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In recent years international mobility has become a key 
issue in the European Union. Being mobile is of high 
value, individually as well as politically. Mobility related 
learning in European adult education in its multiple forms 
is playing an increasing role, at local, regional and Euro-
pean levels. But what is concretely to be gained through 
mobility for the individual and how can the impact and 
the quality of mobility learning be improved? There is a 
strong need for a comprehensive approach and a consis-
tent set of instruments to assess and evidence the impact 
of informal mobility learning and the competence devel-
opment of the individual learner. 

VILMA, Validation of Informal Learning in Mobility Ac-
tions, is a Grundtvig Multilateral Project creating a holistic 
approach to assess and evidence competences acquired in 
mobility learning. VILMA seeks to support the improve-
ment of those rather non-formal learning offers by pro-
viding instruments for a competence based validation and 
learning. It uses a well proven approach: LEVEL5. In VIL-
MA the partnership transferred the LEVEL5 approach and 
instruments to the domain of mobility learning, to facilitate 
the validation of social and personal competences acquired 
during participation in transnational mobility actions. The 
partnership created an inventory for competences acquired 
in mobility learning, developed assessment and evidencing 
instruments (reference systems) and piloted them in the 
framework of 10 European mobility learning projects. 

LEVEL5 describes competence development in three 
dimensions (cognitive, active and affective) and on five 
levels. The system is based on the fundamental idea that 
a competence is the ability to apply a synthesis of knowl-
edge, skills and attitudes in a particular situation (context) 
and with a particular quality. Consequently the LEVEL5 
developers assumed that learning outcomes can be dis-
played with the help of three components or dimensions:

•	 The	knowledge	component
•	 The	activity	component
•	 The	affective	component

This third dimension is often neglected in evaluation of 
learning outcomes. However, in most non-formal learn-
ing projects, like in mobility learning, this “affective di-
mension” is of major importance.

From the extensive use of LEVEL5 it has become appar-
ent that a multitude of benefits can be gained from this 
evaluation process. It is not merely a documentation exer-
cise but rather a dual process that benefits both the learner 
and the educator:

  Firstly, the learners’ skills and competence levels can 
be accurately defined and measured before and after 
a learning experience. The impact of the learning be-
comes clearly evident through the evaluation of spe-

cific parameters which enable the individual’s progress 
to be charted and monitored, thus enabling the learner 
to recognise the learning outcomes at a cognitive, ac-
tive and affective level.

  Secondly, the practitioners (or educators) can monitor 
the effectiveness of the learning activity through high-
lighting specific areas for development or improve-
ment and thus maximising the impact of their work.

www.VILMA-EU.org

A European policy for validation

Through the “Lisbon Strategy” and its successor, “Europe 
2020”, the European leaders want to turn Europe into the 
“most competitive, knowledge based economy in the world”. 
This ambitious plan finds its basis in the “rich potential of 
human resources” Europe can offer. Therefore, the plan in-
volved a substantial investment in education and training 
and the introduction of the concept of Lifelong Learning. 
Initial training only does no longer suffice for a learner in 
the rapidly changing society and work environment in pre-
sent Europe. Adult education, additional training, continuous 
training, non-formal learning, informal learning, workplace 
learning … are all elements in this Lifelong Learning ap-
proach in an answer to the education and training of the 
population in Europe. 

In a formal education context validation used to be ‘input 
based’: the curriculum, the learning context, the school were 
‘validated’ and a student who ‘passed’ his/her exams was sup-
posed to be qualified for certain tasks. In non-formal learn-
ing contexts there is less ‘ground’ for input based validation 
since there is less control on the quality of this input and the 
context this input is (was) offered. A person, on the other 
hand can be ‘able’ to do the right thing in the right context. 
Why not validating this ‘ability’, no matter in what context it 
is acquired? Time to focus on output: learning outcomes and 
performed competences.

Validation of learning outcomes is of particular importance 
in informal and non-formal adult education since this sector 
focuses on adult learners who, at a possibly long distance from 
their original formal qualifications, need evidence of their 
further development of skills and social and personal com-
petences. Also the increased mobility of (potential) employees 

– immigrants with clear competences but without recognized 
certification - requires a new view on validation and a shift 
from recognition of input to recognition of output.

The Renewed European Agenda for Adult Learning (Coun-
cil resolution 2011/C 372/01) recognizes this trend and 
therefore clearly mentions: “To encourage the development 
of effective lifelong guidance systems, as well as integrated 
systems for the validation of non-formal and informal learn-
ing” as an action point and “Putting in place fully functional 
systems for validating non-formal and informal learning and 
promoting their use by adults ... ” as an element of priority 1: 
“Making lifelong learning and mobility a reality”. 

Vocational Education and Training

The VET sector clearly has recognized the value of validation. 
There is a clear need on the market for qualified employees 
with the right credentials. Therefore in a number of countries 
systems are created to validate the competences of ‘new ar-
rivals’ or to validate work place developed competences of 
‘experienced employees’ … to be able to give them a (full or 
partial) certificate or to give them exemption for certain sub-
jects and offer a shortcut in further training … This is clearly 
a cheaper way for raising the certification level of employees 
than to let them all go through full training. These systems 
however are practically 100% employability oriented and al-
most exclusively focused on validation of VET competences 
and on non-formally developed workplace competences. 

Grundtvig

There hardly seems to be any validation of personal and social 
competences nor any focus on validation of transversal key 
competences. It should be clear though that for a person there 

are many more places and circumstances in life – outside the 
workplace - to acquire and develop competences. It should 
also be clear that there are many more competences that are 
valuable for society (and the workplace) than VET compe-
tences only. A person can acquire and develop competences 
while active in the volunteer sector, the citizenship (social par-
ticipation) sector, or the (socio) cultural sector. Adults can par-
ticipate in general adult education and training – formal and 
non-formal – for personal development. Adults can engage in 
international activities and mobility actions. These sectors of-
fer a wide span of opportunities to develop competences that 
are valuable for personal and professional development.

For the people involved there are a number of benefits of 
introducing validation systems in general adult education 
and learning. At the educational level it can improve access 
& transfer, stimulate self-reflection on prior learning, pro-
vide feedback to the learning process or learning career. At 
the economic level it can improve access to employment / 
promotion, at social and personal level it can improve self-
esteem, confidence, motivation, possible greater access to par-
ticipative structures and/or social activities. 

There is no need to ‘formalise the non-formal sector’. Not all 
target groups in general adult education need validation. The 
sector should be aware though that some of the (disadvan-
taged) target groups really would benefit from a systematic 
validation of the competences they acquire. In a world of 
accelerating ‘credentialism’ where qualifications are increas-
ingly needed the non-formal sector can contribute to the 
visibility, value and recognition of personal and social com-
petences and of transversal key competences in society and in 
the professional world. VILMA offers the tools for doing so.

Guy Tilkin, Alden Biesen

The LEVEL5 cube: a 3-dimensional visualisation system

VALIDATION AS AN INSTRUMENT FOR EVIDENCING 
COMPETENCE DEVELOPMENT IN LIFELONG LEARNING 



INSUP FORMATION, the French partner of the VIL-
MA project, has been involved in mobility courses since 
1995 and, as promoter of the Leonardo Da Vinci mobility 
course “PREMIS”, has always placed strong emphasis on 
tools aiming at evaluating the formal and technical skills 
acquired abroad. The VILMA project and the LEVEL 5 
experiment have broadened that perspective by suggest-
ing to also evaluate those informal skills gained during 
mobility.
For the purpose of the VILMA, INSUP chose to evaluate 
‘flexibility‘ as a learning outcome, as it ranks among the 
most import skills to be developed during mobility. 

The French experiment was carried out on 2 target 
groups of mobility beneficiaries between February and 
October 2012:

Group 1 consisted of 5 incoming EU trainees involved 
in mobility courses for unemployed beneficiaries in Bor-
deaux, under the supervision of INSUP. As host interme-
diary partner, INSUP was in charge of welcoming the 
participants, organizing accommodation in host fami-
lies, providing them with French language tuition, work 
placements in local host companies and ensuring follow-
up and final evaluation in relation with tutors and the 
sending partner. The participants were evaluated through-
out the whole process, according to the LEVEL 5 meth-
odology.

Group 2 consisted of 5 outgoing mobility participants on 
the PREMIS course promoted by INSUP. 

The beneficiaries tested were jobseekers aged 22 to 57, 
involved in a linguistic, professional and intercultural skill 
development programme abroad for 14 weeks. In the host 
country, they were assisted by an intermediary partner, 
hosted in families and supervised on their placements by 
company tutors. Due to their age, professional and per-
sonal background, their evaluation was conducted by sev-
eral means, but always focusing on flexibility as a key to 
successful mobility. Evaluation took place from the launch 
of the mobility course, including the preparation stage 
and was conducted until the end of the course.

Both groups of participants were evaluated on the basis 
of the VILMA reference system defined for the spe-
cific “FLEXIBILITY” competence. The tables were 

created thanks to information 
gathered by several methods 
including: - face to face semi-
oriented interviews prior to 
mobility, analysis of feedback 
reports completed by the par-
ticipants during mobility, information collected from 
various sources: host families, tutors, intermediary part-
ners abroad, final report. The analysis of critical inci-
dents brought in additional elements to confirm the 
position of the beneficiary on the evaluation grid. The 
purpose of the chosen evaluation method was to reach 
the most objective results without suggesting any clue 
to the participant as to the competence being evalu-
ated.

In addition to the evaluation of their formal skills with 
Europass certificates and technical reports, their informal 
performance was evaluated from the cognitive, active and 
affective angles. The results observed for each participant 
were then listed on a 5-level grid and  compiled with the 
Level 5 software to produce the final certificate.

The LEVEL 5 approach, thanks to its flexibility, is a good 
tool to evaluate informally acquired competences. How-
ever, the evaluation process remains time-consuming and 
a multi-criteria grid should be considered in order to pro-
vide simultaneous information on several informal com-
petences for a same beneficiary.
                                                                                                
 Gisèle Massol

Information to potential mobility participants

INSUP FORMATION

In the course of the VILMA project BUPNET evaluated 
the informally improved competences of young adults in 
the framework of the German ESF funded programme 
IdA – Integration through Exchange, which aims to fos-
ter mobility as well as to support the integration of young 
adults into the labour market. 

Within the IdA programme, running from 2010-2013, 
disadvantaged and/or unemployed young adults are being 
sent to either Malta or Tenerife, Spain for work place-
ments. Before leaving Germany they 
receive an intensive preparation course 
including language classes, regional ge-
ography of the host country and inter-
cultural awareness training. 

Over two years the LEVEL5/VILMA 
approach was tested and adapted with 
several groups of IdA participants. Dif-
ferent ways of assessment of compe-
tence development as well as different 
competences were applied and served to 
improve the impact as well as the effi-
ciency of the method. Generally a first 
assessment was done at the beginning of 
the preparation phase, a second one after 
return from abroad during a follow up 
course. The placements had a duration 
between 6 weeks and 4 months.

Applied methods of assessment comprised 
external assessment as well as guided self-
assessment. Competences to evaluate were 
chosen according to changing objectives. 
The first two assessment rounds, done externally based on 
observation by the tutors and questionnaires, focused on 
the readiness to be mobile, to get evidence of the success 

of the project in regard to the programme’s goal. Here 
remarkable results could be identified. Almost all partici-
pants changed their minds on being mobile considerably. 
This was underlined by the fact that within a few months 
after leaving the programme a minimum of 1/3 of all 
participants either moved out from their parents homes, 
moved to other cities or even went abroad again. In this 
case LEVEL5 proved to be a valuable instrument to evi-
dence the success of a learning project.

The guided self-assessment approaches 
focused on the individual’s learning processes for future 
employability. Therefore competence development in 
regard to autonomy and job orientation was evaluated. 

After a short introduction to the VILMA project and val-
idation method the participants got directly confronted 
with the reference systems and were asked to find rea-
sons why they would rate themselves on a certain level. 
Here again progress could be made visible for almost all 
participants. 

This procedure proved to be a valuable instrument to raise 
general awareness about individual learning processes, 

which are considered a precondition 
to adapt to change. Also reflecting on 
the benefits of mobility helped the 
participants to a greater appreciation 
of the opportunities they had. Indi-
vidually it made their own learning 
visible and strengthened the par-
ticipants’ self-esteem by becoming 
aware of their positive development.

On the organisational level this 
way of proceeding proved to be 
very effective, as the rating was 
directly transferrable to the certi-
fication software. In terms of re-
liability a good quality of results 
could be reached, as the rating was 
guided and in cases of uncertainty 
further questions could be asked 
to clarify the arguments for the 
rating. 

Validation of informally developed 
competences through mobility 

experiences of young adults collected within the VILMA 
project have lead to a stable and reliable validation proce-
dure, that was highly appreciated by the training staff as 
well as by the participants.

WORK PLACEMENTS ABROAD – YOUNG ADULTS GOING TO MALTA AND TENERIFE



 
The LEVEL5   NETWORKING COMPETENCES EVALUATION  

 
What networking competence level do you have at this moment? After answering the questions please rate yourself, using the scales/levels described in the reference system that 
goes with this questionnaire. You need to have a level for each dimension of the competence. 
Motivate and discuss your ratings with one of your network colleagues.  

Please answer the questions below. 
   1= not at al l ,  5 = completely 

 

1 2 3 4 5 
1. I know that networking is an essential competence that contributes to my personal and professional development.      
2. I can name some techniques and concepts related to networking. 

     
3. What do you think you could do better by joining a network? - 

- 
- 
 4. I know how to join a network. 

     
5. I know what I am supposed to do / what is expected from me when I am in a network. 

     
6. Please describe some networking activities / techniques. - 

- 
- 

 
7. I know how to motivate and help other people to join a network.      
8. I frequently consult colleagues from other organisations.       
9. I regularly share knowledge and/or material with colleagues from other organisations. 

     
10. I consider myself a good ‘sharer’. 

     
11. I pay attention to my professional contacts and I keep record of their contact details. 

     
12. I have set up a mutual learning practice with colleagues.      
13. I regularly evaluate my professional contacts and relationships      
14. I deliberately build international contacts for my work.      
15. I only join a network when membership is presented to me      
16. I actively look for networking opportunities 

     
17. I actively cooperate in planning (a) network(s)      
18. I feel networking is important for my professional development      
19. I think most professionals should network 

     
20. I feel it is important to convince my colleagues and partners to network. 

     
21. I find it important that networking is introduced in my professional sector. 

     
22. I find it important that networking is regarded as a professional competence in my sector. 

     
23. Please give three reasons why you think you are a good networker. - 

- 
- 

 
24. What networking competences did you develop most by being in this network? - 

- 
- 
 

LEVEL5 FOR LEM

“LEM - The Learning Museum” is a Grundtvig network 
project funded by the Lifelong Learning Programme and 
aims to create a European network of museums and cul-
tural heritage organisations willing to improve their com-
petence and capacity for setting up formal and non-for-
mal learning opportunities for their visitors. This project 
is run by a consortium of 17 EU partners + 1 US partner 
who will work together for three years building the Eu-
ropean network. Coordinator is the Istituto per i Beni 
Artistici, Culturali e Naturali (IBACN) of the Region 
Emilia Romagna (IT). The people involved are education 
officers and learning curriculum developers, programme 
officers, adult educators in museums and heritage sites 
creating learning experiences for the visitors to their or-
ganisation. They are the target group for this LEVEL5 
assessment.

The three years 
of cooperation 
are a learning 
situation for 
all consortium 
partners. They 
want to net-
work, learn, 
share exper-
tise, create and 
share useful 
material about 
formal and 
non- fo r ma l 
learning in 
museums and 
heritage or-
ganisations. 
The learning 
takes place 
during in-
ter nat ional 
m e e t i n g s , 
conferences, 
study visits 
and site vis-
its but also during related work in the own 
organisation, local networking, production and writing, 
dissemination and advocacy activities. The consortium 
has come to a point where they want to evaluate and vis-
ualise what they have learned in this network. The part-
ners realise that there is not only professional competence 
learning but also personal and social competence learning 
for the benefit of professional and personal development.
 
There clearly is conscious learning on how to set up 
learning activities in a museum and heritage setting. This 
LEM-LEVEL 5 assessment is not concentrating on the 
conscious professional learning outcomes but on the 

non-formal personal and social competences develop-
ment of the people, active in this international network 
consortium. With LEVEL5 we want to prove the poten-
tial of international cooperation and networking for the 
development of these competences. We want to draw the 
attention to these learning opportunities, visualise the 
non-formal learning outcomes and make them explicit in 
order to make this learning more efficient. If people real-
ise that they are learning (e.g. networking competences) 
they might be able to improve the learning itself and also 
improve the processes, the products and outcomes of the 
network as such. 

The competences evaluated in this project are:
-  Networking: contacts & relationship building, sharing, 

learning from others …
-  Intercultural awareness: being aware of cultural differ-

ences, noticing them, taking them into account, paying 
attention, value them … 

-  Teamwork: cooperation, task & role description, sense 
of group, shared objectives …

 
The assessment process was accompanied by Alden Bies-
en, a VILMA partner. The methodology was conceived to 
be easy to use, low threshold, motivating, easy processing 
and quick reading of results. In the end it must be pos-
sible to use it in a self-assessment and/or peer- assessment 
context, without any help from outside experts.
A questionnaire was created for each competence, not 
so much as an assessment tool but more as a reflection 
tool, to help the participants reflect on dimensions, as-
pects, levels and indicators related to each competence. 
These questionnaires were to be filled out individually as 
a self-assessment and reflective exercise. The participants 
answer the questions in the questionnaire and then do 
a self-rating in the reference system. After that they do a 
peer assessment exercise with peer interviews on the rat-
ings and motivation of both. After this discussion they do 
a final personal rating.   

Integration of competence evaluation and assessment into 
the learning activity is one of the main objectives of this 
pilot. The personal and social competences acquired in 
these networking activities are not explicit, even ‘uncon-
sciously’ acquired and certainly not ‘well described’. The 
validation of the three competences helped to make peo-
ple aware of these competences as such, to visualise and 
concretise them, to confirm their personal capacity and to 
define the gaps. This is the ideal way to steer the ‘learning’ 
of the individual and as such improve the network.

So LEVEL5 not only offers opportunities for validation 
of personal learning outcomes but pays attention to the 
feedback and learning in this process and as such also 
contributes to the improvement of the project.

Guy Tilkin, Alden Biesen    

VALIDATION
Validation can be seen as the process of identify-
ing, assessing and recognising knowledge, skills and 
competences acquired in formal, non-formal or in-
formal settings. The CEDEFOP 2009 guidelines of-
fer a more formal definition: “The confirmation by 
a competent body that learning outcomes (knowl-
edge, skills and/or competences) acquired by an in-
dividual in a formal, non-formal or informal setting 
have been assessed against predefined criteria and 
are compliant with the requirements of a validation 
standard. Validation typically leads to certification.” 

Reference System: Topic/Learning outcome: NETWORKING 

 
 COGNITIVE/KNOWLEDGE ACTIVITY 

AFFECTIVE 

L Level 
Titles 

Individual description/ explanatory 
statement 

Level 
Titles 

Individual description/ explanatory 
statement 

Level 
Titles 

Individual description/ explanatory 
statement 

5 Intuitive 
Transfer 

Knowing how to integrate networking into 
your personal professional development 
plan. 
Knowing how to help other people act 
successfully in different networking 
structures. 
 

Developing/ 
Construc-
ting 

To actively plan and create networking 
opportunities and networking activities. 
To create and execute a networking 
strategy for one of your personal or 
professional domains. 

Regulating 
(with) 
others 

To find it important that the other people in 
the sector are open and active as 
networkers. 
To find it important that the sector adopts 
networking as a tool for 
professionalization. 
To feel the need to help other people 
network 

4 Know 
when 
(Implicit 
understa
nding 

Knowing how and when to apply the 
different networking techniques for the 
purpose of personal and professional 
development. 
Knowing how to act in different networking 
structures. 
 

Discovering
/acting 
indepen-
dently 

Deliberately seeking networking 
opportunities. 
To search for the appropriate networking 
techniques and opportunities for your 
own purpose. 
To choose the right networking 
techniques for the right purpose and to 
act appropriately.   

Affective 
self-
regulation 

To feel the need to be pro-active in 
networking. 
To value your curiosity for networking and 
its opportunities. 
To find it important to be creative in this 
respect. 
 

3 Know 
how 
 

Knowing different networking techniques 
and practice for sharing, learning, 
advocacy and building contacts. 
 

Deciding/se
lecting 

To take part in networking activities as 
they are offered by others. 
To apply existing networking techniques 
in a correct way. 

Empathy To value networking in general. To find it 
important that networking is valued by the 
(people in the) sector you are working in. 

2 Know 
why 
(Distant 
understa
nding 

Knowing that other people have different 
knowledge, expertise and contacts and 
that through networking and sharing you 
can learn, gain weight in decision making 
and/or build useful contacts. 

Application, 
Imitation 

To talk to people, to try to learn from 
them, to build contacts. 
To occasionally take part in non 
structured networking activities. 
 

Perspective 
taking 

Feeling that networking is important for 
your personal and professional 
development. 
Feeling the value of networking. 

1 Know-
that 

Knowing that networking is an essential 
competence that can help contribute to 
your personal and professional 
development. 
 

Perception To see and recognise the values and 
opportunities of networking. 

Self-
centred 

To find it important to talk to people and try 
to learn from them. 
To feel the need to join a network, related to a 

professional or personal situation you are in. 

 

 

VILMA is a part of REVEAL, the Research and 
Evaluation Group for Validating, Evaluating and As-
sessing Informal and Non-formal Learning.

Currently REVEAL is represented by LEVEL5 
experts in Austria, Belgium, Denmark, Germany, 
Greece, France, Ireland, Italy, Malta, Netherlands, 
Poland, Sweden, Slovakia, Switzerland, Latvia, Lith-
uania, Romania, Spain and Turkey.

Contact  VILMA/REVEAL 
Dr. Tim Scholze 
Bertheaustr. 10 - D-37073 Goettingen 
info@reveal-eu.org 
Websites: www.vilma-eu.org, www.reveal-eu.org

The VILMA-Consortium 

 BUPNET GmbH, Bildung und Projekt Net-
zwerk, Göttingen, Germany 

 Die Berater ® Unternehmensberatungsgesells-
chaft mbH, Vienna, Austria 

 Landcommanderij Alden Biesen, Belgium 
 Belies Consulting S.L., Barcelona, Spain 
 Xena, Padova, Italia 
 INSUP Formation, Bordeaux, France 
 OAF, Sliema, Malta 
 Vytautas Magnus University, Kaunas, Lithuania 
 Imotec, Vilnius, Lithuania 
 SVEB, Zurich, Switzerland 

THE VILMA CONSORTIUM



l’Institut communal professionnel Polders (L´I.C.P.P.) 
in Uccle, Brussels (BE) offers training in the sector of 
horticulture, service and hotel for special needs students. 
A mobility action is organized for the finalists of horti-
culture and consists of a three week working experience 
where the group travels and lives together and participates 
in the grape harvest. Each group involves seven youth, 
aged between 16 and 20 and two accompanying teachers. 
The programme has no funding and is financed from the 
earnings of the participants during their mobility action. 
The remaining earnings are also used to organise the final 
study trip of the finalists at the end of the academic year. 
The mobilities take place in Salernes (Haut-Var, France) 
and Chinon (Loire, France).

We evaluated the competence of flexibility that can be 
defined as the range of different appropriate behavioral 
responses a person can make in situations they face”. This 
competence was considered by the teachers as a key com-
petence to be achieved by the mobility action, as it is very 
important for employability. The evaluation of the partici-
pants was done by the teachers based on their observa-
tion and a structured questionnaire to students. Teachers 
previously received all the necessary material, instructions 
and training following the method and using the tools of 
LEVEL5.

Due to their long term involvement with the participants 
and their professional background, the teachers conduct-
ed the evaluation in an efficient manner. They were open 
and responsive to the tools of LEVEL5. Their principal 
goal was to receive the certificates as a tangible outcome 
for their participants. This is a means to valorize the stu-
dents and further motivate them. 

For the teachers the certified informal learning of their 
mobility programme is a way to demonstrate to the local 
authority a concrete outcome and contributes to support 
the value of the programme. The certificates have also 
been used as supporting documentation for discussion 
with the students about their learning process.

BELIES Consulting also conducted an evaluation of 
informal learning in a Grundtvig Senior Volunteer ex-
change programme between the Volunteer centre of the 
Community of Vade, Denmark and DEMÀ (departament 
d’estudis dels medis actuals) Barcelona, Spain. We evalu-
ated intercultural competences based on observation and 
interviews with participants and organizers during and 

after the exchange following the method and using the 
tools of LEVEL5.

During the interviews, BELIES observed an eagerness of 
the participants to reflect together with the evaluators on 
their learning path, therefore we conclude that this is a 
significant benefit of the LEVEL5 evaluation beyond the 
certificate for the participant. It is a frequent observation 
that we have made on several evaluations. Furthermore 
we observed that the senior volunteers benefited from 
the sense of recognition of their previous experiences as 
LEVEL5 tries to measure the competence building and 
elaborates on the point of departure at the beginning of 
the programme. The participants did not value the Level5 
certificate as a tool to build their CV, but as a tool to 
project their activities into the future and recognise their 
contribution in the volunteer sector. 

For the organisers the sum of certified informal learning 
can become a way to trace their programmes outcome. 
  
For more information please contact: info@beliesconsulting.com

2 LEVEL5 PILOTS ACCOMPANIED BY VILMA PARTNER BELIES CONSULTING

Students, teacher and vineyard owners.

The senior volunteers and different activities during their exchange.

510577-2010-DE-GRUNDTVIG MP
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At Xena: Centro Scambi e Dinamiche Interculturali, Padua, 
Italy, the team worked with LLP Spanish and Portuguese 
participants in Leonardo Mobility PLM projects undergo-
ing internships in Italy and with Polish Grundtvig Senior 
Volunteers, living a 3 week experience abroad. 
The Leonardo da Vinci Mobility Projects involved 8 peo-
ple undergoing initial vocational training. They attended 
a two week language course and ten weeks of internship 
in companies or organizations (related with their previous 
studies, in order to set the basis for their professional devel-
opment). The Genius SVP project aimed to give a mean-
ingful experience to senior citizens creating a long-term 
cooperation between Kobiety, Lodz  (Poland) and XENA 
(Italy) in the frame of adult education. The volunteers were 
introduced in non-profit making organisations, volunteer-
ing basis entities or more professional structures where 
they were involved as a part of the teams. Volunteers con-
ducted animation activities and workshops for Italian and 
immigrant children and women in order to get familiar 
with their culture of origin and intergenerational sessions 
with local young people. The theme developed was media 
communication linked to the imagine of women, gender 
equality and stereotypes.

The topic we decided to analyze for all the projects is 
“Problem Solving”, meant as the set of processes aimed to 

analyze, face and solve positively problematic situations in 
order to reach a goal. It was approached differently for each 
group, respecting the targets.  

The development of the competence was analyzed through 
the constant monitoring of the participants especially dur-
ing the practical experience. The methodologies implied: 
group meetings, written forms for self-reflections (ques-
tionnaires), interviews with tutors, interactive methods for 
evaluations (i.e. choosing positions on a line), case studies 
(individual and group work with trainer support), observa-
tion and recording, analysis of documents, telling a story.

RESULTS: The Leonardo Mobility projects offered the 
participants a useful life experience abroad, because they 
had the possibility of getting to know the ways and meth-
ods of working in another country and to improve their 
knowledge of a foreign language. For them the strongest 
element was the autonomy developed, meaning exactly the 
acquisition of skills and competencies which helped them 
to solve situations and to overcome obstacles. For some of 
them it was the first time they spent far from home. It has 
been a good challenge in order to become more secure and 
self-confident while facing new circumstances.

The Grundtvig senior volunteers developed above all com-

munication and relational competences. They were satisfied 
with the experience: they learned to see smiles on people 
living very difficult life situations, to give priorities and find 
what’s the best solution, to take care about her value and 
about the things that are most important for them, to feel 
comfortable even if other people think differently, to be 
assertive, to learn many different points of view, to work 
cooperatively with other people and share knowledge, to 
develop observation skills and to discover that the commu-
nication between the people is always possible also without 
words, to become more tolerant.

For the future use of LEVEL5 we consider it important - as 
we did – to entrust the facilitation to guidance and train-
ing experts, so to apply the most appropriate methods to 
evidence the learning development. 

The LEVEL5 is a good tool which can help the participants 
to become aware of their progress. That’s why, according to 
our opinion, it’s really important that the assessment meth-
od used is interactive: the validation should be conducted 
by expert facilitators always involving the learners as much 
as possible. We think that L5 can be a good instrument to 
evidence the developing process of a competence for each 
person, so that the final certificate, with the cube, becomes 
the final, visual part of an already elaborated process.
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