

Another purpose is to involve NGO and social partners as much as possible into the 

development of adult education. For implementation of this purpose the mechanism for 

assessment, validation and recognition of achievements in non-formal and informal learning 

should be established; validation and recognition of learning results organized and 

legitimated; the assessment and validation of non-formally acquired knowledge, abilities and 

skills should be transferred to professional associations, multifunctional educational centers. 



  
510577-2010-DE-GMP VILMA-Report Page 99 
 
135 

This Strategy supposes to expand the functions of educational institutions and establish the 

centers for qualification development and upgrading, improvement integrated with higher 

education institutions and professional / vocational schools. These centers could be used for 

qualification improvement or to give the additional qualifications. This document indicates 

that also not traditional environments for non-formal learning, such as museums, libraries, 

culture centers, clubs and other places, where meet and communicate people should be used 

actively for these purposes. Then the employees of the mentioned institutions should acquire 

additional educational knowledge so that they would be involved effectively into processes of 

competence development.  

In National Programme for Lisbon strategy implementation is indicated that institutions of 

adult education should react flexible into new professional / vocational needs, essential 

abilities and requirements for skills, to ensure efficient validation and recognition of 

qualifications, and assessment of non-formal and non-institutional learning.  

For Lithuanian Youth organizations it is very important the recognition of non-formal 

education because it would ensure the integrated standpoint of society and NGO’s concerning 

education of young people, which is based on generally agreed principles and quality 

standards that would be adequate to interests of non-formal education conveyors and learners. 

The position of recognition of non-formal education and the role of youth organizations 

indicates that in formal education institution there is lack of possibilities to acquire the 

competences that are proposed by youth organizations. Non-formal and informal youth 

learning is one of the general ways of experience, which is proposed for young people 

through their active activities in organization. Therefore youth organizations raised the goal to 

give the primary insights concerning the possible ways to recognize informally and non-

formally acquired competences or knowledge.  

Strategy of sustainable education of European economic commission, UN indicates the 

importance of Sustainable Education development, which could help to change the humans’ 

world – to improve the life quality. One of the main goals in Strategy is to stipulate the 

sustainable development through formal, non-formal and informal learning. It is noted that 

sustainable education development as the life span process is wider than formal education, 

and should help to understand better continuing adult qualification improvement. Non-formal 

and informal learning should help to understand better integrity or relationships between 
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social, economic and environmental questions in local and global levels according to future 

perspectives.  

 

MOTIVES IN NATIONAL LEVEL FOR VALIDATION OF INFORMAL LEARNING 

ACHIEVEMENTS 

 

Validating non-formal and informal learning achievements in Lithuanian as well as across the 

Europe is expected to (Adomaitiene, 2008; Alisauskiene, 2008): 

• support mobility within education / training and in the labor market by improving 

access and mobility of individuals, both into and within education and employment; 

• promote efficiency within education and training by helping to ensure that individuals 

are able to access tailored learning opportunities; 

• promote equality of opportunity for individuals to achieve recognition for their skills 

and competences, regardless of where these were acquired, so helping to establish a 

level playing field in education / training and the labor market; 

• support disadvantaged groups such as immigrants and refugees, the unemployed, older 

workers; 

• support lifelong learning by making it more likely that lifelong recognition of learning 

is possible; 

• achieve coherence with other (EU) countries; 

• address sector needs in relation to skills shortages or to comply with regulations 

regarding professional qualifications;  

• support the response to demographic change; 

• combat a qualifications’ deficit.  

These are wide-ranging expectations of validation which may partly at least – explain the 

increased level of interest in establishing national policy and practice in this area.  

At national level, a number of reasons explain these developments: 

• Improving access to and sufficiency in the formal education system. Providing direct 

ways to gain formal qualifications or ‘door openers’ to education courses and avoid 

repetition and inefficiencies within the education system is another key reason for 

validation of informal and non-formal learning (Feutrie, 2005, in Bjornavold, 2009). 

Lithuania has introduced validation as a means of facilitating mobility and of 
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providing individuals with a ‘second chance’ to reach their full learning potential. In 

higher education, although progress has perhaps generally been slow, a number of 

countries have made significant advances, in particular with regards the use of 

validation to facilitate entry of courses. These developments are closely linked to the 

efforts to open up qualifications to a wider span of learning outcomes and learning 

settings, in many cases resulting in the development of National Qualification 

Frameworks. 

• The needs of the knowledge economy also reflected in enterprises. Labor markets have 

had to become more flexible, and have provided a greater profile to innovation, with 

ensuring challenges for human capital development. Validation can, for instance, be 

used to address needs in different sectors of the economy, e. g. in relation to skills 

shortages or in order to comply with regulations regarding professional qualifications. 

Increasingly, stakeholders in the private sector – the social partners as well as 

individual companies – have come to recognize the benefits of validation (Jackson et 

al., 2007; Dyson and Keating, 2005, in Bjornavold, 2009). Today, validation is 

increasingly used, to facilitate staff development and to ensure the most effective 

allocation of resources within the business.  

• Providing opportunities for disadvantaged or excluded people. Validation can help the 

socially excluded in particular to re-integrate into the labor market and society as a 

whole (Koks, 2003, in Bjornavold, 2009). Validation continues to be recognized in 

Lithuania as a tool to support disadvantaged groups, such as refuges, the unemployed 

and older workers. Validation is also seen to support the promotion of equality of 

opportunity for disadvantaged groups as it helps to establish equality in the education 

and training system and the labor market.  

• Increasing ageing of the population and migration levels. This is linked to the above-

mentioned factor regarding disadvantaged groups. Indeed, demographic factors are 

accentuating the number of people at risk of exclusion who can benefit from 

validation. Validation can help these groups by improving access to and mobility 

within the labor market, thus helping to combat unemployment which is linked to 

demographic change.  

• The development of new technologies accentuates the appreciation of technical skills 

gained through informal and non-formal means. There is a need to enable individuals 
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to use new technologies in the workplace and to facilitate the recognition of 

competences in professions where the use of new technologies is predominant. In 

sectors which are dependent on the use of new technologies, formal education / 

training may not be well suited to keep up with the pace of technological change and 

emerging needs for skills development. Validation is developed in this context as an 

alternative option to ensure individuals to be able to gain recognition for their 

technical competencies and to identify skills gaps and training needs for workplace.  

• Greater awareness has led to greater use and involvement of stakeholders. The 

documentation underpinning the increasing importance and of validation in Lithuania. 

There is also now an emerging literature on how validation can improve education 

systems and policies. It appears that a number of private and third sector stakeholders 

have become involved in the development of (public) validation initiatives, in order to 

ensure that their ‘voice of heard’ and that their views and needs are taken into account. 

Validation, by opening up qualification systems to a broader range of learning experiences, 

can be seen as a key to lifelong learning. All above reasons for pursuing validation can, to a 

large extent, be integrated into one ‘meta-reason’ which is the need to facilitate lifelong (and 

Life wide) learning.     

 

CHARACTERISTICS OF THE PROCESS OF VALIDATION OF NON-FORMAL AND 

INFORMAL LEARNING  

 

The Cedefop publication ‘Making learning visible’ (Cedefop, Bjornavold, 2000) distinguished 

between three phases of the validation process: identification, assessment and recognition of 

non-formal and informal learning. This distinction reflects the fact that even in cases where 

validation results in a formal certificate or qualification, the identification and assessment 

stages preceding the formal recognition are critical to the overall process. The quality of the 

validation process very much depends on how the initial identification and assessment of the 

– frequently tacit – learning is handled. The learning taking place outside formal education 

and training systems can be characterized as non-standardized and is frequently based on 

complex, individually specific learning experiences and pathways. Ensuring the quality of 

these identification and assessment processes, expressed in terms of validity, reliability and 

credibility, requires a careful consideration of the methods and approaches developed to 

handle the identification and assessment stages.  
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The gradual introduction of validation in European countries as well as in Lithuania has been 

accompanied by a realization that each of the above stages can indeed be treated as ‘self-

contained’. While we in some cases speak of a complete process leading to a formal 

certificate or qualification we will in other cases experience processes where the identification 

of learning is seen as a goal in itself not linked to any formal certification process. These 

elements of validation are referred to in different ways and by a variety of names, for 

example, ‘competence measurement’, ‘competence assessment’, ‘knowledge diagnosis’, 

‘skills tests’, and etc.  

The above distinction between identification and assessment on one hand, recognition on the 

other hand, is frequently referred to as the distinction between formative and summative 

approaches to validation. The primary purpose of summative assessment is to generate a 

concluding statement about the formalization and certification of the learning achievements 

and are thus linked to and integrated into institutions and bodies authorized to award 

qualifications. The primary purpose of formative assessment is, on the other hand to enable 

learners to broaden and deepen their learning. Formative approaches to assessment will 

provide feedback to the learning process or learning career, indicating strengths and 

weaknesses and providing a basis for personal or organizational improvement. As already 

indicated formative assessments fulfill a number of important functions and is used in 

numerous settings ranging from guidance and counseling to human resource management in 

enterprises. While useful for analytical purposes, it should be noted that the distinction 

between formative and summative should be treated with some care. In practice, most 

validation approaches will simultaneously contain both elements. And in Lithuania the 

validation is not detached of recognition and certification of competences and the impact of 

such complex understanding and implementation of validation has an impact on the 

motivation for further learning.  

During recent years, the balance between formative and summative approaches is still 

developing in Lithuania. While the formative approach is important, national policy on 

validation in most cases is linked to and motivated by the wish to open up qualifications and 

qualifications’ system to learning achievements acquired outside the formal systems.  

Following from the above and from the standpoint of Lithuanian context it is useful to set the 

validation of non-formal and informal learning against the validation process for the formal 

system. Firstly because it emphasizes the existence of the validation process for informal and 
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non-formal learning and secondly because it helps to show that validation of non-formal and 

informal learning can establish its legitimacy through the use of the same standards or 

benchmarks that are used in the formal process.  

Recent development of National Qualification Frameworks (NQF) have emphasized the need 

to link the validation of non-formal and informal learning the same standards as those used by 

formal education and training. This requires, however, that these shared standards are defined 

in terms of learning outcomes, allowing for a greater variety of learning experiences and 

pathways.  

Referring to the same standards it is important for the overall credibility of validation. A 

situation where validation is seen as resulting in second rate qualifications could seriously 

undermine trust; using the same standards underlines that qualifications awarded on the basis 

of non-formal and informal learning reflect the same quality criteria as those awarded on the 

basis of formal learning.       

Understanding validation is thus not only a question of understanding the quality (reliability 

and validity) of the methods for identification and assessment of non-formally and / or 

informally acquired learning achievements. It is just as much as a question of how integrated 

these approaches are with a qualification system in Lithuania and to which extent it refers to 

established performance standards and norms.                          

The individual is at the center of the validation process of informal and non-formal learning 

and insists that the process of making visible the full range of knowledge, skills and 

experiences held by an individual is carried out in a way that remains voluntary and that the 

results of validation remains voluntary, and that the results of validation remain the property 

of the individual. A right of appeal against decisions is included and later the individual is 

protected against conflicts of interest amongst those carrying out the validation process.  

Opening up qualifications to a broader set of learning processes and contexts requires a 

common reference point. Validation of non-formal and informal learning depends on how this 

reference point – standard – is defined and interpreted. A too narrow standard may clash with 

the non-standardized but in many cases highly relevant learning taking place outside schools. 

In general, qualifications – and validation of non-formal and informal learning – relate to two 

main categories of standards; occupational and education – training standards. These two 

categories can also be described as employment and teaching / learning specifications 
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respectively and operate according to different logics, reflecting different sets of priorities, 

motivations and purposes. 

Occupational standards are classifications and definitions of the main jobs that people do. 

Following the logic of employment, these standards focus on what people need to do, how 

they will do it, and how well they do it. Occupational standards thus have to be written as 

competences and formulated in terms of outcomes. They exist in Lithuania, where they are as 

a bridge between labor market and education because educational standards are developed 

from them.  

Educational / training standards, following the logic of education and training, are focused on 

what people need to learn, how they will learn it, and how the quality and content of learning 

will be assessed. The main interest is thus formulated in terms of input (subject, syllabus, 

teaching methods, process and assessment). Educational standards are written as teaching and 

qualification specifications. Now occupational standards, written as competences are forcing a 

change in the way educational standards are to be written – as learning outcomes which are 

statements of what persons know and can do in their work situations.  

If validation is going to become an integrated part of a qualification system and framework it 

needs to operate according to the same standards as a formal system. This creates a problem 

as most approaches to validation of non-formal and informal learning tend to relate to the 

second category of standards, those designed specifically for the education and training 

system. The critical question is thus whether these standards are defined through the 

specification of teaching input or through the specification of outcomes, reflecting a 

competence-orientation. While the competence-based approach to a large extent seems to be 

used for vocational education and training (due to the fact that the link to occupational 

standards normally will be stronger), existing standards used for general and higher education 

are not always well suited for validation of non-formally and informally acquired learning 

achievements. A successful introduction of validation across Lithuania, therefore very much 

depends on the way standards develop and to which extent they are defined and described 

through learning outcomes and competences.   

It is important to note that the situation is changing continuously and that – in particular - the 

development of NQF’s has led to increased attention to validation. Lithuania belongs to 

medium level of development country where validation is emerging (Bjornavold, 2009).  It 

means that Lithuania has still to put in place practices making it possible for individual 
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citizens to have their learning achievements identified and / or validated on a systematic basis. 

Lithuania is, however, in the process of establishing approaches making this possible. 

Lithuania has either recently set up a legal and policy framework for validation and is 

currently in process of starting to implement and have had experience of piloting a variety of 

different methodologies on the basis of which it is currently developing a national approach. 

The degree of acceptance varies in various sectors but overall the take-up of validation 

methods remains of a medium level. In Lithuania it could, however, be expected that 

validation of informal and non-formal learning will play a greater role in coming years.  

Increasingly Lithuania is putting in place validation methods and systems making it possible 

for individuals to have their non-formally and informally acquired learning achievements 

identified and / or validation.  

In Lithuania the following key challenges were emphasized concerning validation of non-

formal and informal learning achievements: 

a) The individual has to be at the centre. The individual learner must be at the centre of 

the process. Validation cannot be based on an imbalanced teacher-learner relationship 

but must actively involve the candidate in the different stages of an identification and 

assessment process. The frequently tacit character of the non-formally and informally 

acquired learning achievements makes it necessary to involve the candidate in an 

active process using a combination of dialogue, self-assessment, systematic reflection 

and documentation to capture the experiences in question. Methods and systems 

should be set up and designed in such a way that they are able to take into account the 

complex and non-standardized character and informal learning.  

b) A shift to learning outcomes in education and training policy and practice. The shift to 

learning outcomes is critical in allowing validation of non-formal and informal 

learning to become and integrated and normal part of qualifications systems and 

frameworks. The strong link between formal education and training programs and 

certification must be weakened in order to allow for a ‘mainstreaming’ and 

normalization of validation of non-formal and informal learning. The focus should be 

on what and individual knows, understands or is able to do, not on the inputs or 

duration of a teaching process. Validation will be extremely difficult if it has to relate 

to input-based standards; while the outcomes of formal, non-formal and informal 

learning maybe equivalent, the processes leading to these outcomes will be different.  
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c) The role of standards. Validation will always involve a reference to a standard. The 

character of standards is crucial and will decide whether the results of validation are 

trusted or not. If a standard is too localized and restricted in its coverage and 

credibility, it may have a negative impact on transferability. If a standard is too 

general and inflexible, it may prevent the validation from capturing the essence of the 

individual learning experiences. To facilitate validation, standards have first and 

foremost to be re/defined and described in the form of learning outcomes or 

competences. While this to a certain extent already is happening, substantial work 

remains to be done in this field, not least in general and higher education. The only 

way is to be very clear that a qualification awarded on the basis of non-formal and 

informal learning has to meet the same demanding quality criteria as learning taking 

place in the formal system.  

d) Validation should balance the formative and summative functions of validation. While 

the summative (‘certifying’) function is important, experiences show that the 

formative (‘promotion of learning’) aspects need to be taken seriously into account. 

Firstly, it is clear that the formative aspects of validation can be treated as a separate 

part; the identification of learning experiences is important in itself, reflecting the need 

to make learning outcomes visible to the individual him / herself and to other 

stakeholders. Secondly, it is clear that the summative and formative aspects of 

validation are interlinked; entering into a formal certification process is frequently 

accompanied by a strong motivational effect and a wish to continue learning. Future 

developments of validation need to take into account both functions of validation and 

clarify how they can be separated and be combined.  

e) Transferability is a ‘must’. Validation must facilitate transfer of learning outcomes 

from one setting to another. While local solutions may be valuable for formative 

purposes, for example, to identify the acquired knowledge and skills in an enterprise 

development setting, their wider relevance will be restricted. If validation is to respond 

to the challenges of increased change and mobility, approaches must pay attention to 

transferability and be based on a broad involvement and commitment of relevant 

stakeholders.  

f) Methodological convergence. As validation is turning into a practical reality in 

Lithuania, an increasing amount of methodological experiences is being accumulated. 
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This applies in particular to experiences related to portfolio methodology, self-

assessment and dialogue based approaches. These experiences need to be 

systematically shared and exploited in the coming period; this will make transfer and 

acceptance of the results of validation easier and strengthen overall credibility. The 

current methodological convergence in Lithuania also reflects the character of non-

formal and informal learning requires that the candidate participates actively in the 

process and is encouraged to demonstrate his / her knowledge and skills.  

g) Validation has to take into account ethical issues. Sometimes validation touches upon 

domains of personal life where it can cause harm. This could be illustrated by efforts, 

for example in some service sector occupations, to identify and assess personal 

attitudes and convictions. In these cases it is important to address the boundaries of 

validation and the right of the individual to control the process and the use of the 

results of validation.  

h) Cost-benefit issues have to be addressed. The challenges related to capturing the 

complexity of non-formal and informal learning may give rise to highly sophisticated 

methods and approaches for identification and assessment. While this can be defended 

from the perspective of validity and reliability, the costs of these approaches in terms 

of time and money may come into conflict with the overall returns for the individual 

candidate and for other stakeholders. It is therefore necessary to look carefully and 

systematically into the various experiences and the balance between costs and 

benefits. The meaning of these concepts may be different for different stakeholders 

and cannot exclusively be expressed in monetary terms.  

i) The sustainability of validation approaches and systems. A significant part of the 

activity related to validation has been taken forward through projects and limited 

duration programs. While this approach provides a good opportunity for testing and 

experimentation, it has caused problems in terms of developing permanent systems 

and approaches to validation. An over-reliance on limited duration projects / programs 

has reduced the overall transparency of validation; individuals cannot trust that these 

services will be taken forward on a permanent basis and they question whether the 

results of these approaches will be of any value on a longer term basis. 
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j) ‘Mainstreaming’ validation of non-formal and informal learning in the context of 

NQF59. The development of NQF in Lithuania is of relevance to the development of 

approaches to validation of non-formal and informal learning. Traditionally, 

educational and training standards underpinning qualifications have been written from 

an input perspective, addressing teaching specifications, duration and location of the 

learning process, and etc. This excludes the non-standardized and individually specific 

learning taking place outside formal education and training. However, a significant 

shift towards learning outcomes is taking place in all areas of education and training in 

Lithuania. The introduction of NQF can be seen as one of the most important drivers 

in this direction and could facilitate the opening up to a broader set of outcomes, 

including those acquired through learning in non-formal and informal settings.  

 

                                                 
59 National Qualification Framework 
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THE VALIDATION PROCESS IN NATIONAL LEVEL: LITHUANIAN CASE  

 

Effective validation processes are underpinned by some general qualities, supporting 

orientation, assessment and quality assurance (Sliogeriene, 2008): 

• Reliability: would the outcome be the same if the process were repeated under the 

same condition? 

• Validity: is the learning that is being validated the learning that is intended to be 

validated? 

• Safety, security and confidentiality: is the candidate protected from abuse during the 

process? 

• Standards / referential: are the benchmarks of content and level of learning well 

defined?  

• Sustainability: will the process operate over time within resources of the money and 

time required?  

• Visibility / transparency: is the process of validation generally understood and does it 

lead to wider recognition of the candidate’s learning? 

• Fitness for purpose: does the process reflect the circumstances and intentions of the 

learner? 

• Cost-efficiency: can the process be modified so that the benefits (personal and 

financial) are in proportion to the cost? 

Validation procedures can seem complex as many elements interact with others. To simplify 

the process for the purposes of this guideline it is suggested that there are three distinct stages 

of validation procedures. First is orientation of an individual, a broad area covering all aspects 

of producing and distributing information, interaction of learners with advisers, counselors, 

and other significant actors, such as employers. Orientation is never complete but it always 

reaches a significant point when the activity begins to focus on assessing the individual’s 

actual learning.  

Second is assessment of individual learning, also a broad area which covers the whole process 

of assessment from understanding requirements and standards identification of learning, 

searching for evidence, organizing it for assessment, and following agreed assessment and 

validation procedures. Validation is the most obvious end point of this stage, but monitoring 

the effects of validation on learners is an important follow-up activity.  
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Third is audit of the validation process. This is easier to define and represent a post validation 

stage that involves an external, independent review of orientation and assessment. This stage 

does not harbor all the quality assurance processes: these are present during orientation and 

assessment. In this stage it is the whole process of orientation and assessment that is under 

independent scrutiny.  

It is possible to identify the key components of each of these three stages. When the stages are 

analyzed it is clear that the components of each can be grouped under four headings: 

• conditions required: this covers the way the context of the process is created and 

maintained for optimum performance60;  

• knowledge requirements: what practitioners need to know61;  

                                                 
60 (1) Orientation phase: formative process – to shape the subsequent assessment stage so that the outcome is 
optimal for the individual; encouraging psychology – personal motivation will need to be sustained with 
encouragement of all participants and the general approach, which is taken; engaging individuals and providing 
access – the initial interactions that overcome obstacles to participation are open and motivating (outreach), and 
the procedures minimize potential obstacles (financial, psychological); impartiality – the interests of the 
individual are not compromised by the interests of those managing validation and other stakeholders; visibility of 
process – nothing should be hidden; visibility for individuals – printed and spoken information should be 
structured from the viewpoint of the learner; ethical behavior – those who manage orientation must not enter into 
the personal deliberations for the individual beyond the point which makes the individual vulnerable or 
uncomfortable; appeal procedure – even a fair system will lead to issues for individual in specific contexts; 
defining role of stakeholders – everyone involved should understand the role of others; voluntary – there should 
be no compulsion to continue the process in specific ways; owned by individual – all decisions should be made 
by the individual; flexible – response to the changing position of the individual should be the norm, therefore 
there needs to be as few fixed procedures as possible; trust – orientation phase has to generate (trust in the 
process and those managing it by the individual; trust by the other managers of the process in the individual; 
trust in the process by those using the outcomes of validation). (2) Assessment phase: privacy and 
confidentiality – the outcomes of assessment are restricted to the individual and any partners doing the 
assessment; formative – it is likely that the assessment stage itself will have a formative effect on the individual 
and this should be generally a positive experience; encouraging psychology – personal motivation will need to 
be sustained with encouragement of all participants and the general approach which is taken; access – the choice 
of assessment tools should be appropriate to the knowledge, skills and competence of the individual; impartiality 
– unless the conditions engender an objective approach the fairness of the assessment may be compromised; 
visibility of process – nothing should be hidden – there should be no surprises in the assessment procedure; 
visibility for individuals – all assessment information and procedures should be structured from the viewpoint of 
the learner; ethical behavior – those who make assessments must not enter into the personal deliberations of the 
individual beyond the point which makes the individual vulnerable; appeal procedure – it should be possible to 
challenge decisions on the outcome of assessment from the viewpoint of procedure or fairness; defining the role 
of stakeholders – the individual should know the roles of all participants in the assessment process; trust – where 
the expertise and fairness of the assessors is questionable and procedures are perceived as biased, the outcome of 
assessment will be perceived as having less value; focused on the individual – within the limitations of agreed 
procedures the assessment process should focus entirely on the written, spoken and other evidence provided for 
the assessment of the individual; voluntary – while the assessment process may have fixed procedures the 
individual should be aware that participation in assessment is voluntary.        
61 (1) Orientation phase: information – a full range of accessible information needs to be available to potential 
candidates; guidance and counseling – these provide important support for self-reflection by the candidate on the 
learning to be validated and the process of validating it; privacy and confidentiality – the whole orientation 
process needs to be private for the individual if self-reflection and trust are to be optimal; personal approach – to 
ensure that the future assessment process is appropriate and individuals remain motivated, they should have 
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• practice requirement: what has to happen62; 

• expected outcomes: where the process leaves the candidate and what comes next63.  

                                                                                                                                                         
access to one or more individuals who are knowledgeable about the position of the candidate and skilled in 
enabling the assessment process to operate in the individual’s interests; user-friendly – if a process is not user-
friendly it is likely to damage self-confidence, motivation and raise other barriers to access; listening – with the 
individual at the heart of the process, facilitators need to engender a listening culture over and above an expert-
information giving one; fairness – information, guidance and counseling needs to ensure fair treatment of 
individuals a unfair approaches will undermine access, self-reflection on learning and trust. (2) Assessment 
phase: standards / referential – assessment instruments require clear criteria so that users can make judgments 
about the validity and the sufficiency of learning, assessment criteria are often based on more generic standards 
such as occupational standards, the validation process itself is sometimes governed by criteria for their operation; 
qualified assessor – a qualified assessor has knowledge and experience of standards, assessment criteria and 
assessment instruments as well as some knowledge of the validation process; assessment methods – a range of 
methods should be available to tailor to the particular circumstances of a validation; self-assessment – the central 
role of the individual means that full use is made of the potential of self-assessment by the candidate; further 
orientation – assessment is a summative and formative process and further orientation may result from the 
assessment process; transparency – assessment instruments should hold no secrets; authenticity – in addition to 
valid and reliable outcomes, assessment instruments should be used in assessment situations that provide, as far 
as possible, a true reflection of the learning and its context; stakeholder involvement – the validity and 
authenticity of assessment are enhanced with the involvement of the stakeholders who use qualifications and 
standards; implementation of the assessment instruments – all the conditions for the assessment have to be in 
favor of a reliable process; assessment criteria – standards, such as those defining occupations, are used for a 
range of purposes and it is necessary to tailor them for specific use in assessment through the creation of 
assessment criteria; communication – candidates require information about assessment processes and when and 
where they will be carried out; appeal procedure – a clearly defined process should be available.          
62 (1) Orientation phase: education system – validation process will draw on the precious formal education and 
training of the individual and the outcomes may directly link to the system, therefore knowledge of the system is 
essential; validation system – from motivation of individuals to seek validation through to post assessment 
possibilities, the rules and procedures of the whole process need to be clear; labor market – progression in the 
labor market is a common desirable outcome from the validation process, nevertheless knowledge of local and 
national conditions is important; qualifications – the qualifications available to individuals can present a complex 
picture, and knowledge of qualification requirements, currency and potential progression routes related to main 
qualification needs to be up to date; legal provision – the legal foundations of the validation process and 
individual entitlements need to be understood by managers of the validation process; roles of other stakeholders 
– the individual is at the centre but the validation process could involve others in the documentation process, it 
will involve others in the assessment stage and, if certification follows, other agencies will be involved, the 
smooth operation of validation depends on effective cooperation by different stakeholders, therefore good 
knowledge of their roles is required. (2) Assessment phase: assessment methods – the range of possible methods 
and their fitness for purpose for the individual situation needs to be understood; validation process – from 
motivation of individuals to seek validation to post assessment possibilities, the rules and procedures of the 
whole process needs to be clear; qualification – where assessment can lead to certification for a particular 
qualification level, the knowledge of qualification requirements, currency and potential progression routes 
related to main qualification is critical and needs to be up to date.       
63 (1) Orientation phase: clear outcome for the individual – the outcome of the validation process should be 
unambiguous and signal all possible further actions required of the individual; time and effort requirements – 
within the constraints of a flexible process there should be clear statements about stages, tasks and time scales 
expected during the process; documentation of process – there should be an up-to-date record of the validation 
process, decisions taken and outcomes that is accessible to all stakeholders that need to advance the interests of 
the individual; (2) Assessment phase: validation outcome – the result of assessment should be communicated 
without delay and with the option of further orientation; certification – the way the outcome of the validation 
process leads to a qualification for the individual should be clear; record of the individual achievement – 
certification may follow assessment, however a record of the process and its outcome is useful for candidates; 
satisfaction, further orientation – following an assessment process the individual may wish to provide feedback 
on the validation process or seek further orientation; qualified human resources – not all successful validation 



  
510577-2010-DE-GMP VILMA-Report Page 113 
 
135 

Discussing the assessment of informal and non – formal learning achievements and validation 

of competences acquired in this type of learning it is necessary to mention the principles that 

cause specificity of such assessment. The purpose of informal and non – formal learning 

assessment and validation of competences is to help people to recognize what learning 

achievements and competences have been acquired by the learner as well as to advise on how 

to employ this experience. The perception that the person has acquired valuable experience 

causes higher self-evaluation, fosters person’s search for his/her position in the world of work, 

and intention to start studies, whereas those who are already studying are encouraged to plan 

individual paths of their studies, correct them, shorten the time of studies, taking individual 

achievements and personal needs into account. 

The research performed by CEDEFOP (2008) generalized the experience of informal and non 

– formal learning achievement assessment in various countries and allowed discerning core 

principles of assessment: it should be accessible, voluntary, flexible, objective and reliable. 

Assessment accessibility principle assures the assessment of learning achievements and 

achievement – based competences is accessible to all irrespective of the way the competences 

were acquired. Taking this principle into account, the person interested in assessment is 

created conditions to self-evaluate his/her learning achievements at his/her favorable time and 

convenient venue. 

Assessment flexibility principle assures that methodology of assessment and competence 

identification allows evaluating learning achievements acquired in informal and non – formal 

way. Having evaluated person’s learning achievements irrespective of the mode of their 

acquisition and having validated the person’s cognitive, core and professional competences or 

even the whole qualification that has been acquired, a possibility is created to design 

individual paths of learning to a person who is enrolling the system of education. 

One more important principle of informal and non – formal learning assessment and 

validation is assessment transparency and objectivity. The assessment methodology applied to 

ensure assessment transparency and objectivity aims at maximal display of the candidate’s 

learning achievements, avoiding the assessor’s subjective approach to assessment procedures 

and criteria or his / her disposition with regard to the assessor. Assessment transparency is 

achieved cohering and combining various assessment methods, such as learning achievement 

                                                                                                                                                         
outcomes lead to certification and the social recognition arising, from validation may be a required outcome for 
some individuals.      
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portfolio, a dialogue that enhances self – analysis, reflective discussion and others, thus 

seeking for overall image of person’s learning achievements. Objectivity and transparency of 

achievement assessment and validation of competences process depends on the persons and 

institutions that organize and perform assessment. These persons and institutions acquire the 

right to assess learning achievements and validate the acquired competences after a special 

training of assessors, consultants or advisers, whereas the internal order of the institution 

clearly defines assessment procedure phases and possible assessment outcomes. 

One more principle that leads to informal and non – formal learning assessment quality is 

assessment reliability. It defines that qualification based on learning achievements and 

competences is validated for persons who have all competences determined in the national 

professional standard and study programme. In the context of this principle, the interface 

between informal and non – formal and formal systems of education comes into play – 

knowledge, abilities, skills, value orientations acquired in informal and non – formal way are 

assessed according to official standards of formal system of education. 

The specificity of informal and non – formal learning achievement assessment is determined 

by the fact that a person makes a voluntary decision making presupposes that a person 

interested in the assessment is responsible for the achievement evidence presented to the 

assessment, is motivated and prepares for the assessment thoroughly and is self-aware of 

designing further studies. 

Assessment is the entirety of methods and processes applied to assess learning achievements, 

i. e. knowledge, abilities, skills and value orientations. Informal and non – formal learning 

achievement assessment procedure is characteristic of consistent steps or phases, functions 

and actions necessary to identify and assess person’s learning achievements. Though different 

steps of informal and non – formal learning assessment procedure are listed, however, it is 

possible to discern some most often mentioned consistent and integrated phases: informing, 

counseling, verifying and decision making.  

In Lithuania validation procedures are only developing in different institutions now. There are 

neither laws defining the procedures of validation of informal and non – formal learning nor 

the system itself. Some separate acts, such as Order no. 70 (31 May, 2002) of the minister of 

Social Security and Labor “Concerning the procedure of selecting enterprises, labor market 

exchange agencies, institutions of vocational education for the examining process on the basis 

of extern” (Žin., 2002, No. 58 – 2357) and Order no. 38 (22 March, 2002) of the Minister of 
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Social Security and Labor concerning the procedure of organizing and implementing non – 

formal vocational education by Labor market exchange agencies (Žin., 2002, No. 33 – 1259) 

are only initial steps in the field. Initiatives from educational institutions are usually based on 

the results of European or national projects, but they help developing a validation procedure 

that is particular to one institution, but not to the whole country. 

As an example of how prior learning could be assessed and recognized in Lithuania further, 

the description of assessment and validation of informal and non – formal learning procedures 

performed at Kaunas College is presented. The procedure foresees three main steps within 

study results:  

• Counseling - an applicant chooses a study programme; the application is submitted to 

the Dean’s office; the Dean’s office refers the applicant to the department where 

counseling is provided; the manager of the department decides on what papers are to 

be presented by the applicant. 

• Assessment - a committee of assessors/experts is constituted by the order of the 

director or an authorized dean; the assessors/experts analyze the contents of the 

documents submitted; the assessors/experts decide on the methods to be applied for 

the assessment of the applicant’s competences; the assessment is carried out; the 

applicant’s competences are identified and compared in relation to corresponding 

study outcomes; the experts prepare evaluation reports and inform the applicant of the 

results and the decision of the committee. 

• Recognition - the assessment of study outcomes is carried out in accordance with the 

procedures and documentation approved in the College; validation documents/cards 

are prepared and confirmed in the department; validation of study outcomes is 

confirmed by the order of the Dean’s office; the order is confirmed by the Deputy 

Director for Academic Affairs; in Lithuania assessor training as well as the areas of 

assessor competence were first defined in 2005, while implementing the EU structural 

fund project (Validation of non–formal and informal learning in Europe: A snapshot 

2007, 2008; European Inventory on Validation of non – formal and informal 

learning, 2005). 
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PROBLEMS OF ASSESSMENT, RECOGNITION AND VALIDATION OF LEARING 

ACHIEVEMENTS, ACQUIRED THROUGH WORKING AND LEARNING 

INDEPENDENTLY: LITHUANIAN CONTEXT      

 

Assessment validation and recognition of non-formal and informal learning achievements is 

only on the way in Lithuania, but assessment and recognition in formal education is already 

studied, applied and is on the way of improvement. The assessment in educational area is 

understood as a process, through which are received and assessed evidences about the 

person’s learning, achievements and competences. It is a decision about the personal quality 

and level in which he / she acts (Lauzackas, 2005). The assessment is finalized the concrete 

educational subject, module, acquirement of qualification, and the result of assessment could 

be fixed by the recognition of qualification by giving to the person the certificate or diploma.  

The relevance of non-formal and informal learning assessment, validation and recognition and 

its problems are studied in Lithuanian by following researchers / scientists: Tereseviciene 

(2003, 2005, 2006), Zemaitaityte (2003), Lauzackas, (2004, 2005), Kaminskiene (2004), 

Tamosiunas (2004, 2005), Stasiunaitiene (2005), Zuzeviciute (2006), Anuziene (2007), 

Andriekiene (2007), Sliogeriene (2007), Burksaitiene (2007), Zydziunaitė, Lepaitė (2009), 

Zydziunaitė, Lepaite, Cibulskas, Sabaliauskas (2009), Bartkevičienė, Žydžiūnaitė (2010) and 

etc.  

Nevertheless the results of performed research studies illuminate that in Lithuania the need for 

validation and recognition of non-formal and informal learning increases, but the educational 

institutions are not optimally and deeply familiar and are not ready to assess and recognize the 

competences that are acquired through non-formal and informal learning. Also those 

institutions do not see the ways, how to involve the social-economic partners in the process of 

assessment, validation and recognition of the mentioned acquired competences through non-

formal and informal learning. Only the small part of employers knows about the possibility to 

assess and recognize and competence of employees in educational institutions (Tereseviciene 

et al., 2003). 

The system of assessment and recognition of competences acquired in non-formal and 

informal learning meets two problems that could be formulated as questions: to whom (what 

institutions) these functions should be attributed? How should be assessed knowledge and 
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skills and how it could be transferred into professional / vocational standards? (Lauzackas & 

Kaminskiene, 2004)  

Authors indicate that assessment, validation and recognition cannot be performed only by 

formal educational institutions, because there are assessed not only theoretical, but also 

practical knowledge and skills. On the other hand, it could be difficult to attribute the 

recognition of competencies only to representatives of the world of activity, because the 

certification is directly related to standards, which are recognized by the State, and also are 

related to recognized formal qualification in a formal institution. Also, the individual, who has 

the certification, which is the evidence of acquired qualification this acquired qualification is 

superior in comparing with the individual who has not such a document (certificate). Such 

situation naturally predicts decision: the competence assessment and recognition should be 

realized not only by formal State educational institutions, but also by social-economic 

partners.  

The second problem is methodological, which also could be formulated through the following 

question: how and which methods should be applied in evaluation of non-formally and 

informally acquired competences? Decisions concerning this question are related to the 

choice of adequate methods. According to mentioned authors, the assessment methods should 

be based not only on general and publicly recognized assessment principles (standardization, 

precision, objectivity and practicality), but also is important to take in account the 

peculiarities of formal learning by assessing the principal differences of assessment in formal 

educational institutions.  

The biggest part of Lithuanian citizens’ qualification does not fit the requirements of labor 

market or lacks the formal qualification; only a small part of adults (comparing to EU 

developed countries) in Lithuania participate in programmes for continuing learning; 

entrenchment in labor market is aggravated by the lack of familiarity with non-formal and 

informal learning, and etc. (Tamosiunas et al., 2004). According to authors, the institutions, 

which organize the adult learning meet a lot of problems, for example, financing (institutions 

lack finances for contemporary technical equipment and educational means, modern 

lodgments and hiring the qualified specialists); ignorance of non-formal and, partly, formal 

education certificates too, in labor market. Among important problems could be also 

mentioned ignorance of education, which is acquired through non-formal learning, in labor 
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market, as well as not developed contemporary educational / learning forms, limitations in 

training and re-skilling of adult education specialists.  

Only 1/4 of Lithuanian inhabitants want and participate in non-formal education for 

improvement their professional qualification and 1/5 of inhabitants realize it through self-

learning64 (Tamosiunas et al., 2005). Authors indicate that a   biggest part of adults do not 

want to know or do not know about learning possibilities. 

Zemaitaityte (2003) analyzed peculiarities of NGO activities and NGO role in non-formal 

adult education. The author describes NGO as independent and democratic organization, 

which is established under will of citizens; and this organization serves for society and its 

groups’ members by not striving for financial benefit and direct participation in State 

governance. Nowadays in Lithuania NGO is actively involved into activities related to non-

formal adult education and mostly the main reason is that non-formal adult education is 

effective and economical ways of various problem-solving and because of improvement of 

professional qualification for individual adults helps to remain in labor market. NGO’s adjust 

educational programmes to individual needs of separate groups, and more effectively use the 

Funds, as well as continuously acquire higher trust of adult learners and become impetus of 

society.  

Today the formal learning does not satisfy the aims of labor market, which are formed by 

globalization, rapid technological development and social-economical change (Pundziene & 

Dienys, 2003). Non-formal and informal learning is meaningful by solving the problems such 

as a gap between theory and practice; organizational abilities to adapt effectively to 

continuous and speedy changes; maintenance of balance between labor market supply and 

request; individual growing / development, self-realization and survival in labor market. Then 

the quality of non-formal and informal learning helps to implement not only the purposes of 

qualification upbringing and its improvement and individual development, but also maintains 

the development of general cultural, social, political and economic development of a country 

in conditions of extensive changes.  

Nowadays a good juridical foundation for modern development of non-formal adult education 

system is established, but educational system is still immature and the individual needs are 

satisfied insufficiently (Tereseviciene et al., 2006). Authors indicate that 70 percents of 

Lithuanian inhabitants would like to study and participate in learning for improvement. The 

                                                 
64 Informal learning area 
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main reasons of ignoring learning are the following: lack of finances, lack of time, no 

possibilities to study far away from home or various health problems. The research of 

Tereseviciene et al. (2006) supported the traditional adult orientation only to formal 

education: the formal education in Lithuania keeps strong positions in choices of research 

participants, and the choices in non-formal and informal learning are very scarce. Authors 

note that employers are tolerant to employees’ endeavor to learn and improve, but employers 

do not want to promote the endeavor of employees, for example, by establishing a flexible 

work schedule, creating possibilities to be out of work for a longer time, and etc.  

The assessment and recognition of non-formal and informal learning achievements is the 

autonomous personal activity, which helps the individual to integrate or –re-integrate into the 

system of formal education, labor market and the social life (Andriekiene et al., 2007). 

Authors described the process of assessment and recognition of non-formal and informal 

learning achievements at university level and presented a hypothetical model of this 

phenomenon; formulated the general requirements, which could be applied by performing the 

assessment and recognition of achievements in non-formal and informal learning; presented 

the list of competences that are necessary for activity of the andradogue-counselor. 

Burksaitiene (2007) analyses the problems of assessment and recognition of non-formal and 

informal learning at university. According to the author, the involvement of adults into 

learning processes in various world countries is different, but the common is that the formal 

education cannot satisfy the needs of adult learners and employers, so that is why the biggest 

part of people more and more prioritize  non-formal and informal learning, which is 

contemporary and convenient. Author performed a piloting study in Lithuania and the results 

of this study illuminated that nowadays there is the need to assess, validate and recognize the 

knowledge and skills, which are acquired non-formal or informally.  

 

POSSIBILITIES TO ASSESS, RECOGNIZE AND IMPLEMENT THE ACHIEVEMENTS OF 

NON-FORMAL AND INFORMAL LEARNING IN LITHUANIA 

 

Relevance of validation of non-formally and informally acquired knowledge and skills 

increased after Lithuania became an independent state. But we could say that in Lithuania the 

establishment of the system and methods for recognition of non-formal and informal learning 

is just starting. There are a lot of reasons for that and one of the reasons is that it is has still 

not finished the establishment of professions and vocational training. The NQF could stipulate 
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the implementation and operation of the system assessment and recognition of non-formal and 

informal learning achievements. It could help to estimate the level and extent of prior 

informal or non-formal learning achievements. Till now in Lithuania all educational 

institutions are oriented and adapted to formal educational programmes. A new function of 

assessment could help to estimate the learning achievements that are acquired informally and 

non-formally. Nowadays adults are not stipulated to strive for professional and general 

competence acquirement in working place, by learning independently or by learning in non-

formal learning institutions, because these competences could not be assessed. Their personal 

experience and competency are very important to employers, but till now in Lithuania there is 

not established the recognition system of non-formal and informal learning, and the 

institutions of formal education cannot assess and recognize the non-formally acquired 

competences.  

Practical implementation of a new system concerning assessment and recognition is 

meaningful of  concrete resolutions in Lithuanian decrees and juridical documents such as 

extracted and presented forms and procedures of assessment, which could be used for 

assessment of learning achievements in informal and non-formal learning; presented types 

and requirements for issuing of documents that confirm the acquired competences; 

subordination of institutions, which organize education and extend qualifications; mentioned 

juridical and physical bodies, which have rights to participate in preparation, improvement of 

study programmes by accentuating the role of expertise and / or advisory institutions (for 

example, Council of Non-formal Adult Education, Council of Higher Education).  

The Ministry of Education and Science of Lithuania prepared the Order for adult education 

and it will be confirmed by Lithuanian Government. This document is important, because 

regulates the recognition of knowledge, skills and abilities, acquired informally or non-

formally, in formal educational institutions (for example, adult schools, professional schools, 

colleges). The list of these formal institutions every year is instituted by the Minister of 

Education and Science.  

The Office of Professional Education Information prepared the summary of facts ‘Human 

resource development and life-long learning in Lithuania’ in which is noted that through 12 

years of independent Lithuania there were established the juridical basis for educational 

regulation and there were prepared  strategic documents for educational system development, 

which fit to conclusions of Lisbon European Council and the formulated provisions in 



  
510577-2010-DE-GMP VILMA-Report Page 121 
 
135 

Strategy for Employment and Memorandum for lifelong learning. In Lithuania there is a good 

juridical basis for the development of modern educational system and social partnership65.  

Nevertheless, the juridical basis concerning non-formally and informally acquired 

competences is still fragmentary, lacks system, and therefore it should be improved 

(Lauzackas et al., 2005).          

In a previously issued document there are only partly satisfying conditions for practical 

implementation of a new system of assessment and recognition of informal and non-formal 

learning; and not all of these conditions are adequate to current situation, and do not fit the 

needs and possibilities of Lithuanian people. For example, the juridical basis (2002) almost 

not regulates the education of working people; vocational training is not fully accessible for 

all, who want and may study, especially in a country side and for people with low income; 

there are not created mechanisms for decreasing the numbers of dropouts in educational 

system; a continuing professional education system is orientated more to general education of 

unemployed people, and the relationships between primary and continuous education systems 

are not satisfying by striving to guarantee the unified and sustainable environment for lifelong 

learning; the independent learning and learning in working place are weakly developed; there 

are not established mechanisms for learning motivation of employers and employees; there is 

lack of relationships between separate links in educational system, which guarantee the 

satisfying conditions for development of non-formal and informal learning, and etc.                  

     

INSTITUTIONAL NETWORK 

 

In Lithuania, the laws and legal acts regulating the assessment and recognition of 

competences acquired in informal and non – formal learning do not contradict the 

establishment of the system; however, the processes of informal and non – formal learning 

achievement assessment are regulated in a fragmentary way, there is lack of detailed 

regulations for institutions that carry out the assessment, for assessor   and consultant 

qualifications; informal and non –formal learning achievement procedures and methodology 

are not regulated. Legal documents lack indications of employer and employee rights and 

responsibility in learning achievement assessment area determined by the law. Initiatives of 

separate institutions to assess person’s learning achievements and recognize competences 
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according to the orders established in the institution prevail in Lithuania. Such initiatives are 

carried out by Vytautas Magnus University, Mykolas Romeris University, Klaipeda 

University, Kaunas College, Kaunas Business and Trade School. 
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TRAINING OF ASSESSORS 

 

In Lithuania, assessors of informal and non – formal learning achievement assessment and 

competence recognition are not trained specially. The role of assessor is usually performed by 

vocational education and training institution teachers. 

Information/marketing 

In Lithuania, information and marketing system of informal and non – formal learning 

achievement assessment and competence recognition area functions only partly. Institutions 

that perform learning achievement assessment of this kind organize the information system 

for candidates and society themselves. 

 

ASSESSMENT METHODS 

 

The 2005 European inventory provided an overview of the different methods and approaches 

to identification, documentation and assessment across the countries studied and defined 

typology of methods. The typology of approaches given in the 2005 inventory such as:  

Tests and examinations. Identification and validation of informal and non – formal learning 

through or with the help of examinations in the formal system. 

Declarative methods. Based on individual’s own identification and recording of their 

competences, normally signed by a third party, in order to verify the self – assessment. 

Observation. Extracting evidence of competence from an individual while performing 

everyday tasks and work. 

Simulation and evidence extracted from work. Simulation is where an individual is placed 

in a situation that fulfils all the criteria of the real life scenario to have their competences 

assessed. To extract evidence from work, a candidate collects physical or intellectual evidence 

of learning outcomes. This may relate to work situations, voluntary activities, family or other 

settings. This evidence forms the basis of validation of competences by a third party. 

Portfolio method. In Lithuania learning outcomes portfolio consists of interview, test and 

practical activity test, using a mix of methods and instruments employed in consecutive 

phases to produce a coherent set of documents or work samples showing an individual’s skills 

and competences in different ways. A method is defined as a consciously chosen way of 

performance to achieve the set goal. It is also indicated that a method is the entirety of 

purposeful actions and means (Straka, 2005). Thus, a learning achievement assessment 
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method is a way of performance or entirety of purposeful means and actions to identify 

learning achievements. In general, various methods are used in learning achievement 

assessment. In order to reveal a more overall image of person’s learning achievements, in the 

practice of informal and non – formal learning achievement assessment, assessment methods 

are combined and/or integrated assignments are presented. Choosing assessment methods and 

assignments it is necessary to have in mind what kind of cognitive, psychomotor or affective 

domain skills are intended to be measured. It is necessary to note that cognitive goal 

achievement assignments are most difficult to prepare properly. Here the taxonomy levels of 

cognitive goals are to be taken into account and different assignments are designed for each 

level. In practice practical skill assessment tasks, when the assessment is performed at the 

work place or environment close to work place, are less difficult to prepare than the tasks for 

the assessment of theoretical knowledge. Usually one or in rare cases two alternative tasks are 

designed to evaluate each functional competency. Applying, for instance, only a test to assess 

theoretical knowledge, more assignments should be prepared, therefore they are divided 

further or simplified.  

Interview. It is a universal method; when communicating it is possible to obtain information 

about various learning aspects, activity motives, experiences that are unseen directly, a 

subjective approach to a vocational activity and/or life phenomena, and etc. The goal of the 

interview as a method of assessment is not only to reveal the level of theoretical vocational 

knowledge that the candidate possesses and to discuss competences that the candidate intends 

to verify. Lauzackas et al. (2005) indicate that assessing prior learning achievement through 

an interview it is useful to determine the candidate’s needs or certain ambitions. The authors 

claim that a crucial aspect of an interview is as follows: using the technique of questioning 

and guided dialogue skills to reveal the evidence about the candidate’s learning achievements. 

An interview is most often carried out at the beginning of the assessment, and it serves as an 

introduction to the further process of achievement assessment. In Lithuania after the first 

interview, professionals interview the candidate about concrete purposes and subjects 

(competences), then the candidate has to demonstrate his/her practical skills. 

According to the nature of the interview process, two kinds of interviews are distinguished: 

free and standard interviews. A free interview is less structured and it is most often called a 

dialogue. Its aims are to motivate the candidate and orient to further phases of his/her learning 

achievement assessment. It is worth noting that the assessor leads the conversation more 
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easily if at least some of the interview questions are pre-planned beforehand (Laužackas et al., 

2005). A pre – planned interview, when the questions are formulated in advance and which 

follows a set structure and order, is called a standard interview. Such a standard interview is 

often called a structured interview, which is applied in various phases of the assessment. It 

allows identifying the candidate’s cognitive competences, particularly those that are difficult 

to identify during observation. The assessor usually interviews the candidate and can ask 

questions to identify the candidate’s understanding about the work s/he performs. In 

Lithuania, the assessor – specialist can use a computerized instrument or a paper 

questionnaire form. A structured interview, in comparison with a free conversation, is less 

flexible. A semi – structured interview can also be applied. When an interview is used for 

assessment it is important to formulate questions so that they correlate with Bloom’s cognitive 

taxonomy levels: knowledge, comparison, analysis, synthesis, evaluation (Lauzackas et al., 

2005). The information obtained during the interview about the candidate’s learning 

achievements should be recorded in order to be used later for analysis and summarizing. 

Information about the process of the interview and the content is important, as assessing 

learning achievements obtained in informal and non – formal learning some methods are 

usually applied, and the learning outcomes revealed during them are compared. The data 

obtained during the assessment interview are recorded in some ways: 

• Writing down the assessor’s responses verbatim;  

• Recording the conversation from memory when the answers are written down just 

after the interview so that not to forget the gathered information; 

• If the candidate agrees, it is possible to use recording equipment. It is a reliable way 

but requires more time to rewrite the information. 

• The data about the assessment interview process is accumulated using a certain 

prepared interview protocol or report form. 

Analysis of interview outcomes. Initial analysis of interview outcomes is performed during 

the interview when certain assumptions are verified related to the candidate’s achievements, 

coherence of responses is analyzed – how good the candidate is at remembering facts, if s/he 

can mention separate details, what motives enhance him / her to speak about one or another 

fact of experience, and etc. Analysis of information about learning achievements continues 

after the interview. Aiming at interview data reliability, the information presented by the 

candidate is compared with the information, obtained from other sources: certificates, 
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recommendations, candidate’s work samples, and etc. Analyzing the information obtained 

during the interview they are divided into two groups: objective facts and subjective facts. 

This material is summarized to obtain a more comprehensive view about the candidate’s 

learning achievements, and on this basis the decisions with regard to person’s learning 

achievement validation are made (Lauzackas, Stasiunaitiene, 2005). 

Making an assessing decision about the candidate’s learning achievements and competences, 

it is important to take into account the entire information. Such fact summarization allows 

formulating a more objective conclusion about the person’s competences. Ending the 

interview, the assessor has sufficient amount of information about the candidate’s knowledge, 

level of preparation and can make argumentative judgments about his/her evaluation; then, 

without any emotions, to announce about the end of the interview by nodding the head or 

verbally. 

 

Conclusions 

• Development of non-formal and informal learning, establishment and implementation 

of assessment and recognition system in Lithuania is meaningful by solving the 

following contradictions: reducing the gap between theory and practice; capabilities 

of organizations and employees to adapt rapidly to speedy and continuous change; 

balancing between supply and demands in labor market; competence development 

and expansion, and individual growing and occupation, and survival in labor market.  

• The existing juridical basis still does not anticipate the co-financing possibilities for 

assessment of competences informally and non-formally, so why the people with 

middle and low income are not stipulated to study non-formally and informally, and 

to improve their competence, and strive for assessment and recognition of their 

acquired competences.  

• Validation of the development of competences of mobility is a very new area in 

Lithuania, and the term of ‘validation’ in research, documents, juridical basis is 

always related to terms of ‘assessment’, ‘evaluation’, ‘accreditation’ and 

‘recognition’. It means that there is still lack of clarity concerning term, procedures, 

and mechanisms of ‘validation’ with the orientation to informal and non-formal 

learning, especially with the focus on mobility participants.     
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• Whatever stage Lithuania have reached in terms of developing and implementing 

validation, hardly this country could argue against the importance and necessity of 

valuing as broad a scope of learning outcomes as possible. Validation is linked to an 

opening up of national qualification system and framework to learning outside the 

formal education and training institutions. In this sense validation is seen as a way to 

bridge different forms of learning achievements and setting, as a tool for 

strengthening the permeability of a qualification system and as a way to avoid dead 

ends and coherent individual learning pathways. A successful lifelong learning 

strategy thus implies that individuals should be given increased access to learning that 

it should be possible for them to progress within systems. It is for these individual 

purposes validation of non-formal and informal learning is important.  
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7.3 Excerpts from the Expert Interviews 
 
MB, female Italy (13:12) 
M. is German, but has been living since 20 years in Italy. She works at a small entity in 
Umbria as a trainer in language courses and as manager of these courses. 
LEVEL5 is not only interesting for the EU-project, but also for her entity. She would like to 
know how she could improve the work of the trainers and the work with the clients. 
Her main interest to work with REVEAL is to improve the work of trainers. They are not 
professional teachers, they come from the region and she would like to evaluate their work to 
improve it. 
She is at the beginning with LEVEL5, but she already searched for a tool to evaluate 
language courses and the more informal learning processes (not only the content and 
learning materials - she thinks this is not enough). She did not found something proper. 
The most interesting thing she heard now about LEVEL5 is that not only the cognitive parts 
and aspects are taken into consideration, but also the very concrete and active parts of 
learning and the emotional parts. This is very important from her point of view and she gives 
an example from her work: In Italy they (she and her colleagues) offer learning situations by 
creating eating situations. This is a very good way from her experience – because in Italy 
people eat and stay together, staying together means to be in a society in a community to 
enjoy meals. This is part of the culture and they tried to create learning situations due to 
these habits. Creating friendships between the people who come for learning and the trainers 
are very useful too. The emotional part is very important for learning. One part of the target 
groups that join the language courses are women who come to the country to care for elder 
Italian people and they have no methodologies to learn the language they need immediately, 
but if they start to eat together it is easier. So she finds it is very interesting to have the three 
dimensions in LEVEL5 
 
Margarete sees as important benefit of LEVEL5 to have a certain kind of recognition and she 
is the opinion this would be a good basis for funding (“…with this you can call and ask for 
funding). In Itlay the financial situation for this kind of integration offers is not good.  
 
She thinks LEVEL5 would be good for the evaluation of groups (different topics and 
nationalities) as well as for individuals.  
 
From the first view LEVEL5 looks very scientific and perfect in a mathematical way to her. It 
seems like a very formal way to describe informal learning and that people who would like to 
use it need a lot of knowledge to work with the system. Maybe this image could be changed, 
because from her point of view it could be very difficult to explain the system to others.  
A course could be a solution to learn more about the system and how to use it, but it could 
also be important to make it understandable if users (like her) would present it to others (e.g. 
the mayor).  
 
MM, male, NA, Germany (7:09) 
M. works at the national agency in Germany and is responsible for managing and funding 
decentralize projects and learning partnerships. 
He came to the conference, because he is very interested in the approach for assessing and 
validating informal learning outcomes in projects. As a coordinator for Grundtvig learning 
partnerships he often heard from his projects and applicants that they would like to make 
their results and outcomes visible, but there are not many possibilities. He thinks this 
approach (LEVEL5) is a good possibility to make results and outcomes visible. 
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He can imagine to realize a monitoring event where his agency give hints to projects what 
they can do better or what they can do with the results and outputs. The LEVEL5 approach 
could be presented there. It would be important that people learn how it (the approach) 
works, because the applicants are not very experienced in making projects and using the 
results.  
 
Michael sees the following benefits of the LEVEL5 approach: 
One the one hand it is important that projects get more visible. Very often similar projects 
exist parallel but they do not know from each other. If they could prove what they do or what 
they have done, what the outputs are, it would be easier to get in contact with other projects. 
Other projects could also start from a higher point, they don`t have to start from the bottom 
again. 
On the other hand it is very important for the sustainability of projects (this is also a goal from 
the European Commission, to make projects sustainable). If projects could prove what they 
did and what the outcomes are, it would be a guarantee for the sustainability. 
 
 
Michael has some questions after the conference which he would like to clarify with the 
coordinator of REVEAL: He would like to know how to manage LEVEL5 for learning 
partnerships exactly, because they run over two years.  
He thinks it would be great to have an approach which could be used to evaluate the project 
itself and on the other hand to prove what the learners learnt during the projects. 
 
He will tell his colleagues about the conference and what he learnt and have contact with Tim 
Scholze to talk about further steps. 
 
 
HB, male, Austria (12:12) 
Introduction 
H. is head of the European department and a project manager. He knows LEVEL5 already. 
The system was used by his organization in several European projects, they evaluated 
training courses and networks. They focused on soft factors like networking capacity which is 
normally very hard to assess. They applied LEVEL5 also in three European projects in the 
field of adult education. They observed participants and did short interviews with them. 
 
His views and impressions expressed in the interview: 
 
Benefits 

• Systematic evaluation of soft factors which are hard to get. 
• Participants see it very positive. 
• The difficult part is to get the reference system ready, to get the rights levels and to 

ask the right questions, but once the system is set, it´s fine and right forward to 
implement it – but even this difficult part has its benefits, because when selecting 
topics you have to think careful what is your course all about and what you want.  

• The main benefit is to make something visible which is otherwise not easy to make 
visible and to document mental changes and soft skills which develop in the program. 
Normally this is only done either by tests or by self-evaluation - people say they have 
learnt something, but this (LEVEL5) gives new possibilities. 

• The learners get something they can show afterwards. They have their skill 
development documented. They can show it to employers or colleagues, they have a 
proof. 
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• The organisation gets accreditation. To say “We do European training courses and 
they are great.” is only a self-marketing thing and with LEVEL5 the organisation is 
able to really document what people have learnt and the quality of it. Credibility and 
accountability are great issues on the European level. 

• For the funder the LEVEL5 is an excellent system to prove that this money spend 
does make really a difference. 

• He would recommend the system. It has a huge potential to be applied to very 
different contexts e.g. European projects, learning projects and also for 
disadvantaged groups – with LEVEL5 also smaller changes can be seen. 

 
 
Needs 

• People who would like to apply the system need support from the LEVEL5 
community, some counseling and consultancy how to apply the system (especially in 
the phase where you create the reference system and adapt it to your own project). 

• Written handbooks and manuals which explain the system and the steps would be 
good. 
 

 
Possibilities, ideas for services, expectations, role of the network 

• A supporting help structure is extremely important for the sustainability of the 
approach. In order for the system to survive and to be provided continuously it needs 
an organizational framework. The network can provide such a platform for making 
sure that the LEVEL5 products will be offered and continued to be offered. They 
ensure the quality of the services which is important (quality control). 

• Need of very small income to keep the system up to date and for further 
development. 

• A network where the people can become members would be good. People and 
institutions who have an interest to offer LEVEL5 services in their respective 
environments - a loose organization where people who are members pay a very small 
fee to keep the system going. 

• Ideas for services for members: Free access to the system and software, support 
from the community when they need it, training of their trainers or facilitators and 
evaluators from the LEVEL5 community, platform to meet and exchange and to 
develop  of LEVEL5. 

• Need of institutional power to do promotion and to start offering the services. 
 
 
AG, male, Malta (9:38) 
Introduction 
His structure was incorporated in 2008 bringing together ten years of experience in research, 
adult education and publishing. The foundation is a non profit organisation closely connected 
to regional social players in Malta including schools, policy making bodies and entities that 
have education and personal development as their mission. It is involved in number of adult 
training activities that include the hosting of courses for teachers and teacher trainers on the 
use of media for dissemination and teaching, a course on the very topic of domestic violence 
that is the result of an EU multi partner project and on a series of projects with various 
tertiary and secondary education institutions in different countries in Europe on the subject of 
integration of immigrant families. 
Antoine is responsible for creating concepts and contents and getting them into the projects. 
He plans to use LEVEL5 in a mobility project were youngsters between 14-18 years from 
Germany come to Malta for two weeks. He would like to focus on how they behave in the 
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group. His organization is the coordinator of the project and an external evaluator (LEVEL5 
expert) will carry out interviews at the beginning and towards the end. He is curious about the 
results. 
His views and impressions expressed in the interview: 
 
 
Needs 

• Help and support to identify the right criteria and to choose the topics which fit to the 
project that should be evaluated. 

 
 
Possibilities, ideas for services, expectations, role of the network 

• Ongoing Support is important. 
• A sustainable network can make LEVEL5 become a common practice, there would 

be more partners who are aware on this kind of evaluation. 
• Services should be offered web and technology wise. 
• Training how to use the system is necessary. 
• Online forums where you can share and exchange experiences – people today use 

online forums- are good. 
• Conferences where you get to know each other and learn from another are helpful. 
• The network should be supported by funding. 
• The use of electronic media is also important to support the network. 
• Marketing strategies are necessary. 

.” 
 
RK, female Belgium (10:26 and 1:54) 
Introduction 
Ris a project manager (topics of projects she is involved in are for example heritage 
education, key competences, establishment of a network for course organizers) Renilde 
used LEVEL5 already in a heritage education project.  
 
 
Her views and impressions expressed in the interview: 
 
Benefits 

• The organisation is able to give certificates and feedback with LEVEL5. 
• It tells you a lot of the offer you do. 
• As a project manager or trainer you think more about the objectives of the learning 

offer you are doing and it stimulates discussion. 
• Screening of the whole activity you are offering. 
• Renilde would would recommend LEVEL5, because nothing else exists! 

 
 
Needs 

• It`s not so easy to start, if you never heard of LEVEL5. It takes some time to get used 
to it. Ready made reference systems and materials should be offered which could be 
adapted to individual contexts – this would be user friendly. 

• Feedback from an expert when you start. 
 
 
Possibilities, ideas for services, expectations, role of the REVEAL network 
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• It becomes more and more important to think about competences and these 
competences have to be validated – “We can jump in this gap.” 

• Online activities 
• Networking 
• The network should be supported by funding. 
• Conferences – having good contact with different target groups and organisations 

who offer activities and who are looking for tools for the validation of informal 
learning. 

• Organisations could be members 
• She would like to become more experienced in the system and then she would like to 

share experiences and give advise to those who start to use the system. 
Second clip (1:54) 

• The system is also very interesting for the formal sector, because there is not only 
formal learning but also informal learning in the formal sector. LEVEL5 could be 
introduced into Europass. Europass is there and everybody knows it, but in certain 
aspects it is a bit empty, if LEVEL5 would be integrated it would give a lot more body. 

 
 
 
GM, female, France (8:29) 
Introduction 
Gisele is in charge of mobility programs, she coordinates the activities of her organization 
(sending and hosting mobility trainees who live in the region and who are 20 - 35 age old, 
and unemployed ). They also host a platform to promote mobility. She is a “newcomer” in 
LEVEL5. She would like to use LEVEL5 with the trainees. She is very much interested in the 
methodology, and they have high expectations about this tool. They would like to use LEVEL 
5 before the trainees leave in the preparation module and when they return (in a module 
again). It would be interesting for her to compare before and after. 
 
 
Her views and impressions expressed in the interview: 
 
Benefits 

• The main question which is always asked by the funding authorities is from her 
experience: “What is the added value of those mobility programs? What is the 
difference? How do they make a difference in terms of professional integration for the 
beneficiaries?”. For the organization it is important to be able to prove and to come up 
with some tangible elements to support what they themselves believe from the start – 
“We all know and we are all convinced that these programs help people, but of 
course it is better to have some elements to demonstrate.”. 

• They already have some questionnaires at their organization which they give 
participants after return and other instruments (investigation interviews after one, 
three and six month) to see the impact of the mobility action, especially in terms of 
professional integration. They want to see, if the mobility action helped the trainees 
get back into work or gain initially experience. But also the more personal skills and 
improvements in terms of personal development and language skills are important. 
The organization has some tools for evaluation, but LEVEL5 would be a good 
extension to show and prove the benefits of the training. 

• If they could use a methodology which is wide spread and recognized as serious 
methodology and which is applicable to the target groups it is helpful. 
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Needs 

• Training to the methodology, because she is a newcomer, a new user and needs to 
become familiar with the approach and understand exactly up to what extend she 
could adapt it to her beneficiaries. She needs to learn how to produce this all. 

 
 
 
Possibilities, ideas for services, expectations, role of the REVEAL network 

• REVEAL is nice because it is a network and the force of a network is to associate 
many partners who have different approaches and those different views combined 
together should allow to have a very interesting tool - that is what is interesting for 
her. 

• She expects training modules and online tools. 
• Debates and exchanges are interesting. 
• Conferences (where also people from funding agencies are there) are good. 
• People to keep the network and activities alive are needed. 
• Publishing material (which could be sold as well) would be nice. 

 
 
PP, female, Italy (6:13) 
 
Introduction 
P. is manager of the organization and works in some specific projects. She is a partner in 
VILMA. LEVEL5 is new for her. She will use it in a mobility project. The target group is 
between18-30 age old.  
 
 
Her views and impressions expressed in the interview: 
 
Benefits 

• As a manager of the organization she sees it all connected (benefits for the 
participants and for the organization). Now (first) she would like to do a self-
evaluation, they would like to explore themselves with the system. 

 
 
Needs 

• She has to learn about the system (it is very early to plan concrete steps). 
• She needs technical explanations, but also practice. 

 
 
Possibilities, ideas for services, expectations, role of the network 

• The network is useful to exchange experiences “If I would face some difficulties in 
using the tool probably some of the others already experienced that so they could 
suggest how to solve the problem or we could suggest something, it is interactive.”. 

• The network is composed of people and partners dealing with different programs – 
this can be a way to explore other work fields, different areas and sectors, it can be 
interesting doing something new. 

• Website and training courses would be helpful. 
• The network should offer something: Experiences! 

 


